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CHJ.P.rER I 
IHRODUOi'IOW 
Purpose ~ Scope 
i'he purpose of this study is to discover (l) the 
opinions of librarisna concerning ideal library services for 
teachers colleges, using a prepared Checklist Questionnaire 
of Library Services, and (2) the library services being 
given at present in the twenty-five state supported teacher-
training institutions of Hew England. 
Justification of the Study 
Many of the earlier studies of the libraries in 
teacher-training institutions were concerned primarily with 
(l) the size and nature of the book collection, (2) the 
library staff, and ( 3) the library budget. Others have been 
concerned with such services as instruction in the use of 
the library, the preparation ot teacher-librarians; the 
handling of audio-visual materials, stacks open to all 
students, and other services to facilitate use of the 
library. 
This study is justified because (l) none have dealt 
solely with the teacher-training institutions of New England, 
(2) during the last twenty-five or thirty years many new 
materials have become essential to effective teaching, and 
Boston Univaref'tip 
Sehool of EducatioD 
·---. Librarl/.j/. 
,-.. 
--
(3) as enrollment increases many teachers colleges will 
outgrow their present library quarters. 
This investigation will survey specific library 
services as a means (l) of library self-evaluation, and 
(2) by which administrators may determine the need for staff, 
for materials, and for adequate quarters to render the most 
desirable services. 
In general, it is best to decide which library 
services are needed and on what scale, and then to 
figure on the building facilities necessary 1t such 
services are to be rendered.l 
lcarter Alaxander, aTamorrowts Libraries for Teachers 
Colleges: a Check List to Aid 1n Securing Library Plant and 
Equipment," TWenty-third Jearbook .2£ ~American Association 
of Teachers Colleges (oneonta, B.Y.: American Association of 
Teachers colleges, 1944), P• 82. 
" 
CHAPTER II 
REVIEW OP THE LITERATURE 
This chapter first reviews many studies of the 
libraries in state teachers colleges, then reports on other 
literature about the library services being surveyed. The 
latter part of the chapter includes some research on library 
services in colleges other than state teacher training ones. 
I. MEJIDEBHALL Is STUDY 
A questionnaire covering: (1) the training of the 
librarian, (2) the administration of the library, (3) in• 
struction of students in the use of books, and (4) library 
cooperation, sent in 1913 to 213 normal and city training 
schools throughout the United states brought replies from 
155 of them.1 Por this paper the findings of number three 
only will be summarized: 
Lessons in the use of the library are g:l.ven in fifty-
three schools, the number of hours required. varying from 
one to sixty • • • Practice library lessons given by 
students are required in only six schools, and only five 
schools report lessons given in the grades of the model 
school ••• the course on library methods is required 
for graduation by most of the fifty-three normal schools, 
1lda M. Mendenhall "Report of the Committee on 
Normal-school Libraries, ~ournal Qt Proceedings and 
Addresses of the National Education Assoeia1ion <Inn Arbor, 
Mich.: NatiOnal Education Association, 1913, pp. 747-56. 
tho credit is not always given for the work. The time 
for these library lessons is provided for by periods 
taken from the school economy, pedagogy, or English 
classes. 
In addition to lessons oti the use of books and on 
children•s literature, seTeral schools give an elective 
course for teacher-librarians with the aim of preparing 
a few teachers to administer a smsll school library in 
addition to part teaching • • • Summer courses in many 
of the schools meet the needs of teacher-librarians in 
the small school libraries.2 
4 
This report showed the concern, even forty-five years 
ago, for the need of instruction in the library methods and 
for the training of school librarians in the state teacher-
training institutions. 
II. HAMILTON ON FINANCIAL SUPPORT 
Hamilton made a study ot the financial support of 
twenty-five selected teachers colleges for the ten year 
period 1913-1923. Among them, representing the Eastern 
section ot the Uhited states, were five in Massachusetts 
nsmely, Bridgewater, Fitchburg, Framinghsm, Salem, and 
worcester. 
The number of volumes in the library and the expendi-
ture tor the library in the nineteen colleges reporting were 
analyzed in relation to the enrollment in each one. Hamilton 
round that in 50 per cent ot these colleges the number of 
2Ibid., PP• 750-51. 
books per student had decreased during the ten year period 
studied.3 
5 
Only one college had a special library appropriation. 
As a rule: 
• • • the money for books must be taken from general 
appropriations for current expenses, the same as heat, 
light, water, supplies, etc. Since those funds are 
uniformly low, and since the expenditures for the items 
named is 1fperative, the library needs are generally 
neglected. 
III. AMERICAN ASSOCIATION OF TEACHERS COLLEGES 
After the formation of the American Association of 
Teachers Colleges in 1917, the administrators who comprised 
its membership began jointly to take stock of the adequacy 
of their institutions. Among the several deficiencies which 
these executives found in the total educational program of 
the normal schools and the teachers colleges of the 1920's 
were those of the many libraries which were not providing: 
(1) the books and periodicals needed in the various subject 
fields, (2) a training school library, (3) an adequate 
number of trained librarians and sufficient clerical 
3Frederic Rutherford Hamilton, Fiscal SulSort of 
State Teachers Colleges (Teachers College Contr utions to 
Education, No. 165. New York: Bureau of Publications, 
Teachers College, Columbia University, 1924) PP• 1-51. 
4Ibid,, P• 31. 
assistance, (4) a definite budget for the library, and (5) 
the needed space and equipment for good service. 
IV. STANDARDS OF THE AMERICAN ASSOCIATION OF 
TEACHERS COLLEGES ( 1923) 
6 
The American Association of Teachers Colleges adopted 
in 1923, for accrediting teachers colleges and normal schools, 
the standards which had been used by its predecessor, The 
National Council of State Normal School Presidents and Prin-
cipals, and which included the following provisions: 
such schools (standard American Teachers Colleges or 
Normal Schools) should be provided with library and 
laboratory equipment sufficient to develop adequately 
and to illustrate each course announced. The library 
should contain not less than 8000 live, well-distributed, 
professionally administered volumes, and should be main-
tained by an annual appropriation for the purchase of 
books of not less than $1,000.5 
V. STANDARDS OF THE AMERICAN ASSOCIATION OF 
TEACHERS COLLEGES (1926-1930) 
However, a change in these rather meagre standards 
was adopted in 1926 Bud used until 1930: 
Each teachers college shall have a live, well-
distributed, and professionally administered library 
5"standards for Accrediting Teachers College and 
Normal Schools," Third Yearbook of the American Association 
or Teachers Colleges (oXford, Oh'IO:"""'Iiiierlcan Association of 
~achers Colleges, 1924), PP• 17-18. 
bearing specifically upon the subjects taught. At least 
15,000 volumes, exclusive of public documents, are recom-
mended as a m1nill11lll. 
Each teachers college with less than 500 students 
should have a definite annual appropriation for the 
purchase of new reference books and current periodicals, 
amounting to at least $2500. Teachers colleges with 500 
to 1000 students should have a definite annual appropri-
ation amounting to at least five dollars per student 
registered. Teachers colleges with larger enrolments 
should have an amount equal to at least four dollars per 
student. The foregoing is to be reggrded as a recom-
mendation rather than a requirement. 
In the meantime, Evenden, reporting for the Committee 
on Standards and Surveys at the 1927 meeting of the American 
Association of Teachers Colleges, stated that a study of 
teachers college libraries was to be made by George w. 
Rosenlof, a graduate student at Columbia University, under 
the direction of the committee.7 
VI. ROSENLOF'S STUDY 
Rosenlof stated that the purpose of his study was: 
(a) To discover the present status of teachers 
colleges and normal school libraries as to the number 
and classification of certain books and periodicals and 
their administration. 
6nstandards for Accrediting Teachers Colleges, Adopted 
••• 1926, Revised ••• 1929," Eighth Yearbook of the 
American Association of Teachers Colleges (CleVAland~hio: 
American Association Of Teachers Colleges, 1929), P• 17. 
7E. s. Evenden, "Report of Committee on Standards and 
surveys of American Association of Teachers Colleges," Sixth 
Yearbook of the American Association of Teachers Colleges 
(Macomb, ITl::-American Association or-Teachers Colleges, 
(b) To discover the extent to which the needs of 
these libraries are now recognized in the budgets of 
institutions studied. 
8 
(c) To propose upon the basis of these findings 
certain standards which ahould govern a teachers college 
library, and 
(d) To suggest gertain means whereby these standards 
might be attained. 
Data blanks were sent 1n April, 1927, to 178 teachers 
colleges and normal schools of the United States. Complete 
returns were received from sixty-three of the four-year 
teachers colleges and partial returns from six others; com-
plete returns came from forty of the normal schools and 
partial returns from six others. Data was gathered from 
77.5 per cent of the degree-granting teachers colleges and 
from 51.7 per cent of the non-degree-granting normal 
schools.9 Those schools in New England which cooperated in 
the study were, in Connecticut, New Britain and Willimantic; 
in Massachusetts, Framingham Center, Lowell, and Salem; and, 
in Rhode Island, the Rhode Island College of Education.lO 
The findings of Rosenlof's study are much too detailed 
to report fully here. However, some of them will be mention-
1927) 1 P• 73. 
Baeorge Walter Rosenlof, Librar~ Facilities of 
Teacher-training Institutions (New Yor : Bureau of Publica-
tions, Teachers College, ColUmbia University, 1929), P• 4. 
9 10 7 Ibid., PP• 4-5. Ibid., PP• 155-5 • 
- -
ed which are significant for comparison with the library 
services surveyed in this thesis. 
9 
Centralization policy. Of the teachers colleges 
reporting, fifty-six, or approximately 82 per cent, reported 
no separate departmental collections "either in special 
quarters of the central library or in some building on the 
campus"; while fifty-seven reported that they had made no 
provisions for the organization and maintenance of seminar 
libraries, "minor collections more or less temporary in 
character and kept in laboratories or seminar rooms." 11 
Textbook exhibit library. Exhibits of elementary 
and secondary school textbooks in the library were a part of 
the service of ten degree-granting institutions {approxi-
mately 15 per cent of those reporting). Three others were 
beginning to organize such a collection. Most of them had 
been built up by gifts from publishers and individuals. 
seven included a "model collection" of children's litera-
12 ture. 
Training school library. Of sixty-eight teachers 
colleges only twenty-five reported a separate training 
school library -- with but twenty-four of them returning 
usable data. Only nine schools indicated any specific sums 
11 Ibid., P• .58. 12 Ibid., PP• 66-69. 
10 
allotted to the training school library and in one of them 
a large part of it was spent for textbooks. Twelve schools 
had a special librarian in charge and one a student assist-
ant. The other twelve were 1n charge of a teacher-librarian, 
a high school teacher, a critic teacher or supervisor.l3 
Conclusions. Rosenlof S'ummarized his findings as 
follows: 
What has been purposed is the ascertaining of the 
present status of the library in certain fundamental 
respects such as the magnitude and distribution of 
library books and periodicals, the extent to which the 
resources of the library for the training school have 
been provided, the degree to which the exhibit library 
has been recognized, and the amount of decentralization 
which has been allowed or necessitated. Again, the 
library service has been studied in the light of its 
personnel and, finally, the extent to which the library 
has been considered 1n the budget of the college 
itself. · 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • 
The specific conclusions to be drawn from the 
findings of this investigation are set down in the form 
of certain proposed standards to·serve as objective 
guides for evaluating or accrediting the facilities of 
a teachers college library.l4 
VII. ROSENLOF'S PROPOSED STANDARDS, 1928-1929 
In 1928, Rosenlof presented a tentative statement of 
standards at the annual meeting of the American Association 
of Teachers colleges.15 In 1929, he presented the proposed 
l3Ibid., PP• 73-76. l4Ibid., pp. 150-51. 
11 
standards to the meetings of the National Education Associa-
tion and of the American Association of Teachers Colleges. 16 
Rosenlofts recommendations as recorded with his 
findings were, briefly, that each teachers college: 
1. Have a minimum of 25,000 volumes in its library (he 
also indicated a per cent distribution in different 
subject areas); 
2. Receive in its library not less than 150 periodicals 
of recognized worth; 
3. Provide a training-school library, housed in the 
training school, and administered by a librarian; 
4. Provide a "Textbook Exhibit Library"; 
5. Employ library personnel to insure adequate library 
service with not less than two full-time librarians 
in addition to the training-school librarian; 
6. Have a library budget, for fewer than 1,000 students, 
of not less than 7 per cent of the college budget; 
for from 1,000 to 11 500 students, a library budget 
of not less than 6 per cent; and, for over 1,500 
students, a library budget of not less than 5 per 
cent of the college budget exclusive of capital 
outlay; 
7. Apportion the library budget in such a manner as to 
recognize the various types of service to be render-
ed (he also indicated a desirable per cent distribu-
tion of the budget).l7 
15aeorge w. Rosenlof, "Standards for the Libraries of 
Teachers Colleges," Seventh Yearbook of the American Associa-
tion of Teachers Colleges (Cleveland,-uhio: American Associa-
~ 0? Teachers colleges, 1928), pp. 118-36. 
lSaeorge w. Rosenlof, "Library Facilities for Teacher-
training Institutions," Addresses and Proceedings of the 
N~tional Education Association (WaShington: Nationai !UUca-
tion Association, 1929), pp. 908-914; and George w. Rosenlof, 
"Library Facilities for Teacher-training Institutions," 
Eighth Yearbook of the American Association of Teachers 
colleges (cleveland~io: Imerican AssociatiOn of Teachers 
Colleges, 1929), pp. 121-27. 
17Rosenlof, Library Facilities of Teacher-training 
Institutions, £E• cit., pp. 151-53. 
VIII. STANDARDS OF AMERICAN ASSOCIATION OF 
TEACHERS COLLEGES, ADOPTED 1930 
12 
However, before these standards were adopted, in 1930, 
by the American Association of Teachers Colleges its Commit-
tee on standards and Surveys consulted with a number of 
librarians in teachers colleges and with members of various 
library associations working on problems of library stand-
ards. As a result, the Committee prepared a set of stand-
ards "which embodied all the essential elements of Dr. Rosen-
lofts proposal of last year and some additional refinements 
• • • which would make the standards easier to administer.nl8 
The principal changes in, or additions to, Rosenlofts 
recommendations as cited on the preceeding page, were that: 
1. Minimum number of volumes was reduced to 15,000 for 
teachers colleges and to 10,000 for two or three-
year normal schools with the recommendation that by 
1940 these minima be increased to 25,000 and 17,000 
volumes, respectively. (Not over 15% was to be 
allowed for duplicates) 
2. Books in the training school library could be counted 
in the minimum total but not to exceed 20 per cent 
of the total. 
3. The librarians should "have academic qualifications 
equal to those prescribed for regular faculty 
members," should be given the "same privileges as 
any other members of the instructional staff," and 
l8American Association of Teachers Colleges, Committee 
on Standards and Surveys, "Report," Ninth Yearbook of the 
American Association of Teachers Colleges (Clevelan~ ~o: 
American Association or Teachers Colleges, 1930), p. 130; and 
"standards for Teachers Colleges," Library Journal, LV 
(September 15, 1930), P• 741. 
should be provided with assistants for clerical 
and routine work in the library. 
4. Library quarters and equipment were specifically 
mentioned.loa 
IX. STUDY REPOR'l'ED BY FLEMING 
13 
Another survey was made during the school year 1927-28 
when a library committee of the San Francisco State Teachers 
College sent questionnaires to about twenty teachers 
colleges. Fleming reported on the information secured 
from 15 of them regarding (1) seating capacity, (2) number 
of volumes, (3) number of titles, (4).number of volumes per 
students, (5) number of titles per student, (6) seating 
capacity for the elementary school library, (7) hours open 
daily, (8) hours in the work week, (9) vacation time for 
staff members, (10) pay per hour for student help, (11) 
methods of allocation of library funds, (12) reserve books 
on closed shelves, (13) library instruction, and (14) a 
course in school library organization and management. 
The findings for items numbered 7, 12, 13, and 14 
only are given here. The hours open daily varied from 7i 
to l3i. Reserve books were on closed shelves in six 
19nstandards for Accrediting Teachers Colleges, 
Adopted ••• 1926, Revised ••• 1930, 11 lllnth Yearbook of 
the American Association of Teachers Colle~es (Cleveiand-,-
OEio: American Association-or Teachers Col ages, 1930), 
PP• 15-17; and "Standards for Teachers Colleges," Library 
Journal, LV (September 15, 1930), P• 741. 
14 
libraries. A course in library use was given by eight and 
required by four. A course in school library organization 
and management was given by six colleges; three others gave 
some instruction but not as a separate course. 20 
X. ROSENLOF'S COMPARISON OF 1930-31 WITH 1926-27 
As part or a further study by the Committee on 
standards and surveys of the American Association of Teachers 
Colleges or the library standards regarding staff and budget, 
Rosenlof compared data which had been reported in 1930-31 
from 133 schools with his findings for 1926-27. This compar-
ison was made as to (1) number of volumes, (2} their propor-
tionate distribution within the several classes of knowledge, 
(3} the amount of duplication, (4) the number of periodicals 
received, (5) the library staff, and (6) the budget both in 
relation to the total expenditure of the school and the 
proportionate distribution among the nine items in the 
library budget • 
His conclusions were that "very definite progress" 
had been made during the preceding four years. 21 
20Ruth Fleming, "Report on Some Teachers College 
Libraries, n School Library Yearbook, No'. 3, of the American 
Library Association, Education Committee (Chicago: American 
Library Association, 1929}, pp. 10-18. 
21George Walter Rosenlof, "Library Report," Tenth 
Yearbook ~ the American Association of Teachers Colleges 
15 
XI. WAPLES AND MCDIARMID OW BOOK COLLECTIOBS 
W~ples and McDiarmid made a study of the book collec-
tions in libraries of fifty teachers colleges and six 2-year 
and 3-year normal schools in comparison with the holdings of 
twenty-nine liberal arts colleges in the areas of American 
history, history of education, sociology, ~ducational psy-
cholosil, general biology, general psychology, economics, and 
certain books of general reference. New England "teachers 
colleges" included in the study were those at New Britain, 
Connecticut; Farmington, Maine; Bridgewater, Fitchburg, 
Framingham, and Salem, Massachusetts; and the Rhode Island 
College of Education. 
Since the book collections in the libraries are not 
the primary concern of this thesis, only the general conclu-
sions are given here: 
The liberal arts college libraries were better 
equipped in all subjects but one educational psychology 
• • • On the other hand, the liberal arts college 
libraries were conspicuously ahead in economics, in works 
of general reference, in sociology, and in biology. 
. . . . . . . . . . . . . . . . . . . . . . . . . 
The three subjects in.which the two groups of 
libraries most nearly held the same titles, American 
(Oneonta, N.Y.: American Association of Teachers Colleges, 
1931), ~P· 142-50; and George Walter Rosenlof, 11Library 
Report Addresses and Proceedin~s of the National Education Associ~tion (Washlngfen: Nat!ona Education Association, 
1931), PP• 912-20. 
history, history of education, and general reference 
books, were represented by a larger prop~2tion of old 
books than were the other five subjects. 
16 
This study showed that the teachers colleges suffered 
by comparison with the older liberal arts colleges "in 
respect to the number and selection of books concerning 
contemporary social issues. 11 23 
XII. HARRIS ON LIBRARY INSTRUCTION 
Harris made a study on instruction in the use of books 
and libraries in teachers colleges in which she gave a brief 
history of the subject and analyzed the offerings of 114 
state teachers colleges. She concluded: 
Three distinct kinds of courses present themselves as 
needed in teachers colleges. The first, an introductory 
course, should be offered the first year to aid the 
student in college and after college in the use of 
libraries. 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • 
A second course needed in the teachers college is one 
Which will give the teacher a wide acquaintance with 
books that are adapted to children and adolescents, 
especially in the field of his teaching • • • • 
22nouglas Waples, and E. W. J.icDiarmid, Jr., "Library 
Facilities of Teachers Colleges," Saecial Survey Studies, 
Vol. 5, Benjamin William Frazier, e !tor. U. $. office of 
Education, Bulletin, 1933, No. 10, National Survey of the 
Education of Teachers (Washington: Government Printing---
otfice, 1933}, pp. 237-39. 
23Ibid., P• 243. 
A third • • • is an advanced course in bibliography 
offered u~~lly to senior college and graduate 
students. 
XIII. LOWELL ON TRAINING-SCHOOL LIBRARIES 
1'7 
Lowell reported regarding training school libraries 
from questionnaires returned from ninety-nine teacher-
training institutions. Separate libraries in the training 
school building were maintained by 5'7.3 per cent. A profes-
sionally trained children's librarian was in 33 per cent of 
the schools. Of the fifty-one which had student teachers 
doing part of their practice teaching in the city schools, 
only seven reported that books could not be borrowed by 
these student teachers although two others did not loan 
classroom collections outside the building. 
Sixty-eight had browsing and reading periods for the 
pupils, and eighty-two permitted books to be borrowed by 
the children for home use. 
The course in children's literature was taught in 
eighty-eight of the colleges by a college instructor, in two 
by the children's librarian, in two by the college librarian, 
in two by the principal of the training school, and in one 
2~abel Harris, Non-professional Library Instruction 
in Teachers Colleges (Peabody Contributions to Librarianship, 
10. 3. Nashville, Tenn.: Peabody Library School, 1934), 
PP• 90-91. Reprinted from Peabody Journal of Education, XII 
(September, 1934), pp. 86-95. --
by the kindergarten supervisor. The lack of trained 
children's librarians to teach this course was evident. 
Forty-three libraries had children's books in the 
college library for use only of the children's literature 
course; of these fifteen also used the training school 
18 
collection. Fifty-four libraries had no separate collection 
for this purpose. 
TWenty-two colleges had "a model library" of the best 
children's books including some of the finest editions of 
them. Sixty-seven gave some instruction in story-telling 
including the twenty-four that combined it with the 
children's literature course. Only twenty-five reported 
having story hours in the training school library. 
Library instruction was given in seventy-four training 
school libraries but twenty-seven had no systematic planned 
course. None reported giving any instruction below the 
fourth grade. 25 
This survey showed what was being accomplished, in 
1936, in the training school libraries of ninety-nine insti-
tutions with only one-third having a professionally trained 
children's librarian in them. 
25yildred Hawksworth Lowell, 11 The Training School 
Library in a Teacher-training Institution, 11 Library Journal, 
LXI (JUne 1, 1936), PP• 440-45. 
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XIV. BABER ON RENTAL COLLECTIONS 
Baber sent questionnaires to seventy-six four-year 
teachers colleges on the accredited list of the American 
Association of Teachers Colleges to discover what teachers 
college librarians were doing with the idea of administering 
rental collections in their libraries. The institutions 
selected represented a wide variety both in size and in 
location. 
Of the fifty-three which replied only five operated 
rental collections; six others had had them at one time but 
had discontinued them. In all of the reports the purpose of 
the rental collection was the supplying of current books of 
a recreational and cultural nature without overlapping on 
the regular collection.26 
XV. MOERHARDT 'S COJIPARISON OF 1936-37 WI'r:H 1926•27 
Mohrhardt compared the original findings of Rosenlof 
with data submitted in the annual reports of 236 teachers 
colleges and normal schools ten years later. A larger and 
more representative number of colleges were included in the 
1938 statistics. It seemed probable that many schools which 
26carroll Preston Baber, "Rental Collections in 
Teachers College Libraries," Library Journal, LXII (April 1, 
1937), pp. 281-84. 
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did not return the questionnaire in 1928 failed to do so 
because of their inadequate library facilities and support. 
Mohrhardt stated: 
Even when it is admitted that teachers college 
libraries in 1928 were far below what they should have 
been, a study of the development over the period from 
1928 to 1938 is impressive. The increase in the median 
for book holdings from 9200 volumes to 281 108 volumes 
is particularly significant • • • 
. . . . . . . . . . . . . . . . . . . . . . . . . . . 
Medians for both the total library budgets and the 
book budgets have increased over 40 per cent in this 
period. If this trend can be continued for the next 
decade, these libraries will reach a level where they 
can provide the service needed by the faculty and 
students.27 
XVI. SURVEY FOR THE ADVISORY GROUP OF 
TEACHERS COLLEGE LIBRARIES 
Barcus reported on the findings of a survey made in 
1938 by eight librarians who, in behalf of the Advisory 
Group of Teachers College Libraries of the Carnegie Corpora-
tion of New York, visited fifty-one selected institutions. 
All except thirteen of them had 25,000 volumes or more in 
their collection; the others were chosen "because of their 
excellence in other matters, such as general high repute in 
27charles Wesley Hunt, "From Normal School to Teachers 
College," College and Research Libraries, I (June, 1940), 
p. 250, citing Foster Mobrhirdt {unpublished study) 
their respective regiona."28 
The results as compared with the 1933 survey by 
Waples and McDiarmid showed that the teachers colleges 
chosen were: 
21 
• • • fairly typical of the field as a whole • • • 
The only significant difference occurs in the number of 
volumes possessed, the average being 27,719 in the 
Waples-McDiarmid study, 37,200 in the present one. The 
difference can be explained in part by progress made 
during the past five years.29 
The findings pertinent to this paper showed that: 
The 'typical' teachers college ••• now has 1,000 
students and a faculty of sixty-six instructors • • • 
The library is open 66 hours weekly. There is a 
library committee to advise the trained librarian and 
her staff of three assistants of whom two are also 
trained • • • There is a training school library in 
addition to the general collection ••• 30 
Gourley and Mohrhardt also summarized this same 
survey. They pointed out the many poorly planned libraries, 
the "relatively low" quality of the librarians, the small 
size of the book and periodical collections, and the range 
in size of staff from two to twelve full-time librarians. 
They advocated a staff "large enough to enable the library 
to be run efficiently for at least eighty hours per week." 31 
2~homas R. Barcus, 
Library, 11 Library Journal, 
29Ibid. 
"The 'Typical' Teachers College 
LXIII (November 15, 1938), p. 862. 
30Ibid., P• 861. 
31JBllles E. Gourley, and Foster E. Mohrhardt, "Teachers 
XVII. LARSON ON MINNESOTA LIBRARIES, 1940 
Larson made a study o£ the six Minnesota teachers 
college libraries in respect to their budgets, their book 
22 
collections, circulation for home use, and the number of 
professional staff members. Data was compared with median 
figures of the Mohrhardt32 and Rosenlof33 studies as well as 
with those given in surveys of the American Library Associa-
tion34 and the United states Office of Education35 covering 
institutions of higher education. 
The conclusions were that, although the Minnesota 
teachers colleges in many measures approached or, in some 
instances, were equal to the "typical" or "average" teachers 
college as revealed by the other surveys, every effort 
should be made "to raise standards and achievements in order 
to be accepted completely as institutions of higher educa-
tion in academic circles." Larger budgets, larger holdings, 
College Libraries," Wilson Library Bulletin, XIV (May, 1940), 
P• 663. ----
32see pages 19-20. 33see page 14. 
34J. Periam Danton, "Library Statistics from Institu-
tions of Higher Education, 1936-37, 11 American Librari: Associ-
ation Bulletin, XXXII (February, 1938), pp. 123, 13 36. 
35united States Office of Education, Accredited 
Higher Institutions, 1938, Bulletin, 1938, No. 16 (Washing-
t!on: Government Prin~ Office, 1938) 
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and more staff would be n~eded during the next ten years to 
promote effective use of the library by students and 
faculty. 36 
XVIII. HENNE AND LOWELL ON LABORATORY-SCHOOL LIBRARIES 
Henne and Lowell, under the direction of Dr. Louis 
Round Wilson, investigated the laboratory-school library's 
relation to and participation in the teacher-preparation 
program of prospective secondary-school teachers. They sent 
questionnaires, during the academic year 1940-41, to 359 
institutions. Sixty-one were eliminated by their replies 
that they prepared only elementary-school teachers. Of the 
others, 153 sent information. Among them 74 (48.5 per cent) 
operated as separate teachers colleges. 
Some or the institutions did not control or support 
a laboratory school. However, 75 of them did have one that 
included grades on the secondary level; 67 (89.3 per cent) 
of these schools had libraries. 
The prevalent practices revealed were that: 
In 34 (50.7 per cent) of the libraries, there is but 
one staff member. The range of staff members in all the 
libraries is 0-6. 
36seulah M. Larson, "An Appraisal of Teachers College 
Libraries," Minnesota Libraries, XIII (December, 1940), 
PP• 103-107. 
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Those teacher-training agencies which have no labora-
tory school in the main make use of other collections of 
books for secondary-school pupils. Institutions which 
do not have a labor&tory-school library tend to neglect 
training their teachers in the use of materials, 
libraries, and adolescent literature. 
Formal courses for prospective teachers, which relate 
to books and other materials useful in teaching, adoles-
cent literature, the use of libraries, and similar 
subjects, are offered by 40.6 per cent of the 153 
teacher-training agencies •••• 37 
Laboratory-school librarians frequently compiled book 
lists for practice teachers, sent books to classrooms for 
them, and gave them individual guidance. 
In only thirteen of the schools which co-operated in 
this study did prospective teachers work in the laboratory-
school library as a part of the teacher-preparation program. 
Three recommendations were made by Henne and Lowell: 
(1) that prospective teachers should have a formal course 
about materials, {2) that the program of the laboratory-
school library should take an active part in the preparation 
of teachers, and (3) that a need exists for regional mate-
rials centers where new materials may be examined. 38 
37Frances E. Henne, and Mildred Hawksworth Lowell, 
"The Preparation of Secondary-school Teachers in the Use of 
Library Materials," Library Quarterly, XII (July, 1942), 
p. 553. 
38Ib1d., p. 554. 
XIX. FAIRCHILD'S REPORT TO THE AMERICAN ASSOCIATION 
OF TEACHERS COLLEGES 
25 
Fairchild reported on the results of questionnaires 
sent in September, 1942, to all member institutions of the 
American Association of Teachers Collages. Information was 
obtained from 160 with respect to: 
• • • the manner in which libraries are housa4, the 
scope and natura of the libraries' holdings, the size 
and calibre of library staffs, financial practices~ 
library schedules, and types of service rendered.3~ 
Pertinent to the present study are the findings 
regarding the library hours and services. Although the 
report did not indicate the total hours per week that the 
libraries were open, it stated: 
Nearly one-fourth of them are open only during the 
day. • • • Of those that do open in the evening, the 
great majority are open either 4 or 5 evenings per week 
• • • No relation was apparent between size of library 
and weekly schedule.40 
Among the services rendered are bibliographies 
prepared by librarians for the use of faculty members in 70 
per cent of the 160 teachers colleges. The number of 
39R. w. Fairchild, "The Organization and Administra-
tion of Teachers College Libraries: Report of the Subcommit-
tee of Teachers College Libraries, Committee on Standards 
and surveys," Twentt-second Yearbook of the American Associa-
tion of Teachers Co le~es (Oneonta, N.Y.:-Amarican Association 
Of'feachers Collages, 943), pp. 97-98. 
40Ibid., P• 98. 
bibliographies prepared ranged from one to more than 100, 
with a median of 16. 
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Forty-seven colleges had courses of instruction for 
freshmen on the use of library facilities; in twenty-five of 
them, it was required. In twelve cases it was part of a 
general orientation course for freshmen. Sixty-eight did not 
have a bona fide course but reported instruction, ranging 
from 1 to 10 class periods (with eight not specifying the 
number of periods). In sixty-six of them, it was required 
of all freshmen. 
A course for teacher-librarians was being given in 
ninety-three colleges, sometimes during the summer session 
only. A course 11 on the elementary school library" was given 
by sixty-four libraries· and a course 11 on the high-school 
library" by sixty-five libraries. 
This study also reported on the number of volumes in 
the training-school libraries, the location of the training-
school libraries, and the amount of supervision given to 
them by the staff of the college library. A practice which 
was quite common was that of having books for the training-
school ordered, received, and processed in the main library. 
Twenty-five per cent of the 118 libraries which 
reported stated that no help or supervision was given to the 
training-school library; 17.5 per cent that very little help 
2'7 
was given; 5'7.5 per cent that an increased amount of techni-
cal assistance and supervision was being rendered. A trained 
librarian was in charge of 38 per cent of them.41 
XX. GRADY ON TRAINING-SCHOOL LIBRARIES 
Grady made a study to investigate whether library 
conditions and practices in the training schools represent 
superior library procedures. Those selected for study were 
fifty-nine which gave service on the secondary-school level 
and were controlled either .by state universities and colleges 
or by state teachers colleges, located in the regions of the 
North central Association of College and Secondary Schools 
and the Southern Association of Colleges and Secondary 
Schools. They were limited to those with central libraries 
and those having either full-time or part-time librarians. 
Data from thirty-five libraries were compared with 
data from twelve public school libraries obtained in a 
previous study. The comparison was in respect to (1) library 
materials, (2) the organization of school and library 
service, (3) the qualifications and status of the staff, 
(4) student training in library and book use, (5) the physi-
cal plant, and (6) library finances. 
41Ibid. 
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In addition, the contribution of the training-school 
to the educational program of the college was examined.42 
Some of the conclusions of the study were that: 
1. In general, the training-school libraries provided 
for observation by teachers in training and others, and 
in all cases materials were available for examination by 
observers. 
2. Little provision was made for library participa-
tion by practice teachers. 
3. Little opportunity for demonstrations to practice 
teachers or teachers in training was in evidence. 
4. The training-school libraries, in general, served 
practice teachers in the following ways: (a) by making 
provision for them to bring groups of students to the 
library for work on class problems, (b) by making 
library resources available to them, and (cl by assisting 
practice teachers in working with children.~3 
Grady also found that only about half of the librar-
ians taught any courses in the college or university. Very 
few were doing any research or experimentation. Many did 
not belong to professional organizations or assume a role of 
leadership in their service areas or in the profession at 
large. 
42Marion Behethlan Grady, "An Inquiry into Training-
school Library service," Library Quarterly, XVI (October, 
1946), pp. 306-328. 
43Ibid., P• 329. 
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XXI. MCCONNELL ON A11DIO-VISUAL MATERIALS 
McConnell made a survey or rilm and records libraries 
by sending questionnaires to 182 institutions, all members 
of the American Association of Teachers Colleges. Replies 
from 113 of them showed: 
Approximately sixty percent of the institutions 
reporting maintain audio-visual libraries. In the 113 
institutions there are 69 libraries of educational 
films, 61 libraries of educational filmstrips, 67 
libraries of educational slides, and 68 libraries of 
phonograph records.44 
In fifty-one institutions, librarians had charge of 
the audio-visual collection. 
McConnell surveyed also the audio-visual instruction 
being given in the colleges, but that information is not the 
concern of this present study. In conclusion, he made 
several suggestions about the audio-visual program in 
teacher education. The first two, of interest here, are: 
1. Every teacher education institution should employ 
a specialist in audio-visual materials. 
2. Each institution should establish an audio-visual 
library or a collection in connection with the main 
book library.45 
4~obert E. McConnell, "Audio-visual Education in 
Teacher Education," TWenty-sixth Yearbook of the American 
Association of Teachers Colleges (Oneonta,~.Y.: American 
Association 01 Teachers Colleges, 1947), p. 54. 
45rbid., p. 58. 
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XXII. LARSON ON MINNESOTA LIBRARIES, 1947 
In 1947, Larson made another study of the six Minne-
sota state teachers college libraries in which she made a 
comparison with her findings of 1939 and also with data 
from three other sources: (1) statistics of 37 teachers 
colleges as given in College and Research Libraries, July, 
1947, 46 (2) data in College and University Libraries and 
Librarianship, 47 and (3} the report made by Fairchild.48 
The conclusion was that the Minnesota teachers colleges were 
not being financed adequately to allow them to be compared 
favorably with similar institutions in other states.49 
XXIII. ERICKSON ON LIBRARY INSTRUCTION 
Erickson investigated what was being done for new 
students to develop effective use of the library. He 
4611
college and University Library Statistics,• 
College and Research Libraries, VIII (July, 1947), pp. 268-
71. -
47 College and University Postwar Planning Committee 
of the American Library Association and the Association of 
College and Reference Libraries, College and University 
Libraries and Librarianship (Chicago: American Library 
Association;-1946) 
48Fairchild, op. cit. 
49Beulah M. Larson, "An Appraisal of Teachers College 
Libraries," Minnesota Libraries, XV (June, 1948), pp. 303-
306. 
received replies from sixty-one librarians of teachers 
colleges out of the seventy-five to whom he had sent ques-
tionnaires. The replies showed that: · 
10 gave no library orientation program. 
1 gave it only during Freshman Week. 
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17 gave it as a part of a general orientation program. 
17 gave it as a part of the freshman English course. 
16 had a separate course. 
The average number of class hours devoted to library 
orientation was 6.7 hours while the median was approxi-
~~!:56our hours, with a range of one to eighteen 
Library orientation was taught by the librarian or 
his assistant in forty-one colleges, by English instructors 
in nine, and by "others" in one. 
In fourteen of the twenty-five schools which had a 
general orientation handbook, space was given for a descrip-
tion of the library facilities and rules. Sixteen had a 
separate library handbook. 
Erickson concluded that: (1) library orientation 
should be given either as a separate course or as 11 a well 
integrated unit in the freshman English course, or a combina-
tion," (2) it can be handled successfully by a library staff 
only when it is not "on top of a full library schedule," 
(3) in any case, the library should be a laboratory for the 
student under the direction of the library staff, (4) care-
5~. Walfred Erickson, "Library Orientation Programs 
in American Teachers Colleges," Wilson Library Bulletin, 
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fully selected audio-visual materials should be utilized 
fully, (5) the course should be given early in the semester, 
(6) the course should be required of all freshmen with 
college credit toward graduation, and (7) should include as 
minimum essentials the topics previously enumerated in his 
report. 51 
Although the number of hours spent on library instruc-
tion varied greatly, the subjects covered were much the same. 
XXIV. COliiNTS ON TRAINING-SCHOOL LIBRARIES 
OF NEW YORK STATE 
Counts made a study, in 1947-49, of the facilities 
and programs of the ten elementary training-school libraries 
in the teachers colleges of New York State. Although there 
were inadequacies in the physical facilities due to lack of 
financial support over a period of years, insufficient 
personnel was the greatest single problem in the development 
of these libraries. 
Counts' conclusions were that (1) the elementary 
training-school libraries of New York state teachers colleges 
are only in a small degree exemplifying and demonstrating 
the best school library practices, (2) administrators of the 
colleges are not convinced of the importance of their 
XXIII (September, 1948) 
51 .!Mg.., p. 65. 
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programs in a teacher training institution, (3) library 
facilities are inadequate, (4) the elementary training-school 
librarians have the major responsibility for striving to 
better conditions, (5) the present. programs "provide only 
limited activities which contribute to the nine functions52 
of the elementary training-school library in the education 
of teachers,'' (6) future elementary school teachers have seen 
only incidentally a school library having a vital part in 
the training-school program and they are not acquiring a 
rich background in children's literature and other materials 
for children, and (7) the elementary training-school 
librarians are well-qualified to carry on an effective 
program provided they are given sufficient clerical and 
student assistance.53 
XXV. EBERHARDT ON WEEDING AND DISCARDING 
Eberhardt made a survey of the practice of weeding 
and discarding obsolete library materials in the teachers 
52American Library Association, Committee on Post-War 
Planning, Division of Libraries for Children and Young 
people, School Libraries for Todat and Tomorrow: Functions 
and Standards (Chicago: American ibrary Association, 1945), 
PP: 9-io. 
53seulah Ann counts, nrnquiry into the facilities 
and programs of Elementary Training School Libraries of the 
Teachers Colleges of New York State" (unpublished Master's 
thesis, The university of Illinois, Urbana, 1950) 
colleges of the Southern Assootation of Colleges and 
Secondary Schools. Returns came from fifteen institutions 
in six states: Alabama, Kentucky, !iississippi, North 
Carolina, Texas, and Virginia. The conclusions of this 
survey were that: 
34 
••• there seems to be very little being done about 
weeding and discarding within the fifteen college 
libraries surveved. Onlv four out of the fifteen 
signified that they had a definite program, two others 
are working toward a program, and three others do a 
small amount as time permits, but as they say, not 
enough is being done. 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • 
This is true because of a lack of funds, nersonnel, 
time, and other factors, but perhaps one of the greatest 
of these is a lack of interest in the whole problem on 
the part of the college administration. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . 
••• in too many oases weeding lind dtsoardinp: are 
not nraoticed because the administrat.:!.on want.11 to make 
a good showinn: in the annual renort. of the library when 
it comes to showing the number of volumes on hafid. In 
this case, as in so !iny, it is quantity rather than 
quality that counts. 
XXVI. MORAN AND TOLMAN ON STUDY DIRECTED BY GOSNELL 
Moran and Tolman reported on a nation-wide study, 
directed by Charles F. Gosnell, which sampled eighty-one 
54James Glenn Eberhardt, Jr., "Dlso"'rding Obsolescent 
Material~ from Libraries of Selected State Teachers 
Colleges (unpublished Master's thesis, George Peabody 
College for Teachers, Nashville, Tenn., 19491, pp. 42-46. 
libraries in accredited teachers colleges. Some of the 
findings were that, while teachers colleges have developed 
to include a fifth year of graduate study, "the libraries 
have tended to remain at the old normal, school level." 
35 
Shortages of personnel, books, and space prevent 
proper library service to the future teachers of America. 
Librarians indicate that the next generation of school 
children may be deprived of teachers with a rich back-
ground and experience with books because of the neglec~ 
of college libraries in teacher training institutions. 5 
The librarians report serious lacks in their book 
collections. • • • Twenty-seven per cent report that 
their book stock is insufficient for the undergraduate 
program; 84 per cent report that their facilities are 
inadequate for graduate study; 47 per cent report that 
they are unable to supply materials for faculty 
research. 56 
Some libraries report that their collections contain 
a great deal of dead wood in the form of aged text-books 
and unsuitable gifts. • • • Some libraries report that 
as high as 30 per cent of the collection should be 
discarded or replaced.5~ 
Although in some colleges a separate Audio-Visual 
Center had been set up independent of the college library, 
nearly all of the librarians felt that the audio-visual aids 
to instruction should be a part of the library service in a 
teacher-training institution. Curriculum laboratories were 
in 38 per cent of the libraries, and textbook collections in 
55virginia L. Moran, and Mason Tolman, "Basic Library 
Needs of Teachers Colleges," Library Journal, LXXVII 
(September 15, 1952), p. 1446. 
56Ibid., P• 1447. 57Ibid., p. 1448. 
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66 per cent of them. 
Nearly every library reported instruction to students 
in the use of books and libraries. A number of libraries 
gave special courses to student teachers in "Methods of 
Teaching Use of Books and Libraries. 11 
The college library budget furnished cataloging, book 
selection, and professional library service to the Campus 
School Libraries from 71.6 per cent of those reporting.58 
XXVII. HICKS ON OPEN STACKS 
Hicks secured data on the popularity of open stacks 
in Group III Colleges (with a library budget of under 
$31,000) and teacher education institutions with less than 
1,000 students by sending questionnaires to eighty-three 
libraries selected from the 1951-52 "College and University 
Statistics" given in the January, 1953, issue of College 
and Research Libraries. 
Of the sixty-nine libraries which answered, fifty-two 
(75 per cent) had open stacks, and 17 (25 per cent) had 
closed stacks. One librarian having open stacks was thinking 
seriously of having closed stacks in a new building, while 
four with closed stacks were considering a change to open 
ones. 
5Bibid., PP• 1448-50. 
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Some of the conclusio~s tram this survey were that, 
without more exact figurea aa to book loss, it would be 
difficult to judge whether the replacement costs tor ope• 
stacks was a serious problem. ~e number of personnel ~eeded 
by an open stack library as compared to a closed stack 
library was not indicated; neither was there a clear indica-
tion of an increase or decrease of circulation with open 
stacks. 
This survey gave insufficient data on which to base 
conclusions as to the merits of open or closed stacks. 
However, the general thinking of the librarians was in terms 
of "a freer use of aateriala." This fact seemed to indicate 
a trend toward an open stack policy in college libraries.59 
XXVIII. Ll'l'ERA'I"URE 011 LIBRARY SERVICES 
Ill COLLEGES 
Much. ot the 1:af'OrJU.t10Jl about library services 1D 
colleges is available not traa reports ot organized studies 
but trom a description or these services by individual 
librarians or by those who, having had association with many 
libraries, can tell about the generally accepted practices 
in them. 
59warren B. Hicks "Open or Closed Stacks?" College 
and Research Libraries, if (July, 1954), pp. 309-312. 
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Books about college library administration by 
Randall and Goodrich,60 ~le,61 and Wilson62 have presented 
many or these accepted practices. Articles describing 
services in particular libraries will also be reviewed. The 
organization ot this material will follow that of the 
•checklist of Library Services" used in this study. 
Library-instructional Integration 
Although tor many years, college and university 
librarians have assumed their function to be instructional 
and are, in increasing numbers, receiving faculty status, in 
actual practice this recognition rarely had led to "an 
integration of the work or the librarian with that of the 
classroom teacher such as has been done on the secondary 
school level. "63 
60William x. Randall, and Francis L. D. Goodrich, 
Principles~ College Librarx Administration (second edition; 
Chicago: American Library Association and the Uriiversity or 
Chicago Press, 1941), pp. 109-167. 
6lauy R. Lyle, !ru! Mm1n1stration ot ~College 
Library (second edition revised; Wew York: The H. w. Wilson 
company, 1949) 
62Louis Round Wilson, Mildred Hawksworth Lowell, and 
Sarah Rebecca Reed, The Library in College Instruction: a 
SJllabus on the ImprOiiment of COllege Instruction through 
L brart Use TRiw !ork: The H. W. Wilson Oompany, 19511, 
PP· 2r -30e. 
63Conterence ot Eastern College Librarians, Library-
Instructional Integration~ !S! College Level: Report ~ 
. II\. 
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As expressed by the theme or the 4oth Conference ot 
Eastern College Librarians, held at Columbia University in 
1954: 
The full potential contribution or the librarian to 
the educational program of the institution remains as 
yet largely unused. • • • 
••• it is time to clarify the role of librarians, 
and to question their traditional isolation and passive 
position on college and university campuses. The 
faculty status they are attaining must be a runctional 
rather than a nominal one,64 
College courses. The ·college library has been 
described as a teaching instrument as follows: 
In some colleges the functions of library and class-
room overlap to such as extent that it is difficult to 
see where the province of one ends and the other begins. 
The library is regarded either as a laboratory for the 
implementation of the teachi:ag program or as an exten-
sion of the classroaw for the direction or certain 
learning processes. 
Johnson, Librarian and Dean or Instruction at 
Stephens College (Columbia, Missouri) told or the frequent 
conferences between librarians and instructors at that 
college. Regarding the frequeat class visits made by the 
the 40th Conference • • • 1954 (ACRL Monograph No. 13. UE!c~o: Association ot Cotrege and Reference ~braries, 
1955), P• 5. 
64Ibid. 
65Wnson, and others, .!m• ill•, p. 282 • 
40 
librarian, he said: 
rr she is to be helpful with out-of-class prepara-
tion, she must be familiar with in-class procedure. It 
is as desirable tor the librarian to know the purposes 
tor which material will be used, the processes used in 
arriving at its selection, and probable points of empha-
sis as tor the classroom teacher to be familiar with 
library resources. There can be no definite line or 
demarcation if both are teachers in a real sense. 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • 
She is one or the pooup. The informality of the 
class discussion, the ease or interchange of ideas, and 
the manner 1n which a student questions or challenges 
the point of view expressed by a classmate or by an 
instructor makes it natural for the librarian to become 
a participant in class planning and discussion.66 
However, Rugg, specialist in curriculum research tor 
the National Survey of the Education of Teachers between 
1930 and 1933, found, when he visited 30 teacher-preparing 
institutions during the academic year 1931·32, that in only 
a few was there "any conscious attempt to correlate course 
activity with library activity.•6' 
The advisory seFYiee at Teachers College, Columbia 
University, which was inaugurated in 1932 with \he appoint-
ment or Kise lthel K. Feagley as a library consultant has 
66B. L~ Johnson, and Eloise Lindstrom {eds.> ~ 
Librarian and the Teacher 1n Geneial Education: a Report of 
Librarz-Inatruetronal AotiTrtiest Stephens Colie~e --(Chicago: American Library Association, 1948), p. 6. 
6'Earle U. Rugg, "Coordination and Integration of the 
Library and Instruction in College," American Library 
Association Bulletin, XXIX {September, 1935), p. 688. 
been described by Feagley, 68 Brynes, 69 and Grant. 70 T·his 
advisory service developed along rive linea: 
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1. Work with individual students ••• [to anB1fer their 
:requests ror assiatanc4l} • 
2. General lectures open to the entire student body 
explaining the organization or the library and the 
use or the card catalog ind periodical indexes. 
3. Meetings with classes on the invitation or the 
instructor when the consultant presents the rerer-
ence and bibliographic tools ror that particular 
subject and explains methods of attack in beginning 
a term paper or a research s·tudy. 
4. Group meetings with English teachers, history 
teachers, and the like, to present the rererence 
and supplementary ~terials userul in teaching each 
of these subjecta.71 
5. Five courses in library science offered ranging in 
intensiveness rrom elementary methods of library 
research to a course in bibliographic research ror 
special areas in education.72 
This program not Oftly attempted to help students with 
their individual class assignments but also to promote a 
better understanding of library materials and their org~n­
ization. 
68Ethel Margaret Feag1ey, "Teacher and the Library: 
Possibilities and Responsibilities," Librar§ 
Association Bulletin, XXVIII (Karch, , pp. 116- 3. 
69Hazel Webster Byrnes, "Library Consultant Service 
at Teachers College, Columbia University," School~ 
Society, XLII (December 21, 1935), pp. 864-67. 
70Kary D. Grant, "Teachers College Library Experiments 
in Extended Service," Teacher Education Journal, I (June, 
1939), pp. 51-SS. 
71Feagley, ~· ~., P• 117. 
72orant, .!1!•~·, p. 52. 
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In 1940, Armstrong, outlining the Cooperative Study 
of Teacher Education of the American Council on Education, 
brought out its implications for college libraries and 
librarians. The college librarian should assist the instruc-
tors in finding materials to vitalize teaching, may indicate 
the resources which can be used •in the development of 
courses that out across subject matter lines," should assist 
school systems in locating materials "to enrich their 
programs of teaching," and "can be of assistance in helping 
to devise ways for better use of books in education.•~3 
Rugg has described another means of improving 
library-instructional integration, developed at the Colorado 
State College of Education after the erection of a new 
library building equipped with classrooms and small seminar 
rooms. Already one college instructor, prepared both in 
science and in education, was spending half of his time in 
the library working on curriculum and instructional problems, 
and counseling with students. Rugg said: 
Next year we plan further extensions of this type of 
activity. Most of the general survey courses • • • are 
now being taught in classrooms in the library that are 
adjacent to the stack • • • Next year, besides the 
~3American Library Association, Association of College 
and Reference Libraries, Teacher-training Institutions · 
Library Section, "Proceedings at A. L.A. Conference, 1940~" 
American Library Association Bulletin, XXXIV (August, 19401, 
P• 65. 
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reading counselor who gives about half-time to students 
in education and science, two other instructors will 
perform a similar combination of teaching and library-
counseling activity in the survey courses in social 
science and world literature. Thus a small core of 
instructors is being developed • • • who will gradually 
become liaisQn officers between teaching divisions and 
the library. 74 
In 1952, Wardell reported that the staft of the 
Western Illinois State College Library (Macomb) included 
nine professionally trained librarians each with a different 
field~ specialization and all having at least a Master's 
degree. A part of the 40-hour work week was allotted to 
committee work, attending professional and student activi-
ties, and other faculty duties. »uch unofficial counselling 
and guidance was done. F'rom September, 1951, to the middle 
of February, 19521 library staff members had met with 35 
classes (totaling over 1,000 students) to fill requests tor 
informal instruction service, beyond the instruction being 
given in the regularly scheduled Library Science classes. 
Assistance was also being given, upon request, in the prepa-
ration of units and bibliographies for specific college 
courses. 75 
74Earle u. Rugg, "A Library Centered Program of 
Teacher Education 1 8 College and Research Libraries, II (December, 1940), p. 44. 
75Kargaret Lucy Wardell, •western Illinois State 
College Library," Illinois Libraries, XXXIV (October, 1952), 
pp. 354-55. 
Fairchild's findings regarding the preparation of 
bibliographies in 160 teachers colleges have already been 
reported on pages 25 and 26. 
Wilson has written regarding the importance ot 
bibliographic service• 
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The preparing of bibliographies is a daily actidty 
in the college library. Bibliographies are needed by 
instructors in their teaching, by students in acadamic 
and non-academic purs11its, and by vari.ous faculty 
committees. This is an important educational function 
because each bibliography is not merely a list of 
publications on a given subject but a compilation 
requiring many decisions based ~~ the purposes for which 
the bibliography is to be used. 
That the librarian be a member of the curriculum 
committee or the faculty was urged by Taylor, President of 
Sarah Lawrence College, when he said: 
• • • it is the function or the college president and 
the dean • • • to ask the librarian to form part of the 
curriculum committee on the planning for new courses, to 
invite the librarian to sit on the committees where the 
new courses are discussed, to use his source of informa-
tion both about the students and about the books for the 
use or his colleagues 1n the teaching taculty.77 
Carman,?S Davidson,?9 and Mattis80 are among those 
76wilson, and others, ~·~·• p. 294. 
77Conterence of Eastern College Librarians, ~· cit. 
p. 15. 
78Ibid., p. 17. 
79Carter Davidson, •The Puture of the College 
Library," College~ Research Libraries, IV (March, 1943), 
p. 116. 
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who have agreed with Taylor that the librarian should be a 
member of the curriculum committee. 
Regarding the systems used to control books placed 
on reserve for assigned reading, Lrle has said that, in a 
small college library, they are often kept back of the 
circulation desk because there is not enough space or staff 
to handle them in a separate room. In a larger college 
library, they are usually in special rooms and may be either 
on closed stacks or on open shelves. Lyle stated that: 
From an educational standpoint few librarians deny 
that open-shelf reserves meet the needs of students and 
faculty more satisfactorily than closed reserves •••• 
• • • There is no doUbt that the library will lose 
some books and that readers will sometimes be inconven-
ienced by the misplacement of others, but it is the 
considered judgment of experienced librarians that the 
educational advantages of open-shelf reserves far out-
weigh the administrative advantages of closed reserves.Sl 
Hill told of the change at Teachers College Library, 
Columbia University, in 19~0, when the reserve book 
collection of 13,000 volumes shelved behind loan desks on 
three floors were put onto open shelves in one large reading 
room. Long waits by students standing in line at a loan 
desk were eliminated, the staff was relieved for advisory 
80sidney Mattis, "The College Library and the 
Teaching Process," Journal~ Higher Education, XXIII 
{June, 1952), p. 316. 
81Lyle, ~· cit., PP• 156-58. 
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and reference assistance on the floor, while a librarr 
assistant near the door inspected the brief-cases of those 
leaving.82 
Lansberg made a survey of 27 New England college 
libraries and of five others for purposes of comparison. 
He found that ten libraries used the closed-shelf reserve 
system, five libraries used the open-shelf system, and the 
other seventeen libraries used a combination system--with 
the most heavily-used reserve books charged out over a desk 
and all others on open shelves. A few of the libraries 
using each of the three methods had also some reserve books 
on a three-day or seven-day loan basis.83 
The importance of having a collection of children's 
books for use with college classes has been emphasized by 
many librarians and educators. Some of these sources will 
be mentioned in connection with the discussion of the 
laboratory school. 
The textbook library should be a carefully selected 
collection containing books for all the grade levels for 
which the particular institution is preparing teachers. 
Well-organized and kept up-to-date, it can be especially 
82Aubry Lee Hill, "Reserve Books on Open Shelves," 
Wilson Bulletin, V (June, 1931), pp. 621-25. 
83William R. Lansberg, "Current Trends in the College 
Reserve Room," College~ Research Libraries, XI (April, 
usef'ul to both students and f'aculty f'ar the purposes of' 
84 
examination, comparison, and evaluation. 
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Teachers in summer sessions will look over the new 
textbooks in their subject f'ields. Teachers f'rom the labor-
atory school and others teaching nearby will stop in when 
they wish to see the new publications.85 
Although the books may be organized in dif'f'erent 
ways, "classif'ication by subject content usually is most 
satisfactory. Grouping by publisher, with a separate section 
for the books of each, is less desirable, as is grouping by 
grade level."86 
Some other aspects of library-instructional integra-
tion in relation to college courses will be brought out in 
the discussion of instruction in the use of the library. 
Instruction 1n. !:h.!_:!!!!. !1l_ the library. Although the 
need for instruction in the use of' the college library has 
been generally recognized by instructors and librarians, the 
kind and amount or instruction varies greatly. Many 
1950), PP• 121-22. 
8~. Walfred Erickson, "Administration of the 
Textbooks Library in a Teachers College," Library Journal, 
LXXV (March 15, 1950), p. 470. 
85Harold Frederick Smith, and Charles Alden Gafdner, 
"Curriculum Materials 1n the Teachers College Library, 
College~ Research Libraries, XVII (July, 1956), pp. 312-13. 
86Ibid., p. 313. 
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colleges give such instruction in formal courses, such as an 
orientation or how-to-study course which may be a required 
course in same institutions and an elective in others. A few 
give a course in methods ot research or in reference books 
in special subject fields. Sometimes, the basic instruction 
in using the card catalog and other indexes is given as part 
ot another course, often the freshman English course. 
Peagley has indicated that: 
Perhaps the most practical and effective method of 
presenting library instruction, and the one least likely 
to be shown in an examination of college catalogs, is by 
means of units or courses integrated with specific 
classes. • • • Sometimes the librarian is a joint 
instructor of the entire course; or the librarian may 
appear for one or two lectures. The training-school 
librarian or other qualified members of the staff may 
speak to classes in adm1nistration.B7 
Another phase of instruction is preparing the students 
who are prospective teachers to direct their pupils in the 
use of a library. 
What Ahern said in 1903 is sometimes true today, 
"Teachers frankly admit that they do not know how to instruct 
them in library use, since they were not shown how to do the 
work themselves."88 
87Ethel Margaret Peagley "Preparation of Teachers 
and Staff tor Effective Library frse: Teachers, 11 TheN Library 
in General Education, Forty-second Yearbook ot the ational 
~ciety tor the Study of Education, Part II {Chicago: Tht 
Department of Education, The Urii~ersity of Chicago, 1943J, 
p. 307. 
88Mary Eileen Ahern, "Library Instruction in the 
.. 
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Fairchild 1s89 and Erickson 1s90 findings regarding 
library instruction in teachers colleges have already been 
mentioned. Erickson, in a paper presented at a meeting of 
the Libraries of Teacher-Training Institutions Section, 
Association or College and Reference Libraries, in 1949, 
expresses his views as follows: 
• • • the freshman orientation course seems to me a 
good point of departure, and carrying the instruction 
into the English classes with specific library assign-
ments can be a logical tmplementation or the library 
learning accomplished in the earlier meetings.9l 
Lyle has described the more common methods of intro-
ducing freshmen to the library and the more prevalent types 
ot instruction in formal courses. He advocated that all new 
students be given a friendly introduction to the library by 
means of a general lecture and group tours during Orienta-
tion or Freshman Week; that they be given a readable hand-
book explaining procedures tor using the library; and that, 
later on, more specific instruction in library materials be 
given through class assignments in the English, history, and 
other departments. For upperclassmen and graduate students 
Normal School," Journal of Addresses and Proceedings of the 
N!tional Education Associat;gp (Winona;-Minn.: latiomir----
E ucation Association, 19~ , p. 979. 
89see page 26. 90see pages 30-32. 
91E, Walfred Erickson 
Freshman Orientation Program,* 
X (October, 1949), P• 458. 
8 Library Instruction in the 
College ~ Research Libraries 
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a course in bibliography and research methods is needed.92 
Feagley suggested that library instruction should 
"not be a separate course taught by means of artificial 
situations but an integral part of every subject in the 
curriculum" and that the planning of the library instruction 
should be undertaken by the entire faculty.93 
Wardell has told of the methods used at the Western 
Illinois State College: 
• • • the library relates its instruction directly 
to class work. Projects are worked out with the teacher, 
so that the information is presented to the student at 
the time he needs it tor a regularly assigned lesson. 
The teacher prepares the class tor the library unit. 
The staff member. then meets the class and presents the 
material. The instruction given consists of general 
library orientation, information on magazine indexes, 
the card catalog, and special reference and subject 
materials. In numerous cases students are given corre-
lated assignments which provide the library staff with 
an opportunity to give individual help in the library 
immediately after the class instruction.94 
Mattis has given good ideas for library instruction 
in connection with classes, also for a separate course tor 
students (not Freshmen) in the use of the library. He has 
pointed out that the library staff has a great responsibility 
"to give informal instruction as well," that the librarian 
92T-
-3le, ~· ~., PP• 211-22. 
93Feagley, "Teacher and the Library,"~·~., 
pp. 121-22. 
94wardell, ~· cit., p. 355. 
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should be a member of the curriculum committee, and that a 
study or library use by students with a report on it to the 
faculty helps the instructional program.95 
Lehigh University has used a different method of 
library instruction, one which emphasizes locating informa-
tion (content) in a library rather than an approach by way 
ot the book (form). Freshmen lectures (one for each or some 
thirty sections over a two-week period) are arranged .in 
cooperation with ~e English department. They are followed 
by a student research paper. The lecture stresses four 
points: 
(a) a library is information, (b) there is a certain 
order in the information as it is placed in the building, 
(c) information is ci?¥lex and it comes in many forms, (d) the reference at~ is present to help the student.96 
A tour of the building, a look at the technical 
services division, some or the less common reference books, 
and a comparison of a bound volume of the New York Times 
with the microfilm edition help to orient the student to 
the library as a source of information which comes in many 
forms. 
Lectures are given also to juniors and seniors in 
9~ttis, ~· ~., pp. 313-18. 
96Robert s. Taylor "A Coordinated Program of Library 
Instruction," College !nS Research Libraries, XVIII (July, 
1957), p. 304. 
~oeTon Un!vsPBTi,r 
~5Lool of Ed~catlon 
LibrarY, _. 
different departments. The students then have a problem 
which involves the finding or information in particular 
sources. A similar method or instruction is used tor 
graduate students but "on a more sophisticated leve1." 9~ 
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Garber has reported from the viewpoint or a public 
librarian who has had to cope with pupils coming with vague 
assignments or with a whole class looking up the biography 
of the same man without advance notice from the teacher to 
the library. She said: 
It is not unusual tor us to have reference questions, 
coming from junior high school pupils, that would tax 
the reference genius of the average graduate students. 
The result is, of course, that the pupils themselves gat 
little or no real experience in using the library for 
themselves. It is we, the library staff, ~~o get all 
the practice, and even we frequently fail. 
Prospective teachers need not only frequent opportu-
nities to strengthen their knowledge of library resources 
but also experience in planning with pupils tor library 
usage. Some of the ways in which this may be accomplished 
are presented in the next section. 
Laboratory School 
A Joint Library COIIIII!ittee {of the American Associa-
tion of Teachers Colleges and the American Library Association) 
9~ Ibid., p. 305. 
9BE:thel Garber, "Teachers Need Library Education," 
Journal ot Teacher Education, V (December, 1954), P• 318, 
~ 
studying the needs or prospective teachers and attar a brier 
survey or existing courses, in 193?, recommended a reorgani-
zation or the curriculum so that all students would have: 
{1) a wide acquaintance with books, especially in the field 
ot children's literature, {2) a working knowledge or the 
library and its tools, and (3) an understanding or the role 
ot the library as a source or material tor teaching. "This 
should go tar beyond the 'Brief and all-too-formal work n·ow 
given in the use or the library.•99 
'l'he "Qualitative Standards" adopted by the American 
Association or Teachers Colleges in 194? included this 
section on the library's program of services: 
One of the very important special services that a 
teachers college library should maintain is a separate 
laboratory school library. 'l'his should serve three main 
purposes: 
1. It should be a demonstration library tor the labora-
tory school and an important part of the educational 
experiences or the children. 
2. It should help student teachers to learn how to use 
public libraries effectively, and 
3. It should serve as a laboratory and practice center 
tor the preparation of teacher-librarians in those 
institutions in which these are prepared.l00 
99Robert M. Steele "Review of the Report of the 
Joint Library Committee," Aixteenth Yearbook or the American 
Association of Teachers Colleges (Oneonta, N.Y7,~e 
Association,-r93?), p. 83. 
lOOE. s. Eveiden, "Qualitative Standards tor a Teach-
ers College Library, Twenty-sixth Yearbook of the American 
Association of Teachers Colleges (Oneonta, N:Y.~he 
Association,-r94?), pp. 134-35. 
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Lowell, after a survey of training school 
libraries, 101 depicted the ideal library as one located in 
the training school building with a trained children's 
librarian in charge. It would serve (1) the elementary 
school children for browsing, reading, and home loans, (2) 
the college students in their children's literature and 
other courses, and (3) the student teachers training else-
where. 
The children's librarian would teach the course in 
children's literature and would have students conduct story 
hours and introduce new books to the children in the training 
school as a part of their course work. The children's 
librarian would ndirect the teaching of library instruction 
to every room in the training school.nl02 
Because of a variety of terms in common use to mean 
the same thing, the laboratory school is often referred to 
as the training, demonstration, practice, or campus school. 
The writer has used these terms interchangeably. 
Snow has described a campus school library in which 
student teachers see it used as a vital part of the day by 
day activities of children and teachers in which books are 
101See pages 17-18. 
102Lowell, ~· .!tli.•, p. 445. 
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necessities, not luxuries. They use it themselves in many 
ways. They watch reading guidance of all kinds in process. 
They listen to the librarian give instruction in the use or 
the card catalog and reference books to groups of children 
and to individuals. They observe children working in the 
conference room over maps, or other reference material, and 
using the card catalog with ease. 
They learn that books flow in and out of classrooms 
as needed and do not remain there static or as a burden to 
house and care for. They see the classroom teacher relieved 
of much of the load of book selection, taking inventory, and 
being responsible for large collections of books. 
They become acquainted also with the best practices 
in the physical set-up and equipment for a school library.l03 
In addition to the services already mentioned as 
typical of a school library, Viehe told of the interest 
aroused in reading by the use of posters, bulletin boards, 
and displays in the Laboratory School of Indiana State 
Teachers College. Frequently r$ading lists were posted in 
classrooms as well as 1n the library. Each year the children 
developed and produced a play in a school assembly during 
Book Week. 
10~iriam Braley Snow, "Strategic Position of the 
Training School Library," American Library Association 
Bulletin, XXXII (June, 19S8J, PP• 377-78. 
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College students saw lessons taught in the library 
and became familiar with 1~he books and materials in it. 
Students studying to be ac~hool librarians had practice work 
there. 104 
Dodd traced the development of the Laboratory School 
Library at the St. Cloud l~tate Teachers College (Minnesota) 
from its beginning in 18915 when the alert college president, 
in a report to the State Normal Board, stated: 
There is no library for the use of the Model School 
and its pupils are prnctically limited in their reading 
to the textbooks used in their work. In my opinion, 
there is urgent need :l~or a carefully selected library 
of children's books ••• 105 
By 1955, the Children's Library at St. Cloud had over 
10,000 books, and its librarian had a very active program. 
Along With other phases o:l~ the work: 
The Librarian holcls separate conferences with all 
student teachers or each grade during the first week or 
practice work in the • • • Laboratory School in order 
that they may become familiar With the library and its 
resources • • • When pupils • • • come to the library 
they are instructed tc1 refer their problems to the 
student teacher rathe:z• than to the librarian. In this 
way, the student teacher becomes more aware of the 
pupil's needs and interests, and consequently will be 
better able to help p•pils later. 
lO~cile Viehe, n'~he Laboratory School Library as a 
Coordinati~ Factor in tht' Education or Students and Teachfr 
Librarians, Teachers College Journal, XIV (November, 19421, 
PP• 32-34. 
105plorence Elizabeth Dodd and others, "Children's 
Library, St. Cloud State Teachers College, 1895-1955," 
Minnesota Libraries, XVIII (March, 1956), p. 131. 
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For those who will be student teaching off campus, 
a three-hour conf'erene:e 1s scheduled at which time the 
student selects books tor his particular unit of work.l06 
Smith has emphasiz:ed the need tor the training-
school library to be 11 ab01·e the average as a school library" 
in its quarters, its collection of materials, and in its 
services to the children 1.n the training school. Another 
obligation to its "service area" would include suggesting 
books for purchase by parents, advising on the relative 
merits of encyclopedia or subscription sets, preparing book-
lists for Parent-Teacher J\ssociations or other groups, 
speaking to groups (either on or off campus) about children's 
reading interests and suitable books for them, advising a 
teacher about library rout.ines for a school library, planning 
conferences or workshops, and demonstrating story-telling or 
reading guidance to a group ot in-service teachers.l07 
The problem of an elementary school principal who 
had, after much effort, se•oured from his board of education 
five hundred dollars with 1rhich to start a school library 
but who found that the te~ohers in his school were reluctant, 
because of feelings of inc•ompetence, to choose the books for 
it showed two weaknesses n•:>t uncommon among both the younger 
106~ •• p. 134. 
107Jane Gray Smith, :Place of the Training School 
Library in Teacher Traini~~. Wilson Library Bulletin, XXIV 
(May, 1950), pp. 669-71. I 
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graduates of teachers colleges and the more experienced 
teachers: (1) they do not know children's books, and (2) they 
do not know how to use libraries. 
Counts, who has described this problem, suggested 
that these lacks could be remedied (1) with a course in 
children's literature a part of certification requirements, 
and (2) by "a vital and challenging experience in the use of 
school libraries during preservice training." 
At Oswego State Teachers College (New York) provision 
for the second objective was made by assigning to the 
library a part of the time spent by sophomores in participa-
tion at the training-school. For one hour a week during a 
quarter of the year, the students had library participation. 
They learned to use the card catalog, to locate mate-
rials, and to teach children about the library. Learning 
about children's books 1n relation to children helped to 
dispel "the bored and rather condescending attitude" of some 
students toward these books. Working with the children in 
finding information or books on different subjects brought 
home to the students the importance to a teacher of a 
specific and thorough knowledge of children's books. 
Individual projects carried out by the students 
included working with children in writing reviews of new 
library books, helping children with an assembly program to 
advertise books, and stimulating reading through bulletin 
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board displays. 108 
Another function often performed with the assistance 
of the laboratory school librarian is the training of school 
librarians or of teacher-librarians for the smaller public 
schools. 
Harris believed that school librarians should be 
trained in teachers colleges rather than in library schools 
where only a small amount of time in the courses offered is 
adapted to the special needs of the school librarian.l09 
On the other hand, the Colorado State College of 
Education (Greeley) which had been offering to students a 
minor (of 24 hours credit) in library courses dropped them 
in 1933 in favor of spending an equivalent time in teaching 
all the students of the college how to use library materials. 
A cooperative arrangement was worked out with the Library 
School at Denver University which permitted seniors to take 
a full year of library science there. They received a 
bachelor's degree from Colorado State College of Education 
and also a certificate from the University of Denver as a 
school librarian. 
l08Beula Ann Counts, "or Teachers, Books, and 
Libraries: Does Present Preservice Training Prepare Elemen-
tary School Teachers to be Book and Library Users?" Wilson 
Library Bulletin, XXV (May, 1951), pp. 668-71. 
109Mabel Harris,"The Responsibility of the Teachers 
College in the Training of School Librarians," College~ 
60 
The college at Greeley did continue, however, to 
give a 4-hour course in 8 0rganizing a Small School Library" 
for teacher-librarians in very small schools. 110 
In 1934, the Board of Education for Librarianship of 
the American Library Association stated: 
The training of these teacher-librarians obviously 
belongs to the teacher training agencies, where, during 
the four years of undergraduate study a ~Jor and a 
minor in the two fields can be followed.lll 
The debate among educators and librarians over 
whether or not teachers colleges should offer courses for 
school librarians was later replaced by a general acceptance 
of the importance of what the teachers colleges can provide 
in courses giving: 
• • • the basic information about books for children 
and adolescents, the principles of organization and 
administration of school libraries, the reference sources 
appropriate for elementary and secondary schools, 
simplified cataloging and classification, audio-visual 
University Libra~ Service: Trends, Standards, Appraisal, 
Problems, A. F. uhlam, editor (Chicago: American~ibrary 
Association, 1939), pp. 155-59. 
ll~arle u. Rugg, "Shall the T.eachers Colleg_es Prepare 
Librarians for Public School Libraries?" Nineteenth Yearbook 
of the American Association of Teachers Colleges (Oneonta, 
W7 Y7T The Association, 194oT; pp. 104-109. 
lllNational Survey of Secondary Education, The 
Secondary Schools, Monograph No. 6, p. 39, cited by-charles 
v. Park "Shall the Teachers Colleges Prepare Librarians for 
Public School Libraries? Yes, Particularly for the Libraries 
in the Smaller Schools," Nineteenth Yearbook of the American 
Association of Teachers Colleges (oneonta, N.Y;:~e Associa-
tion, l940) ,p. 101. 
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materials, and supervised school library service.ll2 
In 1956, fi!'ty-one per cent (145) of the colleges in 
the American Association of Colleges for Teacher Education 
were offering some undergraduate instruction in library 
science. Four-fifths (116) of these were offering 12 semes-
ter hours or more, with 71 offering a minor and 33 a major 
in library science. Half' (74) offered enough library science 
elective courses to meet the requirements of regional or 
state accrediting agencies but made no provision for a major 
or minor in this f'ield.ll3 
Because of the importance of library-instructional 
integration in a teacher-training institution and for those 
who go out from there to be teachers or teacher-librarians, 
the literature about these services has been covered in 
greater detail than for the other library services. 
Selection ~ Acquisition of Materials 
Reeves and Russell recommended that as large a 
proportion 
control or 
of the book funds as possible be under the direct 
• 
the librarian if he is competent.ll4 
112Joe Walker Kraus, "Twachers Colleges and the 
Education of School Librarians, College and Research 
Libraries, XVII (July, 1956), pp. 320-2l.---
ll3Ibid., pp. 319-20. 
ll4Floyd w. Reeves, and John Dale Russell, "The 
Administration of' the Library Budget," Library Quarterlv, II 
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Lyle has given two general patterns for the alloca-
tion of the 11book funds": {1) placing the entire fund·in the 
hands of the librarian to whom faculty members apply for 
purchases, and (2) distributing all "unrestricted book 
II t II money in o portions carefully proportioned to the needs of 
the teaching department." Under either plan a basic assump-
tion is that "a substantial sum" will be available to the 
librarian for the purchase of reference books, general con-
tinuations, recreational reading, duplicates, replacements, 
the more expensive items needed by one department, and books 
which will be used by several departments.ll5 
Wilson has suggested three methods of handling the 
book funds: (I) a division of the entire book funds among 
the instructional departments and the library, (2) control 
by the library "assisted by the library committee acting in 
an advisory capacity," and (3) complete control of all book 
funds by the librarian alone.ll6 
In a study of the apportionment of book funds in the 
libraries of sixty-four liberal arts colleges, Muller found 
that the amount in the general fund to be used at the discre-
tion of the librarian ranged from zero to 70 per cent. The 
(July, 1932), p. 278, cited by Wilson, and others, ~· £1i• 
p. 242. 
115Lyle, ~· cit., pp. 465-67. 
llSWnson, and others, _sm. £1i•, p. 241. 
arithmetic mean was 28 per cent. "Two distinctive modes 
were noted at 25 and 33.3 per cent respectively.ll? 
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Within the last few years the conviction that 
librarians must assume more responsibility for the develop-
ment of the library's collection appears to have increased, 
A recent informal survey of the book funds of some 
38 college and university libraries in Ohio reveals that 
in no less than eleven institutions, no alloc.ation of the 
book funds is made to faculty departments, but the entire 
amount is placed at the complete disposal of the 
librarian. Again, in 21 institutions, half or more of 
the funds were allocated to the librarian.ll8 
Preparation ~ Materials f2t Circulation 
One indication of the service being given in a 
library is the speed with which new materials can be pre-
pared for circulation after their arrival. The time element 
involved usually depends on the number of the acquisitions 
and on the staff available to handle this work. As Lyle has 
pointed out, "books ugently (sic] needed must be given 
precedence in every operation over others not in immediate 
demand." 119 
ll?~s Muller, "The Management of College Library 
Book Budgets, College ~ Research Libraries, II (September, 
1941), p. 324. 
ll8conference of Eastern College Librarians, ~· 
cit., p. e. 
ll9Lyle, ~· ~ •• P• 103. 
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In 1942, Fairchild found that the practice of having 
the library books which were added to the laboratory school 
ordered, received, and processed in the main library was 
quite common in the teachers colleges.l20 
The arrangement of the "sample" textbook collection 
by subject content has been recommended as usually moat 
satisfactory.121 
Smith and Gardner have given their views on the 
amount of cataloging to be done for these books: 
A catalog listing the books is necessary so that 
patrons may know what is available and how it is 
arranged. The listing should include the main author 
(or editor of a series if his name.is a key one), the 
series title as well as titles of individual books in 
the series (if the titles are distinctiy~2 onesl, plus simple but definitive subject headings. 
The Eastern Oregon College of Education Library 
(La Grande) and the Appalachian State Teachers College 
Library (Boone, North Carolina) have used the Dewey Decimal 
classification system for the arrangement of the textbooks 
in their curriculum libraries. The former makes a series 
card, a publisher's card and a shelf list card (no author 
or title cards unless the book is not in a series); while 
the latter has used Library of Congress printed cards. 123 
120see page 26. 12lsee page 4'7. 
122smith, and Gardner, ~· cit., p. 313. 
12~. Walfred Erickson, "Administration of the 
Audio-visual Materials 
Rufsvold has said regarding an effective audio-
visual program as a part of an educational program: 
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Because librarians are trained specialists in the 
selection and use of teaching materials their profes-
sional services are important to the successful opera-
tion of an audio-visual program regardless of whether 
administrative responsibility for the program rests 
with the teacher, or2an audio-visual director, or a librarian-director.l 4 
In 1944, the current practice regarding the handling 
of audio-visual aids as a part of library service was inves-
tigated by Johnson. Replies from 398 colleges, universities, 
and junior colleges showed that all excepting thirty-two had 
visual education service. Although the library was the 
centralizing agency for motion picture service in only 
twenty-nine colleges (less than 10 per cent), half of those 
reporting indicated that "in their judgment the library 
should be the centralizing agency, particularly in their own 
institution." Others considered it to be advisable in the 
future when films were more generally used in teaching. 
Recordings were provided in all except 11 per cent 
of the colleges reporting. The tendency was to leave the 
Textbooks Library in a Teachers College,"~· cit., pp• 470-
72; and Nina Yelverton Garvey, "Appalachian s Curriculum 
Library," Wilson Library Bulletin, XXXII (December, 1957), 
p. 299. 
Service 
12~rgaret I. Rufsvold, Audio-visual School Library 
(Chicago: American Library Association, 1940), P• 4. 
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responsibility for administering collections of recordings 
to departments or individual teachers, with recordings 
centralized in the libraries of only sixty-four eolleges,l25 
McConnell's findings regarding film and records 
libraries in teacher-training institutions have already 
been reported,l26 
The "Qualitative Standards for a Teachers College 
Library" recommended, in 1947, that its program of services 
be judged in part by: 
••• the extent to which the library provides for 
the collection, housing, display, and easy use of such 
items as: uncataloged pamphlets, pictures, prints, and 
photography; maps; phonograph records; slides and stero-
graphy; microfl~~; motion picture films; strip films; 
exhibits ••• 
The development of the audio-visual, or "nonbook, 11 
materials in the library of Ball State Teachers College 
(Muncie, Indiana) was based on the philosophy that all 
persons served by the library should be able to obtain "all 
materials of all kinds, both book and nonbook through a 
128 
coordinated library service." 
12~. Lamar J~son, "Audio-visual Aids and the 
College Library," College and Research Libraries, V 
(September, 1944), pp. 341-46. 
126see page 29. 
127Evenden, ~· ~., P• 134. 
l28Marion Behethlan Grady, "Nonbook Materials in a 
Teachers College Library," College and Rtsearch Libraries, 
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At the Western Illinois State Teachers College 
(Macomb) a separate audio-visual department was set up to 
handle the audio-visual program, 129 but by 1952 one member 
of this Visual Education Department was also a member of the 
library stafr.l30 
Lyle voiced the differences of opinion on the best 
way to encourage the use of audio-visual aids when he said: 
One study would seem to indicate that no agency 
operates in this capacity so effectively as the library 
at the college and university level, but others have 
built a convincing case for a separate agency with 
arguments which sound suspiciously like those of the 
libraria~ pleading the case of centralized library 
service.l3l 
From the nation-wide study, directed by Gosnell, 
which sampled eighty-one libraries in accredited teachers 
colleges, Moran and Tolman reported that nearly all the 
librarians felt that audio-visual aids to instruction 
should be part of the library service in a teacher-training 
institution.l32 
IX (October, 1948), p. 313. 
129Functions of an Audio-visual Department in a 
Teacher-traini~ Institution (Western Illinois State-Teachers 
College Bullet n, Vol. XXVI, No. 4. Macomb, Illinois: 
Western Illinois State Teachers College, 1946) 67 pp. 
l30wardell, ££• cit., P• 35~. 
131Lyle, ££• cit., p. 203. 
132Moran, and Tolman, ££• £!!•, p. 1448. 
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A survey or audio.-visual services in college and 
universities in the United States, made in 1952 by the 
Association of Colleges and Research Libraries, showed that 
more than rour-fifths of about 575 institutions which 
replied provided audio-visual service on the campus. One 
third of them had a centralized agency, and half of these 
were housed in libraries. Or those reporting, 58 per cent 
indorsed a statement that "the library should administer and 
service !11 materials of communication, including audio-
visual materials. "133 
Burkhardt, discussing the increasing responsibilities 
or teachers college libraries, said: 
It seems to me that those of us in teacher education 
have a special opportunity here. As students or educa-
tion, we have read that learning is the result or 
several stimuli, the printed page being only one. We 
know that if the library is to serve as a center for 
learning, it will have to make available records, films, 
pictures, artifacts, as well as all of the other tools 
of learning.l34 
Service 12 Students and Faculty 
Hours. Although Randall and Goodrich have said that 
"the number of hours which the library is kept open daily is 
133c. Walter Stone, "The Place of Newer Media in the 
Undergraduate Program," Library Quarterly (October, 1954), 
p. 360. 
134Richard W. Burkhardt, "Increasing Responsibilities 
of Teachers College Libraries," College and Research 
Libraries, XVII (July, 1956), p. 307. 
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one of the primary factors in staff size, "135 in some of the 
smaller colleges it would appear that the size of the staff 
is one of the primary factors in determining the number of 
hours which the library is kept open daily. 
In 1942, reports from a group of twenty-six typical 
college libraries to the American Library Association showed 
the hours open for circulation service to range from fifty-
four to eighty-six, with the median at seventy-seven hours;36 
But the "typical" teachers college library has been found 
to be open only 66 hours weekly.l37 
A professional librarian should be on duty at all 
hours when the library is open to help develop reading 
habits and to carry out the aims of the whole educational 
program. 138 Librarians interpret books. Therefore, the 
student body should have the services of one during all the 
hours that the library is open "not, indeed, as a safeguard 
or as a means for proper discipline, but as a positive 
educational factor.l39 
135aandall 1 and Goodrich, ~· cit., p. 123. 
136"College and University Statistics," College and 
Research Libraries, IX (July, 1948), p. 245, cited by LYle, 
~· ill•, P• 285. 
137See page 21. 
l38r_ 
- 3 le, ~· ill•• p. 285. 
139Randall, and Goodrich, ~· £11., p. 124. 
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The 1947 "Qualitative Standards for a Teachers 
College Library" state that "in general it is desirable to 
nl40 have a librarian on duty whenever the library is open. 
Services ~ publicity. Many libraries distribute 
to students a handbook, or a mimeographed booklet, which 
gives information they need to know about the borrowing of 
materials and the special facilities of the library. Some 
include an explanation of periodical indexes, reference 
books, and other aids to writing themes. 141 
Although in 1931 a trend away from open stacks was 
apparent when many of the larger teachers colleges were 
"rapidly approaching the regulation of most of the universi-
nl42 ties in barring the general student body from the stacks, 
by 1949, there was general acceptance of Branscomb's idea of 
making books more accessible. 143 
More recently, the trend seems to be for open stacks 
140 Evenden, ~· Qii., p. 133. 
141Lyle, ~· Qii., pp. 510-13. 
142carroll Preston Baber, "Progress, Ideals and 
Standards in Teachers College Libraries, 11 College and 
Reference Library Yearbook, No. 3, of the American~brary 
Association, College and Reference Section (Chicago: American 
Library Association, 1931), p. 20 • 
. 143Harvie Branscomb, Teaching with~: A.~ ,gt 
Coll~ Libraries (Chicago: Association of AMerican COlleges 
and rican Library Association, 1940), pp. 102-131. 
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without regard to the size of the collection. One example 
is the University of Washington Library which in January, 
1956, opened to its 14,000 students all six floors of its 
main library stacks which house about 40 per cent of its 
collection (or a total of approximately 320,000 volumes).l44 
In order to keep the "active" books readily acces-
sible libraries often have the little used ones shelved 
separately, sometimes in closed stacks. 
Larger colleges or universities often maintain 
branch or departmental libraries in separate buildings on 
the campus. In general, however, decentralized library 
service is characterized by additional expense or, if no 
staff member is in charge of these collections, by no library 
service at all. 
The placing of attractive, readable books in dormi-
tories, student unions, lunch rooms, and barber shops has 
been suggested as one means of stimulating reading by the 
students. 145 
In addition to full-time clerical assistants, most 
colleges have some students who work in the library a few 
hours each week. Brown found, in a study of student 
Library 
144J>orothy M. Cooper, "Open Stacks Open New Doors, n 
Journal, LXXXII (February 15, 1957), pp. 507-508. 
145wilson, and others, op. cit., p. 275 • 
•. 
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employment in six liberal arts colleges for women, that the 
experience of the libraries surveyed showed that: 
The employment of a clerical worker to replace 
several student assistants working an equivalent number 
of hours is a great saving in the cost of staff time 
for training and supervision. 
All the librarians cooperating in the study, 
however, emphasized the greater leeway of irregular 
time which an amount of money spent for student service 
can give over the same amount spent for clerical service. 
Student service is, therefore, preferable for work 
requiring scheduli~ at irregular hours, such as loan 
desk assistance.l46 
As part of a library's services, it is important 
that teachers enrolled in extension courses taught off• campus 
should have materials available to them. Provision tor this 
service is usually made by the loan of these materials to 
the faculty member who is teaching the course. 
The practice of inter-library loan service in 
accordance with the American Library Association Inter-
library Loan Code is common to all libraries which have 
patrons doing advanced study or research. The privilege of 
borrowing specialized materials from outside increases the 
service which a library can render. 
As one means of assisting the faculty in increasing 
l46Helen M. Brown, "Conditions Contributing to the 
Efficient Service of Student Assistants in a Selected Group 
of College Libraries, 11 College and Research Libraries, V 
(December, 1943), P• 51. 
its efficiency, the abstracting of important professional 
periodical articles for them has been suggested.l47 
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The librarian's personal contact with a new faculty 
member informing him of library services is important both 
to the faculty member and to the library starr in its work 
with him. Some libraries have issued a handbook for faculty 
members. 
Faculty members need to know ~bout the resources of 
the library. Among the recommendations made at a Work 
Conference on Higher Education (sponsored by the Southern 
Association of Colleges and Secondary Schools in 1943) was 
one that: 
The librarian should notify the faculty member of 
the arrival of books he has requested or in which he is 
particularly interested, publish classified mimeographed 
lists of new acquisitions, and place new titles on 
proper display before stacking them.l48 
In many colleges and universities the president 
appoints a library committee of faculty members to serve in 
an advisory capacity to the librarian. Most authorities 
agree as to its essential functions: 
1. The committee should serve as a liaison in inter-
preting library policies to the faculty and faculty 
opinion to the librarian. 
147wilson, and others, ~· cit., p. 296. 
14Bw. Stanley Hoole, "Place of the College Library," 
Journal~ Higher Education, XIV (October, 19431, p. 372. 
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2. It should study the library needs and interests 
of the college and should formulate broad general 
policies for the development of resources for research 
and instruction. 
3. It should consider plans by which the resources 
of the library can be integrated with campus and 
regional educational activities.l49 
From a study of the relationship between the library 
committee and the librarian in 89 midwestern colleges <with 
book collections of at least 501 000 volumes), Kientzle 
concluded that library committees serve primarily in an 
II 
advisory capacity and that they are unnecessary in small 
colleges where direct contact between librarian and faculty 
is readily achieved.nlSO 
Booklists on different subject to publicize the 
library and to encourage reading are more frequently made 
in university libraries than in college libraries where the 
staff is smaller. 
The voluntary reading of the students, both profes-
sional and cultural, should be of great concern because they 
are going out as teachers to be potential leaders in many 
communities. Rugg has said: 
The ultimate criterion for evaluating our teacher-
education program of library activity is the extent to 
14~11zabeth F. Kientzle, "The College Librarian and 
the Library Committee, 11 Library Quarterly, XXI (April, 1951), 
p. 123. 
1soi bid •• p. 126. 
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which our graduates improve and ufg1library resources in the communities where they teach. 
Wriston, when president o£ Lawrence College (Apple-
ton, Wisconsin), said that the librarian can lead the 
student to recreational reading which is 
• • • o£ten the most truly educational, even the 
most really intellectual, element in experience with 
and through books • • • A shrewd and wise person, who 
knows the student and has the gift for offering stimu-
lating suggestions, makes as direct and profound an 
impact upon his develoP~int as any professor, of whatever 
degree of distinction.~52 
Wilson has suggested several means of stimulating 
and directing reading by students: (1) the purchase of 
suitable, interesting, popular books, (2) book exhibits, 
(3) collections of readable books in browsing rooms, dormi-
tories, and other places on campus, (4) library publications 
such as handbooks and booklists, (5) staff members' encourage-
ment of faculty cooperation in the reading program, (6) open 
stacks, convenient library hours and regulations conducive 
to library use, (7) a student library committee, (8) "a 
varied series of library meetings." (9) book clubs or great 
books groups, (10) special reading courses of cultural 
materials, (11) prizes for outstanding achievement in 
151Rugg, "A Library Centered Program of Teacher 
Education,"~·~., p. 46. 
152Henrl M. Wriston, "The College Librarian and the 
Teaching Staff, American Library Association Bulletin, 
XXIX (April, 1935), P• 177. 
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building up personal libraries or for reading good books 
under faculty guidance, (12) readers advisory service in the 
library, and (13) a bookstore operated by the library which 
would offer books for rent or purchase.l53 
Many of these suggestions. have been discussed also 
by Lyle who has included publicity in the student newspaper 
as an additional means of promoting reading.l54 
A student library committee can act as a liaison 
group between the library staff and the student body. The 
activities of such a committee may include the following: 
(1) the preparation of book reviews for the student 
newspaper; (2) aid in planning and arrangement of 
library exhibits in and outside the library building; 
(3) assistance in the ,election of books of particular 
interest to students; l4) planning a program to encourage 
students to build their own personal libraries while in 
college; (5) supervision of residence hall libraries; 
and (6) assistance in making surveys of student opinion 
and the use of library resources,l55 
~he effects of having student organizations or 
classes arrange exhibits in the library has been described 
as follows: 
••• to all girls who have had a part in 'creating' 
a library poster, an exhibit tor the niche in the lobby, 
a book list, or a bulletin, there is a stake in the 
library. Participants will be drawn into the library 
153wnson, and. others, ~· ~·, pp. 2'73-76, 
l54Lyle, !R• ~ •• pp. 227-49; 510-32. 
155Ibid., p. 495. 
just to see their own handiwork. Once 1t~ere, they freQuently become more active patrons. 5 
An annual library report, containing a record of 
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the library's holdings, new acquisitions, use, changes in 
personnel, state of finances and buildings, instruction in 
the use of the library, special progress, and administrative 
problems, is "a valuable medium of publicity" when issued to 
the faculty as well as to the president of the college and 
the members of the board of trustees.l57 
In this section the writer has touched only briefly 
on the many activities which oan publicize the library 
and stimulate greater use by faculty and students. 
Special rooms and facilities. In reporting on an 
opinion survey made under the sponsorship of the Association 
of College and Reference Libraries, Committee on College and 
University Library Buildings, Muller gave the kinds of rooms 
for special uses which the librarians in thirty-three 
colleges (which had completed new library buildings during 
the previous ten years) expressed a desire to have or, having 
them, regarded as indispensable. In the order of the number 
of librarians who mentioned them, they are (I) projection or 
lecture room, (2) music listening room, (3) conference, 
156Johnson, and Lindstrom, ~· ~., P• 38. 
157Lyle, ~· ~ •• pp. 506-510. 
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seminar, study rooms, (4) photolaboratory, and (s) typing 
rooms. Others mentioned by one or two persons were a micro-
film reading room or area, browsing room, smoking room, and 
special rooms for reserves, periodicals, documents, or 
bibliographies. 
Librarians reported that wherever carrels had been 
installed, they were "indispensable." One librarian 
suggested that they should be equipped with typewriters.l58 
Special rooms may house special collections of books. 
In a teachers college, the library often has a room for the 
juvenile collection and a textbook laboratory. Erickson 
emphasized the need for "a special textbook room, or a modest 
" reading room area adjacent to the textbook shelves for ease 
in the examination of thern.l59 
Alexander has discussed the advantages and disadvan-
tages of several kinds of reading quarters, rooms for special 
collections, a library methods classroom, an exhibit room, 
an auditorium, and conference rooms.l60 
158Robert H. Muller, "College Library Buildings Self-
appraised," College and Research Libraries, Ix (July, 1948), 
p. 224. 
159Erickson, 11Adrninistration of the Textbooks Library 
in a Teachers College:~· ~ •• p. 472. 
l60Alexander, ~· cit., pp. 103-25. 
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Service to Other Groups 
A difference of opinion exists as to the responsi-
bility of the college outside its own students and faculty. 
S 
" ome believe that the college does have a 
bility to further education wherever there 
social responsi-
appears a need."l61 
Reading lists and study outlines may be provided to outside 
groups as well as the loan of books and other materials. 
But as Lyle has pointed out: 
The extent to Which the college library will partici-
pate in services of this type will depend, of course, 
upon the particular program of the college and the 
nature of its library resources. It is not a venture to 
enter upon without careful thought and planning and 
without full recognition by the college authorities of 
the time and expense that may be involved.l62 · 
Loans of books to other libraries will provide some 
service to persons outside the college. 
The obligation to alumni has appeared to be greater 
and some colleges not only loan materials and prepare 
reading lists for those in the immediate vicinity of the 
college but also give 
services by mail."163 
" mail service, including reference 
16lwilson, and others, ~· cit., p. 297. 
162 ' Lyle, ~· cit., p. 188. 
l63Ibid., PP• 189-91. 
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Weeding ~ Inventory gt Book Collection 
Davidson, President of Knox Collage (Galesburg, I11.) 
in discussing the future of the collage library spoke of 
curbing the growth of its book collection. He saidt 
••• we can't afford to build a new library building 
avery twenty years. • • We can cull, we can weed, we 
can keep the size of our active book collection at same 
reasonable figure, say fifty thousand volumes for a 
student body of five hundred~ and we can store those of 
the others we should keep. ourn, bury, sell, or give 
away the rest. Maybe the students would like some to 
take home for keepsakes. How is a library book diffe~ent 
from an Indian? The only good book is a~ book.l64 
Gosnell derived a formula to express the principle 
of obsolescence. With it he computed the rates of obsoles-
cence for the Mohrhardt 165 and Shaw166 lists and nineteen 
subject sub-divisions in them. 167 
Although some librarians are loathe to dispose of the 
last copy of a book, Gosnell concluded from his study of the 
164navidson, ~· cit., pp. 115-16. 
165carnegie Corporation of New York, Advisory Group 
on College Libraries, List ~ Books ~ J¥Hior Collese 
Librariej; Foster E. Mohrbardt, compilerhicago: American 
Library sociation, 1937) 
l66Carnegie Corporation of New York, Advisory Group 
on College Libraries, ! List of ~()_Q_~s_ for College ·Libraries 
• • • prepared bv Charlas-B7 Shaw-TSecond edition} Chicago: 
American Library.Association, 1931); Charles Bunsen Shaw, 
List of Books for College Librariej, 1931-38 (Chicago: 
American Library Association, 1940 
167Charles F. Gosnell, "Obsolescence of Books in 
College Libraries," College ~ Research Libraries, V 
(March, 1944), pp. 115-25. 
circulation experience at Hamilton College in relation to 
the rates of obsolescence of the books in the three lists 
that: 
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• • • three-fourths of the demand will be for books 
less than twenty-eight years old or certainly less than 
thirty years old. The averagQ life, or life expectancy, 
would be about twenty years.I68 
H n n ardin has advocated a doctrine of sufferance for 
books in a library. He proposed that, instead of librarians 
having to 11fight 11 With the faculty members in order to 
discard some of the older books, the faculty members should 
be expected to defend those which should be kept. He saidS 
Let not the retaining but the evicting of books be 
automatic. Let no book remain on the shelves unless 
someone fights to keep it there. Let an undefended book 
be a condemned book •••• we must conceive of the 
library as a dynamic circulatory system, a channel 
through which books PflSB on their way from the publisher 
to the incinerator. The current is swift these days, 
and no book can long remain in the same place in the · 
channel unless someone is fighting to keep it there.l69 
A continuous reappraisal of the library's resources 
is better than an occasional, emergency operation. Some 
weeding may be necessary because of bad judgment in purchas-
ing or in accepting gifts but most of it will be because 
"good books are supplanted by better books or when occasional 
168Charles F. Gosnell, "ObsQlete Library Books," 
Scientific Monthly, LXIV (May, 1947!, p. 427. 
169Garrett Hardin, "D~ctrine of Surrera~ce in the 
Library, 11 College .!.n5! Research Libraries, VIII {April, 1947), 
p. 122. 
and topical books, having served their immediate purpose, 
become outmoded."170 
82 
In the library of Chicago Teachers College and Wilson 
Junior College, weeding has been made "as regular a part of 
the library operations as the acquisition or books." 171 
During the two year period prior to the writing of the 
article cited, more books had been discarded than added to 
the library's collection. 
The main purpose tor taking an inventory is to 
discover what books are missing so that they may be either 
replaced or removed from the catalog records. Some libraries, 
because or their large book collections, have discontinued 
taking a formal inventory. Most college libraries, however, 
continue to take an inventory annually, every second year, 
or during a longer interval. Some libraries cover a part of 
their collections each year.l72 
17~ewton F. McK!lon, "The Nature of the College-
Library Book Collection, Library Quarterly, XXIV (October, 
1954), p. 332. 
171Fritz Veit, "Li~rary of Chicago Teachers College 
and Wilson Junior College, Illinois Libraries, XXXV 
(December, 1953), p. 448. 
172T-~3le, QR• cit., PP• 117-18. 
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XXIX. SUMMARY 
This chapter has touched upon many of the problems 
which the librarians and administrators of teachers colleges 
have had to face over a period of years and which have been 
of enough concern to them so that studies or surveys were 
made to discover facts to help in their solution. In some 
cases, these facts pointed to a definite solution of the 
problem or showed what was the typical procedure in other 
libraries; at other times, the facts obtainable were not 
sufficient to warrant any definite conclusions as to the 
best practice in a given situation. 
Several of the studies have been concerned with the 
need for prospective teachers to know how to use books and 
libraries effectively, to have a wide acquaintance with 
materials, and to become familiar with the service which a 
school library can give to both teachers and pupils. 
Many of the earlier studies were also concerned with 
increasing the size of the book collections and with securing 
an adequate, separate budget for the college library. In 
general, the book stocks of the libraries have increased in 
size, but many are still not adequate .for graduate study and 
faculty research. 
Many libraries are still receiving too little 
financial support. This is most apparent in the lack of 
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personnel--a starr that has time to improve the library's 
resources and to work closely with the faculty and the 
students in making both the college library and the labora-
tory school library a more vital part of the educational 
program. 
More libraries are taking a larger part in the audio-
visual programs, The prediction of a trend toward open 
stacks seell!S warranted, ~e need for weeding and discarding 
obsolete library materials is receiving more recognition with 
the recent emphasis on the quality rather than the quantity 
of the library's holdings. 
C HAPI'ER III 
PLAN OF THE STUDY 
This chapter describes the formulation of the 
questionnaire, the method used for the selection of the 
libraries to be surveyed, and the procedure used in obtain-
ing the data. 
I. FORJroLATION OF THE QUESTIONNAIRE 
The items included in the questionnaire were based 
on seven years of experience as a librarian in a teachers 
college, on a variety of practices mentioned in books and 
articles on the administration of college libraries, and on 
the particular services being given in many teacher-training 
institutions. 
Specific library services were listed on cards as 
they came to mind. Each service was written out as a state-
ment so that a checklist type of questionnaire might be used. 
'!'he First Draft 
The first draft contained 133 items grouped under 
eight headings with directions for the librarians who 
would receive it. 
The division of the items in the first draft was as 
follows: 
I 
A. Library science instruction 
B. Service to laboratory schools 
c. Selection and acquisition of materials 
D. Preparation of materials for circulation 
E. Audio-visual materials 
F. Service to students and faculty 
G. Service to others 
H. Inventory and weeding of book collection 
( '7) 
< s> 
(22) 
(24) 
< sl (38) 
( 5) 
(21) 
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Library science instruction. The first section 
covered (1) instruction to the Freshmen, either during 
Orientation Week or in a course during the students' 
freshman year, (2) visits of a librarian to classes for the 
purpose of introducing books in special subject fields, 
and (3) courses both 1n the use of library resources and 1n 
the organization and administration of a school library. 
Service !2 laboratory schools. The second section 
included the service of a trained librarian in the laborato.r,r 
school to demonstrate to college students good school librar,r 
practices and to give instruction in the use of a library to 
the pupils in the laboratory school. Other services were 
(1) the cataloging and processing in the college library of 
books purchased for use in the laboratory school, (2) the 
housing in the laboratory school of all children's library 
books purchased for use there, and (3) in those schools whiCh 
do not have a trained librarian, a teacher who has released 
time from classroom duties to give library service. 
Selection !Ea acquisition ~ materials. The selec-
tion and acquisition of materials included the adequacy of 
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the library budget to meet the requests of faculty members 
for the purchase of materials and whether the librarian has 
control of at least 20% of the "book funds" or of a lesser 
portion for the purchase of materials he selects to tmprove 
the library's collection. This section gave librarians an 
opportunity to indicate which of thirteen book reviewing 
periodicals or bibliograPhies of educational materials were 
cheeked systematio~lly for possible library purchases. 
Recommendations by students tor purchases, the selection of 
some suitable, interesting, popular books for free reading, 
and the frequency of placing book orders were also included, 
Preparation ~ materials ~ circulation. This 
section covered the speed with which new materials are 
prepared for circulation after their arrival. Time periods 
for the processing of (1) books for reserve use, {2) books 
for the reference shelves, (3) books for general circulation, 
(4) gift books, (5) free pamphlets, and (6) audio-visual 
materials were indicated with four possible lengths of time 
for each type of material. 
Audio-visual materials. In the first draft the 
section on audio-visual materials had not been fully devel-
oped but indicated only whether the library had the entire 
responsibility for the audio-visual materials used in the 
college, no responsibility for these materials, or housed 
any of eight types of materials. 
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Service to students and faculty. Services to 
students included (1) the distribution to all B!! students 
of information regarding library policies, (2) books for 
general circulation on open stacks, (3) deposits of books 
in dormitories or in other buildings on campus, (4) regularl7 
issued lists of new acquisitions, (5) a library club or a 
library-faculty sponsored program to promote discussion of 
books and to encourage tree reading, (6) a student libr&r7 
committee as a liason group between the library and the 
student body, (7) the training of some students to be librar,v 
assistants, (8) a browsing or recreational reading room, 
(9) the ~ncouragement of student organizations and classes 
to arrange exhibits in the library, and (10) the encourage-
ment of students to build personal libraries by an annual 
"book fair" or by an annual award for the best personal 
library. 
Services to faculty included (1) working with a 
faculty library committee in making library services known 
to the faculty, (2) notifying each faculty member when a bock 
he had requested was ready for circulation, (3) calling to 
the attention of faculty members new books in their fields ct 
interest, (4) announcements in faculty meetings of new acqui-
sitions, (5) inter-library loan service in accordance with 
the A.L.A. Inter-library Loan Code, (6) books provided to a 
faculty member who is teaching an off-campus extension 
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course, (7) a magazine routing system for faculty members, 
(8) abstracting important professional periodical articles 
for faculty members, (9) informing·~ faculty members of 
library services, (10) preparing bibliographies for course 
units· or for use of faculty committees, and (11) the 
librarian a member of the curriculum committee of the faculty. 
The amount of time that a librarian is available for 
reference and advisory service was indicated as "all hours 
when the library is open, n 11 90% of the time," or 11 75% or the 
time." Another part· of reference service was individual 
instruction to a student or faculty member in the use of 
library materials. 
Special rooms and facilities included (1) a room to 
Which a teacher may bring his class and use library materi-
als, (2) a typing room for use by students and faculty 
members with typewriters provided, (3) faculty studies or a 
faculty reading room, (4) a conference room, and (5) a 
bulletin board for use in publicizing literary and cultural 
programs both on and off campus. 
Service to others. This section covered occasional 
or frequent loans (1) to alumni of the college, (2) to 
teachers--not alumni--in the city or in nearby towns, and 
(3) to other libraries. 
Inventory~ weeding·~ book collection. This 
section gave the librarians opportunity to show if within 
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the last 2 years, 5 years, or 10 years a complete inventn~y 
of books had been taken, an inventory of at least 75% of the 
total book collection, or an inventory of at least so% of 
the total book collection. 
The amount of systematic weeding (of out-of-date 
materials) done during the last 2 years, 5 years, or 10 yea~s 
was indicated as covering the library's entire book collec-
tion, 75% of the book collection, more than so%, or less 
than so% of the book collection. 
!a! Second Draft 
In the first draft the number of hours per week that 
a library was open, had been purposely omitted. However, 
after the services under section F were presented to a 
seminar group for discussion and several persons had express-
ed the opinion that this was an important phase of the 
services, items regarding the hours were inserted. Some who 
had attended a teachers college which had no evening library 
hours had found this lack to be a decided disadvantage. 
As the writer reviewed more of the pertinent litera-
ture and thought of other services to be included in the 
second draft of the questionnaire, it became apparent that 
the first two sections, Library science instruction and 
Service to laboratory schools, were parts of a broader 
aspect of the library's services, namely, Libr~-instruction-
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I ' 
al integration. Therefore, the items in these first two 
sections were re-organized and expanded under the new 
heading. Services with audio-visual materials were covered 
more adequately, Some items in other sections were placed 
under subheadings with new groupings. 
The 155 items of the second draft were distributed 
as follows: 
A. Library-instructional integration 
College courses ( 9) 
Instruction in the use of the library ( 5) 
Laboratory school ( 7) 
B. Selection and acquisition of materials (21) 
C. Preparation of materials for circulation (17) 
D. Audio-visual materials (24) 
E. Service to students and faculty 
Hours (lO) 
Services and publicity (29) 
Special roams and facilities ( 9) 
F, Service to other groups ( 9) 
G. Weeding and inventory of book collection (15) 
Services added to section A in the second draft were 
(1) the participation of the librarian, as consultant, in 
class sessions when assignments are given involving consid-
erable library use, (2) working with individual faculty 
members in compiling lists of supplementary readings for 
students in their courses, (3) informing faculty members of 
topics--suitable for term papers--upon which the library has 
adequate recent materials, (4) open-shelf reserves, closed-
shelf reserves, or a combination of open and closed-shelf 
reserves in the library, (5) a collection of up-to-data 
textbooks in the library for usa in elementary schools or 1n 
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secondary schools, and (6) the effective use of a school 
library by student teachers under the guidance of a trained 
librarian. 
Under section B one of the periodicals, School and 
Society, was eliminated tram among those listed tor system-
atic checking as giving less coverage than the others 
included there. 
To shorten the section on the preparation ot mate-
rials tor circulation, the items on the handling ot gitt 
books and free pamphlets were combined. Transferred here 
from the first section was the item regarding the cataloging 
and processing in the college library ot books purchased tor 
use in the laboratory school. 
Section D, on audio-visual materials, was much 
expanded to include (1) different types of equipment which 
might be kept in the library for the use of these materials 
there, (2) six annotated bibliographies for the selection ot 
audio-visual materials, (3) the listing in the card catalog 
of the filmstrips in the library's collection, (4) equipment 
available for making photograPhic copy of materials, and 
(5) pictures for use 1n rooms in which students live. 
Section E, Service to students and faculty, was 
divided into three parts. The first part covered the hours 
per week that the library is open, Saturday and evening 
hours, and the amount of time that a librarian is available 
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for reference and advisory service. The second part covered 
a variety of specific services and publicity to both 
students and faculty. The sequence of some of the items was 
changed from the first draft in order to have a more logical 
arrangement. Items about an annual award for the best 
personal library and a magazine routing system for faculty 
were omitted as less important than the other services. 
Added were items regarding (1) a library handbook 
for students, (2) a library handbook for faculty members, 
(3) booklists, on different subjects, issued to encourage 
reading, (4) talks by a librarian about books or library 
services to students groups, (5) the display of new books, 
(6) publicity in the students' newspaper, and (?) an annual 
library report to the faculty. 
The third part of this section included items aboUt 
special rooms and facilities. New items concerned carrels 
or study cubicles, an exhibit room adequate for displaying 
framed pictures and similar objects, and a small auditorium 
for cultural lectures and audio-visual presentations. 
Services added to section F were occasional or 
frequent loans to "other adult groups," the provision of 
reference service in the field of education to persons out-
side the college, and the use of materials in ~ library 
by anyone, high school age or older. 
n 
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Section G, Weeding and Inventory of Book Collection, 
was condensed because of the excessive number of divisions 
in this section. The second draft gave librarians an oppor-
tunity to indicate whether systematic weeding (for out-of-
date material) done during the last 2 7ears, S ,.ears, or 
10 ,.ears covered the entire book collection, more than so% 
of the book collection, or less than so% of the book collec-
tion; also whether a complete or a partial inventory had 
been taken during any of those tim.e periods. 
Final Draft of the Questionnaire 
Only a few changes made in the second draft 
produced the one which was finally used in the study. In 
order to make a more logical grouping of the items, two 
were moved from section E to section A and one other service, 
that of a collection of children's books for use with 
college classes, was added to section A. 
Five items regarding the organization of the sample 
textbook collection were introduced into the section on the 
preparation of materials for circulation. Added to section 
D were items to show the listing in the card catalog of 
other types of audio-visual materials besides filmstrips 
which were included in the second draft. 
.. n 
The questionnaire used in this study contained 
166 items as listed below: 
A. Library-instructional integration 
College courses ( 11) 
Instruction in the use of the library ( s) 
Laboratory school ( 7) 
B. Selection and acquisition of materials (So) 
c. Preparation of materials for circulation (20) 
D. Audio-visual materials (30) 
E. Service to students and faculty 
Hours (10) 
Services and publicity (29) 
Special rooms and facilities ( 9) 
F. Service to other groups ( 9) 
G. Weeding and inventory of book collection (15) 
and is reproduced in full on the following pages. 
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The checklist type of questionnaire was used to 
facilitate rapidity in answering it. No consideration was 
' given as to whether a particular service might be given in 
any of the teachers colleges to which it was to be sent. 
Each librarian, however, was asked to express his opinion 
as to the importance of each service for a teachers college 
library, using the number "1" to mean "very important, 11 
"2" to mean "aesirable," and "3• to mean "not important," 
11not needed," or an "undesirable amount of service. 11 
IN 
/l!Frs of Collecre: 
Addr·ess: 
Ljbrarlsn: 
DIREC'riONS: When a statement is tx'ue f'or your colleP;e, 
check under "Yes." 'Vhan a stqtement is false for your 
colleP:e, ch<>ck under "No." 
Under "Ratinp:" after avery statement, indl_cate your 
opinion of the importance of the serv:ioa -ir: a te~whei•s 
collep:e (disregardinr: your- present limitations of steff 
and space) by puttin~ 
"1" when you consider it "Very Important" 
"2'' when you consider it "Desirable" 
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"3" when you consider it "Not Important," "Not Neaded," 
or "Undesirable Amount of Service." 
A. LIBRARY--INSTRUCTIONAL INTEGRATION 
Collerre courses 
L A librarian frequently participates, as consultant, 
in class sessions when e.ssignments aro being 
given involving considerable library use •••..• 
2, A libr·nrian occr;sionally visits clesses to explain 
library techniques and to introduce books in 
spec ia 1 sub ,iact fields. . • • • . • . • . . . • . . .... - ... 
3, A l:!brarian works with individual faculty members 
in compilin~ lists of supplementary readinp,s 
for students in their courses ••......•...••••• 
4. A librarian informs indiv1dual faculty members of 
topics (suitable for term papers) upon which 
the library has adequate recant materials ••••• 
5, A 11br·ar1an usually serves on the curriculum commit 
tea of the faculty ..... , ..................... . 
6. The library has open-shelf reserves •.•..•.....•..• 
7. The library has closed-shelf reserves •••••.......• 
8. The library uses a combination of open and closed-
shelf reserves.. . . . . . . . . . . . . . . . . . . . . . . . .....• 
9. The librnry has a collection of children •s books 
for use with colleo:e classes... . .•.......•.•• 
10. The l:!.brnr:v hos a collection of up-to-data textbook 
for elernental"y schools .....................•.. 
11. The libN•r:v has a collection of up-to-date textbook 
for sacondBry schools •..•........•......••••.•• 
Other services: 
Instruction in the Use of the Library 
12. During Freshmen 6rrenta€1on Weak, new students are 
scheduled to visit the library •••.........•..• 
13, A librarian glves for Freshmen a required course 
in the Use of' the Coller:ra Library •.•........• , 
14. 
15 .. 
16. 
A Itbrar1a.n gtvos ~o Fres:,men not: tak1n/' n rG·· 
quir'cd cou1 .. se ;Jt la8st five c1Bss pe-I'it.;ds i)f' 
instru~tlon ln the use of the ]ibra~y •••. G···~~ 
A l1hrar1Bn 118S ~1ven within the las~ two years: 
an elec~;~v0 e:·:··n·se for undeY·rc·fld·us.!~.,;) st.udents 
~;1 the ns;:.~ o:t library l'asourca~:! ...... ., .. ~ .. ~. 
a cou1•se for greduete studant:3, or teachers, 
in the use of library resources., ..........• 
Heference Ber·vlce includes individual instruction 
to r.tudents and to faculty me1r.b6rs in the use 
of library materials •.........................• 
Other services: 
Laboratory School 
18. A l:l.brarian is in chflr~Ze of the library of the 
laboratory school ••..••.....•..•............. 
Hl" A librarian demonstrates to coll<:we students p:ood 
school liorary pr11cticas •.........•..........• 
2CL Under the guidance of a librarian, student teachers 
learn hov: to use a school library effectively •• 
21. A teacher in the laboratory school has released time 
from clAssroom duties to RiVe 15brary service., 
22. All c'Jlldran•s library bo'Jks for use in the 
laboratory school are housed there •.......••••• 
23.. Pupils in the laboratory school e1•e given instruc-
tion !n the use of a library .................. . 
24, A ltbrar"lan has p;'lven within the last two years a 
course for students or teachers in the orp:aniza-
tion an~ adrn'n1stration of a school libr~ry •••• 
Other services: 
25. 
26. 
27, 
28, 
2Po 
30. 
31. 
32. 
B. SELF.CTION AND ACQUISITION OF MATERIALS 
The bud~et meats the requests of fnculty members 
for purchase of materials •.••.....••....•.•••• 
Books, etc. requested by faculty members for 
library acquisJtion are ordered: 
a) ,Neeklyo ..................... · ...... · ·. · ~. •• · • 
b) Monthly .................... ~················ 
c) Q.uRrteT"ly .................................... . 
d) IJ8ss often ........................... - ..•... 
The librarian has control of at lEtast 20~~ of the 
book fur.ds for purchases he selects to improve 
the library's collection .................... . 
The librar~an has control of a las~er portion of 
the book funds for purchases he selects •.....• 
Tl-Je librar~ an selects for purchase soma suitable, 
interestinq, populnr books for free reading •• , 
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' 1 Yes ! --- No iRati. ,-----·· 
1 
i 
34o 
35;, 
36,. 
'., : ... : '.; ~' 
· ... ~ 
Tbe J.ibraP"t[\rl e"!iec-·:_;__rrlrre8 students t.:."J :;:-;.;00J.r;-:~i!3{~6 
books fen· ;:.ur,.;-hase for f,~eneral. 1"'8hfl_lng~., •. , . , _ 
Dn:-r--lnp- eac~ y~~ar & l i_br~n·inn check.s s·y·s!~_;:~m,:~t}_c:; _ _;_·: __ ) 
for pr.ssil-JJ.e ··:·~-.-·ehases ~ 
B 0 ,~) 1\ .L -~ S I' ( 1\ $ L- . r' w ) ............. ~ ~ • ~ •• ~ ........... ~ ~ s 
C~~T 1)~\~FN r::; Cf\~(I~_LOC t· 3Hpnlem~nts •.. , .... ~ ~ .. .. 
EDU:; ·,'!'J:JN Hilfie;( I f0r bo)kS ?· r;;omphl•3ts \, ..... . 
37" LJBI~_t-.HV .·IG1JR"i'f/!.L ........ ~ •••.•.•• 4.- ~. ~ •••••• ,. ~ 
38,: -~:r-:.4 tTOUPNAL .. ~ ••• ~ ....... • •• · .. ·- • ~ ... • • ~. • · • ., • · •. ·· 
3?. F'E'"' Y::JF h H''RR.4I.D THIBUNF '-'IEFKLv BO :1K P?:VI'•. 1 •• ..• 
40:. HJ(c' YORK •rn,m; BOOK REVIE\V. • • • • . . . • . . . . .... 
41. SNl'U1"DAY RFVI'C: ••............•.........•.....• 
4?. STANDARD CJ\T'AI/~r; FOR HIGH SCHOOL LIBR!1?IES h 
suprlement s ............................ ~,. .. .. 
43 o 'E'F.'X'rBOOKS IN PR IN'r •....•..•••...•..•.•...•••.• 
44. VBR'l'IC hL FILF: IWEX ••....•...•............•.•• 
Other educetlonal .iournals checked reP:ularly: 
C. PREPARATION OF' MA1'BRIALS FOR CIHCULhTION 
After arrJ.v,3l of books (And bills), they a1•e 
a) usually resdy for Reserve use wlthin 
45, lvJealr •..... ~············:- ....... ~······ 
46. 2 weeks .....••.•.......•................ 
4 7 • A 1 cmi!:e r t 1 me • . • • • • • . . . . • • . • •••••••••••. 
bl usually reAdy for the Reference shelves in 
48~ 1 t.veek .................................... . 
49o 2vJer.ks •. ~··············· ... ·•···~·~······ 50.., A lon('j'er t1lf1e ••••••..•.•.•••• ~ ...... ~ .... ., 
c) usu>~lly reBdy for p:enerel circulAtlon in 
51~ 2 weeks ... ~ .............. ~-.-.-.-.:--:.--:-:-:.- ...• 
52. 1 month ....................•............ 
53.. 3 months ....•••••• ,. • . ................... . 
54. A longer time ............ ., ........... .. 
Gift books or pamphlets (vertical file mata:ria1) 
are usually reedy for use with:l.n 
55. 2 WeAl{s ••...•..••...••••............•..• 
56.. 1 mont; h.,~ .............................. .. 
5? o 3 months " .................... ~ . ~ ........... . 
58. A lon~er t~me •••.....•.•..........••.••• 
59. L1brary books added to the labox•:"tory scho')l are 
cRtalo(Ted and m·<Jcessed at the collec:e 1ibl'""'Y· 
'J'he "samr-le" textbook collection of' elP-mentarv ;o;nd/ 
j Ye~:: 
~--
1 
or s9condc:n-.y ::ch0ol books ls (YPp-a.n:!zed p:~~im_f.u·:J.l·~ 
60 -:~ s ) by s 1:1 b :'i e c t .... ~ .. o- ........... b ....... ~ •••• 4 • ~ ~ • 
61 ,. b) by author ................................. . 
62, c; by publishelr •..•...•.....•....••..•........ , 
63. These books ere l!sted in the carrl catalog ...•.... 
64. These books are not 11steo 1n the card cRtal0F bu·~ 
by BUi:hor or shelf 11.st m•de:r· elsewhere ••••.• , 
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1 ~{ 0 
~-
! 
I 
! 
' I zt _c.-.~; j_ --1 ! I ----- -
! 
')1}r_·j_~ -:J--··--~it.~.-,_:._al r,::;J.~;~~!~·i<-0...:_8 ~}.SGd J~n_ -j_;I';J C;.().'.).C_:.-;e" .... , 
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Reco~ciing~ (ruusic~l) ........... ~· .. ·~··· ... . 
:;.-)eo~c·d~i:n.(~s (f;pseeh), ......... , .• ~ .•. ~ ~, ~ ~ 8 .... " •• -
Oh5euts,. models, and other mnseu1n m:9to:r·ials ...... ~ 
fl'hB J.ibr:;ry sel"l'ilES &s the coord:ln8t:Lr;_p: B.P:ent for· 
·~he use o:l an6J o .. ·visua1 equir:'::11ent, ~ ~ .. ~ . " ..... ~ ., 
.A l"tiCJtion picturs pro.12ctor a::1d sc:::·oen 8.!'(;3 prcv:i.ded 
for pr·t·v:1B-wi:nl"1' f11ms 1.n the j~tbrs.r;r. ~. o o. ~ ~. ~ "-:-
{!_ v:lewer, C1' filmstrip projector, is prm;'UJ.ec' for 
p:cev:iev:inr;;- fJln1st:rips :in the libra.r~v-o ... ~ .. , .... ~ ~ 
~Tile 15~bra1~:r has n microfil'iril .. Gaacr:·:-:-:---:-~ .. o. , • ~ •• ~ ~ 
A record pJ.r.iyer :_s p:r·ovided for- 1:lstaninrr to 
recordlnps in the library~·····~~······~·~. •r ·~ 
1Ji}~o l"ibra~t>Y h~_:si;"hT7ollo\'7in•"': tor)l.S for tho 
se:tec'c:lon ofnudio-visuAl matc.,riaJ.::;: 
EDUCATTo~~l!l\ L FILM GUIDE ..... ~.~. G Q ••••••• "0. ~ ~. ~ .. 
EDUC JiTORS GUIDB TO FREE FIL!':S ••••.•••••...•••• 
EDUCATORS GHIDE TO FREP. SLIDEFILMS •........••. 
EDUCATORS GUIDE TO FREE 1'APES, SCRIPTS AND 
Tl'ANSCRIPTIONS ••••••••..•...•••....••••..•• 
FIE.15Tt'IP GUIDE •••..•••••........••.••.. - ....•• 
GEJ•.l':iOPHON!;": SHOP ENCYCLOPEDIA Off RECORDED r:..ru;r:u; .. 
~~rhe cR:r-·d Ct3.taloP: includes cards f'Ol": 
Bf:: F:J.1.ms 9.nd/o:r filmstrips ...... ~.~ .......... ""~~ ... ~ .. .. 
8r-f-: !•;!iCj""Of5, lrnB •., "" . ~ . o •••• ~ ................. a • ~ _, • ~ ~ • ~ 
88. Pictu.rGs •. ~ ... ~ ..•......... ~, .. 
ss>" s 1 irle r: .. ,, .... " . , ....... 0 e ••••• ' •••• ~ " ~ ••••••••• 
~)0 ~ l1:Is.ps. ~ ...... ~ ~ ~ . '· .•.. o ........ ~ • ., •• .,. .. ~ ........ .. 
?:L Eec,ol•d:c;·w:s (lmw:ccal) ..................... _ .... . 
02. RecordlnRs (speech) ........... ···~·~ ·~·~·····A 
9.:-~ ~~;qv.I;--,ra_e~Y~ ts ?tVa~tln't;le ~o the ~i?2~2.:::"y fot~ m2.71:i.D.F: 
-ct-.. oT~On:':i')8.pnie copy o::: mater:ts._cs ... ~ ... G .......... "~. 
,_~)~.: ... ·.·. ,.._,i}·J".- ;! '~l--..-•q-r·-,·· h'lo:::" -.~,"1.-.->.,~,r:::.R l~Jhich a·;-,3 l:Jflfl!':''-=j .,""Jt,:y,-.. ~.1~U 
• , __ ,_J .. •.~, -1.•.•_,_, c··-'-·'· .. ·-· .._..._ .~ ... ' -· •. --'-"-. -•··-
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E.. S"F:RVICE 11C STtJ1.JEl\'TS AND FACVn.:y 
Hotu .. s 
>'ihen college is ir' sesE>T<'iP, the Jib!'a:r:'' ls oren: 
Lese than 40 hours (w0ekly) •............•.•.• 
From 40 to -1,'7 hours (¥teekly), ........••....... 
From 4P. to 55 hours (719rlkly) •................. 
From 56 to 63 hours (weekly) •................. 
More than 63 hours (weekly) ........ ., ........ . 
(Thi' libJ'fll•·.v 1.s open hour:s each weok) 
100. 'fhe Ubrary is open on Satur'B!fy.:-..... . .....•.• 
lOL The library is ovm at least four evenin.P's a weak 
10?. 
103. 
104 .. 
with a minim'llD of two hours after 6 P.r ...... . 
(If your coll1Pa h"s no dm·rnitories, please 
indicate here: ) 
At leAst one librarian:fS availaoie-ror ref'arence 
and advisory service 
a) all the tim& when the library is open .•..•. 
b) at least 90~ of the time the library is open 
c) at least '75'S of the time the library is open 
Services and Publicit~ 
105. The library distrTiutes to all new stuaents infor·· 
mntion re~arding its policies-for loan of 
materials, fines, hours, etc. 
106. A library handbook has been issued for students.,. 
107. The books for p:ener"l circulation are in stacks 
open to e.ll students and faculty •.•...•.....• , 
108u Little used book are shelved separately (some-
times in closed stacks) 
109. Branch or depgrtmental libraries are maintained by 
th8 library staff ••.................•......••. 
110. Deposits of books are placed tn th() dormHories. 
or in other bui1dinp:s on campus for recreation-
al usa ....................... ···-···~······· .. . 
111. The library trains some students to be librar.v 
assistants to perform clerical and non-
professional tasks •••............••...••....•• 
112. The library provides a faculty member who is teach-
inp an off-campus extension course with a col-
lection of books to be loaned to his students,, 
113. The library encouPa<Tes the use of inter-library 
loan service Jn accordance wtth the A.L.A. 
Inter-library ;·,oan Code •...................••. 
114. 'I'ha library abstrsc~s important p?·ofess1.onal 
period1cal ar~i~les for faculty members.~~ ..•. 
115, A librarian contacts individually new faculty mem-
bers and informs them of 11bral':V sal'vices ••..• 
116. A library handbook has be<'>n issued for faculty 
members ... .•. ~ , ................................. . 
11'7, Anno1.mcernents are mede In f8culty rnaqtlngs of new 
aeq.u1s1tions .. ~ .. ~ .............. ~ ...... ~ ......... .. 
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Li3ts of ne~ acq1:isitio1l3 are is,~ued: 
a) }';!t.n""·3 often than lnonthly .. ~~·~· ·~··~~-~··'"" , 
b) ~·:on-i:;h1y.,~ .. ~ ............... ,.~"-~' ! llP .. 
c) Less of·(:::;~n than :monthly •. ,~ ........... ~.~"·~·· : 
}.'-:;tc'h facul·::y m9mber is notified y~1h.en a book fle had I 
rcquosted i'or purchase is l"Gcdy fol' circulation j 
122, A l:ib:e"l.r:' .. an c"lls to the attentio'< or fac~1lty mem--
bers new books in their fields of interest •.••. 
123, A F'acultv Ljbrarv CommHtee inter>prets library 
poUcies tG the faculty and facu1ty oDinion to 
11?\, 
120. 
1?1. 
the :i :l"br ar 1 an ............ ~ •• ~ ri ............ ~ • ~ •• ~ ~ 
124. The l:lbrnry lssues boolrlists (on dif'ferent sub.iects) 
to e:ncouracu3 rea.ding ••...•• ~ ~ .. ~ ~ ......... ~ ~ .... ,. .. 
125. The librP.rian gives talks about books or library 
serv5.ces to student clubs or orpan:lzat ions •••• 
126., A Library Club promotes discussion or boo1{5 and 
encourap:es free read~.n/0! by stc.donts .•. , ......• 
12"7. A Student Library Committee inten;recs lL:v.rm·y 
policies to the students and st1J.d~"1t •3pinion to 
the :i_ibrar:.tnno ................ ~.~~o~•·•~o ..... ~~ .. 
128., Student c.n~_P:nn:lzatiol1S and classer~ a:t•e encoura,rrad 
129 ,J The 
]_,)(). N-::;w 
lSl" 1'he 
-~_ 0 ;:_s ., -~~· ~-l >3 
-r·ne 
to Erranr~e exhibits in the 11-~Jrary~ ......... c 
lj_bT'nr,~ encovrnq·es students ~~::." bu:i ld uerso~.::1.l 
11brDr5_es by holdin,o: an :::.nnln-:.1 11 bcok fa.i:c 1' ~ ~ ~ ~ 
book~ ara l'a~ularly dispJ.ayed ••. e ••••••••••• ~ D 
lihrFu")~,... arran0:as e::...:h:i.bits aL1(:~ clispi.ay.~ t0 
libre.l~~\r 
l:i.bra:r·y 
librr.r:r;· 
Sp-:tcial Hooms c".nd ~-:,:jcJ.li·t~~e.-:: 
p:t,.o'VI?1_fi_S_ cwrrels or ~-·EUCfy-C11bTcl,;::.:-: -~", .. 
pz•c;vides a faculty ro..Jd.ln9.' :<h:~~~~ ~ , __ ,. ~ ~ ... 
r o (Jru , ~ ...... " • G • ~ o ... ~ ~ •••••••• _, • 
:~:57" The Iib:r.~:r·:~--- ~-~~as .:1_ ro·)m to V1h5.ch ~-:, tGs.ch,_;r :rrf.~:~r 
ln ... inc ~-~-~.8 c. lass a.nd use lib:r~C:'Y ·.:ne.ta:r:i':ll.:; ..... , ~ ~ 
:1_._~~.,:-~-:; Fr~-iG "li.br·.~::t'·~-;· llRs :J. co::1fer·ence ro·J;-: 1.vh~~ro s·.~ud: _ :n-:·;:;: 
ccm:m~t:~:.e.::-s t.:)l. ... lnst.ructors an( 
!_?)~,- '1'~'"19 lj:;::;-:-:.:•:··.-r hn::3 .':l r·O')lil ·:_;here typt-· :;::~·;::;er;;; 1f18.7f" -~:c 
u.s~::-~ b, .. ·_;;;·:::-._:: __ ::l-:;;:"!,t.s o:~ f.?cu; .. ty ?'1 :::·!)_.t;ey·--~-' ..... 
J. ~ -~·,.·:.: l.~~(;~(" r--~,-- i).9 ~; ::u-1 3· . .;;}i·::~~-J:2.·C :;:~ocy-:, _, .. ·~C_i:.:_f";·:C;;~, ::-:;r ~~-~~--~~ 
p !~ c :··: ·,'- -·~· ·;>·· :-'E0' i_ ;:>~-Gt 'l?·~e s r.r~d : ·; ___ ;::~ -.·t~-,-· :. • o"i) 5o<<::; " ., . 
:i"~~~" r_;•>-s l::~;:rT';·-·~:y· ~-_t;:.-; .J ~EY!r~l~ s_-ud~_tor<··_,-_: ::><>:t" f!"J.ltt~·:r-~_'7._ 
·;_ s ~ ·:~ 1 ~!.,; .z s ~::-,_-·--~ d fi P:~~ -_1 0..,." __ ,:: sue.~'- :Pl'' .-. -•,: e -;--•t. 9 t:!. o~:"'.~ e .. ~ ~ ~ ~ 
Boston University 
~lbool or Education 
[ Librar;v. 
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library loe.:1s to the elumni of the colle}!e: 
'' )' uccer~o .•.•.•.•.•........................ 
b) 0CC2S.i.C)naJ.j_y.,~.... . ~ .......... , 
·.i ·Tl--,;--p·.~-rr .. ] t''.!~rl'·' ·1-"' .,··r::.n~"~h, e·rs ( Otl 'li' i-~l''rl a·lUJm,,·,--,: 
·"'·''•' ::.<._!._ o .-.. _, -. V'-• •~"''--' _ .<:: 'Jl ._.... .! •. 
-'-_n "t:hc: city or in nearby to~Nr.f.~ 
b) OccosionCJ1ly ••............ 
1~:~a li}JrGry lOAllS t3 other adult proups: 
" ) 0 ft en . .. • . . . . . . . . . . . . . . . . . . . .•... 
b:; Occ~!sionallyo .... G •••• 
Th8 library loans to other llbrar'es •.. 
rph.::.; ~t l 121"flJ'Y prov1 des reference s~1·v:I co ln the field 
o:::' odt1CPtion when reouasted to do so by per~~oni 
·z)l\'f;-::!-:f('f~~Ul.0eollege .•..... ~.. . . , ...... ~ 
Li~~~ry materials may be used in the library by 
anyone (hJcrh school a~e oroTC:?i:')-::-;--:-;-:-:-;- ...... 
~n12 1:lbrei·v"~ s e?~L"cir·e book collectj.cn hns ht1d &. 8YS·-
taiTatic weadlnR (for out-of-d&te material): 
·,;~th~.n t~e l:1St 2 yeal'"S. ~. . . . . . . . , ~ • 
·~)) •;;j_thin the last 5 :rear·s •.. ' . e ~ ~ ••• ,. ~ ,. 
c) vvithJ.n the last 10 yea::-s. ~ ....... q •• , •• 
:•J.:-:·' s..lJ. b 1_:d; Y!JOT'd than 50·~ Of the book CoJl,3Ct~~CFl 
l1ns h2ri a syste~Rtic ~eeding: 
~) ~~~~;hin t~e l·~s1: 2 yenrs •.. 
b) 'vJ::.th:~n tr:e last 5 years.~ ....... , 
':;} '.:i~-·~,h4'n t~e last 10 yeqrs. «, • ~. ~ •• 
3 ::uno s:.rstGmRtic weB:·1in,Q' but covar~ ng· l8ss than _;)G~~ 
ot· tho bo·)k collection has ber~n done: 
~-1 ~~thin tha l8st 2 yenrs •.. 
tl; '::ithil:: -Dha last 5 ye<:;rs .•• 
·u.~c ~ --.·,: ~-.. ~_th·ir th:5 l~\st lC· ve.~~rs., ....... . 
J~ (.·.:-~):·~-J.r::tt:l ~;_11\'E.~nt0ry of bo.oks (~e~.(Jinr· to ths· }~-::::·-· 
1~J-~C0li1crt of' the needed lost b0oks) has ~G~~ 
v~tt11~ t~~ l3st 5 year~~·~ 
-:_;;. ,_,,~·~_-h-·~-r· 1-h:-. .-- J_~st 10 :,""ears. 
.. '. 
"·_.,-,'.)··-:·,..,~~.:_····~.- c;-!"' t~:.e 'be-.:.~-:-,~·.:-· .1.ect)c~'1 _;-~ 
J ·r. t, ·; ~c.':. 2 ;:re ~ll' !:~- , 
t~~c t.~2t 5 yaer~. 
··1:. ~·~~ l~2t lG ycs~s. 
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II. SELECTION OF LIBRARIES FOR SURVEY 
To provide for as much uniformity as possible in 
the type of college served by the libraries to be surveyed, 
the investigator decided to limit it to the state teacher-
training institutions in New England as listed in the 
Education Directory, 1956-57.1 This list included four 
colleges in Connecticut, five in Kaine, ten in Massachusetts, 
two in New Hampshire, one in Rhode Island, and three in 
Vermont. 
III. PROCEDURE IN OB'l'AINING DATA 
On October 20, 1957, the Checklist of Library 
Services questionnaires were mailed with a cover letter2 to 
the librarians of the twenty-five state supported teacher-
training institutions of New England. Each was asked to 
indicate which of the services listed were being given and 
to rate each service, or amount of service, as to its 
importance in a teachers college. An extra copy of the 
questionnaire was sent to each recipient for his own library 
file. 
lunited States Office of Education, !ducation 
Director{, 1956-57, Part 3 (Washington: Goverament Printing 
Ortlce, 956) 
2see Appendix B for copy of the cover letter. 
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When the replies began coming in, the tendency of 
persons to omit marking those services which were not being 
rendered soon became apparent. Therefore, to all except one 
of those who replied a second letter3 was written asking for 
information on the specific items which were either not 
cheeked or, on many papers, not rated. In most eases the 
letter was accompanied by a typed list of the item numbers 
not completed with brief phrases to identify them but, when 
a majority of the items on any page of the questionnaire had 
remained unanswered, another copy of that particular page 
was sent. 
On November 20, 1951, a follow-up letter4 was sent 
to the nine librarians who had not responded to the original 
letter. By December 18, 1951, at least partial returns had 
been received from all excepting three of the twenty-five 
state teachers colleges of New England. One of the 
unanswered questionnaires was returned by a librarian who 
had retired on September 30, 1951. Her assistant had also 
left on October first and the library was closed. 
A letter typical of those written to acknowledge 
receipt of the completed questionnaire is shown as Appendix E. 
3see Appendix C for a typical letter asking for more 
information. 
4see Appendix D for a copy or the follow-up letter. 
CHAPl'ER IV 
ANALYSIS OF THE DATA 
Librarians in twenty-two state teachers colleges o~ 
New England returned questionnaires. This chapter reports on 
the ~indings regarding the services being given and the 
opinions o~ the librarians as to the importance o~ each 
service in a teachers college. Some of the information is 
incomplete because, even after a second letter to the librar-
ian, it was not sent. In a ~ew cases, a librarian who had 
been in the position ~or only two or three years could not 
tell what had been done nreviously with weeding or inventory 
o£ the book collection. 
Although it might be assumed that a particular service 
is not being given when a librarian has nQt checked it in the 
"Yes" column, only the number who actually checked it under 
the "No" column have been recorded there in the tables. 
The services listed in the several tables retain the 
"c consecutive numbers of•the items as given in the hecklist 
o~ Library Services" (See nages 96-102) which was sent to the 
librarians. Each table shows (1) the number of librarians 
who reported giving a service, (2) the number who reuorted 
not giving the serv~ce, (3) the number who rated it, (4) the 
per cent o~ those rating who considered it " " very imnortant, 
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(5) the per cent of those rating who considered it " de sir-
able," and (6) the per cent of those rating who considered 
it "not important," 
" or service. 
n If U . 
not needed, or an undesirable amount 
However, when fewer than twelve librarians rated a 
service, the writer has considered the responses insufficient 
to be significant in showing the opinions of the librarians 
regarding it, and has omitted them. Also when a choice was 
to be made among different methods of performing a service 
or different time elements and a librarian rated All of them 
the same, the writer considered that no choice had been made 
as to their relative importance and has omitted these ratings 
from the tables. 
For brevity, the rating numbers used by the librarians 
n n n rr have been used in the tables-- 1 to mean very important, 
n n n n n n n '' 2 to mean desirable, and 3 to mean not important, 
"not needed," or an "undesirable amount of service." 
TABLE I 
LIBRARY-INSTRUCTIONAL INTEGRATION 
RELATED TO COLLEGE COURSES 
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Description of services 
Number 
giving 
Yes Jlo 
Number 
rating 
Per cent 
rating 
1 2 3 
1. A librarian frequently partic-
ipates, as consultant, in 
class sessions when assign-
ments are being given involv-
ing considerable library use • 3 18 
2. A librarian occasionally visits 
classes to explain library 
techniques and to introduce 
books in special subject 
fields • • • . . . . . . . . • 10 11 
3. A librarian works With individ-
ual faculty members in compil-
ing lists of supplementary 
readings for students 1n their 
courses . . • . . . . • . . • 11 11 
4. A librarian informs individual 
faculty members of topics 
(suitable for term papers) upon 
which the library has adequate 
recent materials • • • • • • • 7 15 
5. A librarian usually serves on 
the curriculum committee of the 
faculty . • . . . . . • . . . 7 1·4 
6. The library has open-shelf 
reserves . • • . . • . . . . . 8 7 
7. The library has closed-shelf 
reserves . • . . . . . . . . . 8 8 
8. The library uses a combination 
of open and closed-shelf 
reserves . . . . . . . . . . . 5 16 
9. The library has a collection of 
children's books for use with 
college classes • • • • • • • 20 2 
10. The library has a collection of 
up-to-date textbooks for 
elementary schools • • • • • • 14 8 
11. The library has a collection of 
up-to-date textbooks for 
secondary schools • • • • • • 5 16 
21 33 53 14 
21 33 53 14 
22 41 50 9 
22 18 68 14 
21 71 29 
13 23 31 46 
13 61 8 31 
12 17 33 50 
20 95 5 
21 86 14 
19 58 5 37 
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I. LIBRARY-INSTRUCTIONAL INTEGRATION 
Table I indicates the relationship between the 
library and the college classes. Although librarians in 
about half of the colleges visit classes occasionally to 
give instruction, or work with faculty members on lists of 
supplementary readings, in only three do they participate 
frequently in class sessions. Only one-third suggest topics 
suitable for term papers or serve on a curriculum committee 
of the faculty. 
The items regarding open- and closed-shelf reserves 
proved to be somewhat ambiguous on the checklist. Although 
items numbered 6, 7, and 8 were intended to be mutually 
exclusive, some librarians checked all three as "Yes. 11 
Allowance for this was made when tabulating the results by 
counting only for item number 8, "a combination of open- and 
closed-shelf reserves." 
All except two of the librarians reported having a 
collection of children's books. Fourteen have a collection 
of textbooks for elementary schools, and one other librarian 
stated that these books were in a "Textbook Library" not in 
the college library. Only five librarians reported a collec-
tion of textbooks for secondary schools. Five others stated 
that their college does not train for teaching in secondary 
schools so that the need for them there does not exist. 
TABLE II 
INSTRUCTION IN ~ USE OF THE LIBRARY 
Description of services 
12. During Freshman Orientation 
Week new students are sched-
Number 
giving 
Yes No 
uled to visit the library. • 18 4 
13. A librarian gives for Freshmen 
a required course in the use 
of the college library • • • 6 15 
14. A librarian gives to Freshmen 
not taking a required course 
at least five class periods 
of instruction in the use of 
the library • • • • • • • • • 4 18 
A librarian has given within 
the last two years: 
15. an elective course for under-
graduate students in the use 
of library resources • • • • 2 19 
16. a course for graduate students 
or teachers in the use of 
library resources. • • • • • 2 18 
17. Reference service includes 
individual instruction to 
students and to faculty mem-
bers in the use of library 
materials • •••••••••• 22 
Number 
rating 
21 
22 
21 
21 
20 
21 
109 
Per cent 
rating 
1 2 :3 
90 5 
55 36 9 
38 33 29 
48 38 14 
50 40 10 
71 29 
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Table II gives datk regarding instruction in the use 
of the library. It shows that freshmen are scheduled to 
visit the library during their Orientation Week in eighteen 
of the colleges. One librarian stated that "the number of 
lectures varies from year to year. This year, as part of 
the Freshman Orientation Program, two class periods were · 
allowed." Another reported that the freshman English classes 
come to the library a section at a time for one period during 
the first weeks of school instead of during an Orientation 
Week. 
Only six colleges have a required course for freshmen 
in the use of the library. Among the others, only four give 
at least five class periods of instruction. One librarian 
said, "we usually have 3 class periods for freshmen instruc-
tion and then occasionally as the need arises • 11 Another 
said, "Orientation test in library skills & understandings 
given to Freshmen. Instruction given in weakest areas." 
An elective course for undergraduate students in the 
use of library resources is offered at only two colleges. 
Such a course for graduate students is also given in only 
two colleges, one of them being New Haven State Teachers 
College where a curriculum is offered leading to a Master of 
Arts degree in Library service. 
One librarian reported that the librarian and a 
faculty member work together to give a "unit of direct 
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experience in library to methods students." 
All of the twenty-two librarians reporting indicated 
that reference service included individual instruction to 
students, and all except one to faculty members, in the use 
of library materials. 
Four colleges do not have a laboratory school. One 
"Campus School" has service from the college library rather 
than having a library of its own. Table III shows the 
findings regarding the laboratory school libraries in the 
others. 
Of the six librarians who are in charge in the 
laboratory schools, one is on the staff of a city library 
(not the college library), and another librarian serves the 
two laboratory schools of one college. 
In only five colleges does a librarian demonstrate to 
the students good school library practices or guide student 
teachers in learning to use it effectively. 
Three teachers have released time from classroom 
duties to give library service. At one college 11 a student 
assistant gives several hours each week to put books in 
order, etc." in the two laboratory school libraries. 
In nine laboratory schools, all children's library 
books for its use are housed there. In at least one college 
the children's books in its main library are also available 
for use there by its teachers and student teachers. 
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'!'ABLE III 
LABORA'l'ORY-SCHOOL LIBRARY IH 'l'EACHER EDUCA'l'ION 
Description of services 
Number 
giving 
Yes No 
18. A librarian is in charge of 
the library of the laboratory 
school . . . . . . . . . . . . 6 
19. A librarian demonstrates to 
college students good school 
library practices ••••••• 5 
20. Under the guidance of a 
librarian, student teachers 
learn how to use a school 
library effectively •••••• 5 
21. A teacher in the laboratory 
school has released time from 
classroom duties to give 
library service. • • • • • . 3 
22. All children's library books 
for use in the laboratory 
school are housed there. • • 9 
23. Pupils in the laboratory school 
are given instruction in the 
use of a library • • • • • • • 8 
24. A librarian has given within 
the last two years a course 
for students or teachers in 
the organization and adminis-
tration of a school library. • 4 
10 
11 
11 
12 
5 
6 
13 
Number 
rating 
17 
18 
17 
15 
17 
17 
16 
Per cent 
rating 
1 2 3 
88 12 
61 39 
71 29 
53 20 27 
65 23 12 
82 18 
44 56 
In eight laboratory schools, the pupils are given 
some instruction in the use of a library. 
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Librarians have given a course in the organization 
and administration of a school library in only four colleges 
during the past two years. 
One librarian deplored the fact that for 20 years 
all the services listed in items numbered 18 through 22 in 
Table III had been given until the library space was 
"needed" and the library books were divided into classroom 
libraries. These important services are not being given in 
more than half of the laboratory schools surveyed, 
II. SELECTION AND ACQUISITION OF MATERIALS 
Table IV gives data on the selection and acquisition 
of materials. Of the sixteen librarians who indicated that 
the budget met the requests of the faculty members for the 
purchase of materials, one said, "Most of the time, 11 and 
another that there was no specific book budget. The latter 
described further this situation by saying that the fund 
from which the money comes is used for a variety of purposes, 
such as supplies, magazines, slides (not handled by the 
library), and one year blankets for compulsory first aid 
classes for faculty and staff. This librarian commented: 
Also, the money comes in several installments during 
the year. Consequently, I can usually buy books only 
TABLE IV 
SELECTION AND ACQUISITION OF MATERIALS 
25. 
26. 
27. 
28. 
29. 
30. 
Description of Services 
The budget meets the requests 
of faculty members for 
purchase of materials •••• 
Books, etc. requested by facul-
ty members for library acqui-
sition are ordered: 
a) Weekly • • • • 
b) Monthly. • • • • • • 
c) Quarterly ••. 
d) Less often • • • • • 
The librarian has control of at 
least 20% of the book funds 
for purchases he selects to 
improve the library's collec-
Number 
giving 
Yes No 
6 
6b 9 
5 10 
3 10 
4c 10 
tion . . . . . . . . . . . . . 19 2 
31. The librarian has control of a 
lesser portion of the book 
funds for purchases he selects 1 18 
32. The librarian selects for 
purchase some suitable, inter-
esting, popular books for 
free reading • • • • • • • • 19 2 
33. The librarian encourages 
students to recommend books 
for purchase for general 
reading. . . . . . . . . . . . 15 5 
Number 
rating 
21 
17 
16 
15 
16 
20 
16 
21 
20 
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Per cent 
rating 
1 2 3 
90 10 
41 30 29 
44 37 19 
7 20 73 
19 6 75 
90 10 
12 13 75 
62 33 5 
45 55 
a. One said ~Most of time"; another that there is no 
specific book budget. 
b. One orders "at least 2 or 3 times monthly." 
c. One orders 11 semi-annually." 
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TABLE IV (continued) 
Number Per cent 
Description of Services giving Number rating 
Yes No rating 1 2 3 
During each year a librarian 
checks systematicalli for 
possible purchases: 
34. BOOKLIST (A.L.A.). . • . • • 17 3 19 74 26 
35. CHILDREN 1 S CATALOG and 
Supplements. . • • . • • • 13 6 18 78 22 36. EDUCATION INDEX (for books 
and pamphlets) • • . . • 13 9 19 68 32 37. LIBRARY JOURNAL. . . . . • 15 5 18 61 39 
38. NEA JOURNAL. • . . . . . . • • 13 7 18 72 28 39. NEW YORK HERALD TRIBUNE WEEKLY 
BOOK REVIEW. • . . • • • 9 8 16 38 50 12 
40. NEW YORK TIMES BOOK REVIEW • 15 6 19 63 32 5 
41. SATURDAY REVIEW. • . . . . • 13 7 18 61 33 6 
42. STANDARD CATALOG FOR HIGH 
SCHOOL LIBRARIES and 
17d Supplements. • • . • 5 14 18 ·55 28 
43. TEXTBOOKS IN PRINT . • • '7 11 17 47 41 12 44. VERTICAL FILE INDEX. . 10 10 19 53 47 
d. This represents three colleges not primarily 
concerned with secondary education. 
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when there is money on hand and cannot tell until the 
end of the fiscal year what will be available. I keep a 
file of publishers• announcements and notes of requests 
by faculty members and fill them as I can. 
Several of the reports indicated that library requisi-
tions are not made at re,;cular intervals. According to the 
librarians, orders are sent: 
When needed. 
As often as needed. 
No specific time. When enough requests have accumu-
lated. 
When requested. There is no regular time. 
One librarian stated that she tried to maintain a 
weekly schedule but that it was often a longer period 
between orders. On the other hand, she said: 
Whenever any member of the Faculty needs an order 
placed in a •rush,• I drop ~verything and type the 
requisition. • • • During the Summer School, when the 
Librarian is the only staff member on duty, no book 
orders are placed. 
Of those reporting on this service, six generally 
place orders weekly, five at least monthly, three usually 
quarterly, and four less often. 
In nineteen libraries, the librarians have control of 
at least 20 per cent of' the "book funds 11 for purchases they 
select to improve the library's collection; in one, the 
librarian has control of a lesser portion of the book funds. 
Some suitable, interesting, popular books for free 
reading are selected for purchase in nineteen libraries, 
and in fifteen of them students are encouraged to recommend 
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books for purchase for general reading. 
The number of librarians who check systematically for 
possible purchases the book selection aids numbered 34 
through 41 in Table IV ranged from thirteen to seventeen, 
with the exception of the nine librarians who checked the 
New~ Herald Tribune Weekly Book Review. Only five 
checked the Standard Catalog for High School Libraries, 
seven checked Textbooks in Print, and ten checked the Verti-
cal File Index. Several librarians indicated that some 
additional checking was done in many of them but not system-
atically because of lack of time to do so. 
Additional periodicals reported as checked regularly 
by one or two librarians are: 
American Historical Review 
Arithmetic Teacher 
Childhood Education 
College English 
Education 
Education Summary 
Educational Administration 
and Supervision 
Educational Leadership 
Elementary English 
Elementary School Journal 
English Journal 
Harvard Educational Review 
Horn Book 
Journal ~ Higher Education 
Journal of Teacher Education 
Junior Reviewers 
Peabody Journal of Education 
Reading Teacher 
School ~ Society 
School Review 
Social Education 
Social Studies 
Teachers College Record 
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TABLE V 
PREPARATION OF MATERIALS FOR CIRCULATION 
Number Per cent 
Description of Services giving Number rating 
Yes No rating 1 2 3 
After arrival of books (and 
bills), they are 
a) usually ready for reserve 
use 
45. i"I'nlin 1 week. • . • • 14a 5 18 83 17 
46. within 2 weeks • • • • • 3b 10 15 27 60 13 47. within a longer time • 5 10 14 7 14 79 
b) usually ready for the 
reference shelves in 
48. 1 week • • • • . . . l3a 7 17 76 18 6 49. 2 weeks. • . . . • • . • • 2b 11 13 31 69 50. a longer time. • • . . . • 7 9 14 7 7 86 
c) usually ready for general 
circulation in 
51. 2 weeks. . . • • • • lOc 10 17 59 35 6 
52. 1 month. • . . • • 5b 11 15 33 54 13 
53. 3 months . • • • • 4 9 15 13 7 80 
54. a longer time. • • • • • 2 10 14 100 Gift books or pamphlets 
(vertical file material) are 
usually ready for use within 
7cd12 55. 2 weeks. • . • • • • 16 56 38 6 
56 1 month. . . • • • • • 6e 12 13 23 62 15 57. 3 months . . • • . • . • • 3 11 12 17 83 
58. a longer time. • • • • . • 5 9 14 14 86 
a. one stated "within 2 days. " 
b. One reported this to be usually within three weeks, 
sometimes sooner. "Rush" orders are not held for L.C. cards 
but processed more quickly. 
c. One said "within 1 week." 
d. One reported this true for pamphlets, but longer 
for gifts. 
e. one said "If no backlog" otherwise within 3 months. 
59. 
60. 
61. 
62. 
63. 
64. 
TABLE V (continued) 
Description of services 
Library books added to the 
laboratory school are 
cataloged and processed at 
the college library ••••• 
The 11 sample 11 textbook collec-
tion of elementary and/or 
secondary books is organized 
primarily 
a) by subject. • • • • • • • 
b) by author • • • • • • • • 
c) by publisher. • • • • • • 
These books are listed in the 
card catalog • • • . . • • . 
These books are not listed in 
the card catalog but by author 
or shelf list order elsewhere. 
Number 
giving 
Yes No 
7 
6 
10 
7 
7 
8 
6 
Number 
rating 
15 
12 
13 
14 
119 
Per cent 
rating 
1 2 3 
54 13 33 
83 17 
46 15 39 
36 43 21 
f'. One reported 11 also in separate compartment of 
shelf list cabinet." 
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III. PREPARATION OF MATERIALS FOR CIRCULATION 
Table V shows what the librarians are doing with the 
preparation of materials for circulation. Since the service 
which a library gives is measured partly by the speed with 
which books are available for use after their arrival, the 
time element is paramount in this part of the survey. The 
writer has divided the books into four groups according to 
the priority given to them in at least one library. 
New books for reserve use are usually ready in 
fourteen libraries within 1 week after arrival, in three 
libraries within 2 weeks, and in five libraries within a 
longer time. Books for the reference shelves are usually 
ready in thirteen libraries within 1 week, in two libraries 
within 2 weeks, and in seven libraries within a longer time. 
Books for general circulation are usually ready in 
ten libraries within 2 weeks, in five libraries within 
1 month, in four libraries within 3 months, and in two 
libraries within a longer time. One librarian who indicated 
that these books were usually ready within 2 weeks said: 
"We do not try to get the books all cataloged before circula-
tion. We process and put in temporary book cards." How 
long a time lapses before these books are fully cataloged 
was not reported. 
Gift books or pamphlets are usually ready for 
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circulation in seven libraries· within 2 weeks, in six 
libraries within 1 month, in three libraries within 3 months, 
and in five libraries within a longer time. 
From 79 per cent to 100 per cent of the librarians 
who rated these services expressed the opinion that it was 
undesirable for the preparation of new books for the reserve 
shelves to be delayed longer than .2 weeks, for the reference 
shelves to be delayed longer than 2 weeks, for general circu-
lation or gift books and pamphlets to be delayed longer than 
1 month after their arrival. However, such delays are appar-
ent, except for the books for reserve use, in about one-third 
of the libraries reporting. 
In one library which still has only one full-time 
librarian with practically no other staff, "a very little 
student help, but • • • so erratic that it is of little 
value, 11 the librarian has stated that: 
cataloging is subject to constant interruption for the 
locating, charging and discharging of books. When some-
thing is asked for in a hurry I rush it through, or even 
issue it to faculty members before cataloging. • • • 
There are still books turning up which were accessioned 
before I came but apparently never cataloged. I try to 
do new acquisitions first and then work back. 
Another librarian who indicated that "a longer time" 
is taken for the preparation of all materials (except the 
books for reserve use) has succintly characterized the 
situation in many libraries: "Shortage of staff--too little 
clerical help. 11 
122 
Library books for the laboratory school are cataloged 
and processed in seven college libraries, including three 
colleges which have a librarian in charge of the laboratory 
. school library. 
The "sample" textbook collections are arranged 
primarily by subject in eleven libraries and by pu,blisher 
in three others. Three libraries list these books in the 
card catalog, while six did not list them there but by 
author or shelf list order elsewhere. One other library has 
them "completely cataloged but housed in separate file. 11 
IV. AUDIO-VISUAL MATERIALS 
Five librarians reported that their college has a 
separate audio-visual department. However, only three of 
them checked the items in this section of the questionnaire 
for inclusion in the count of the "No" column. Qne other 
library, also not in this negative count, does not have 
audio-visual materials because: 
The State Film Library, at the present time, is 
located in the college building. This library is inde-
pendently organized and staffed. The departments of the 
college draw directly upon the resources of this library 
whenever they need films. 
Table VI shows what services the libraries are giving 
with audio-visual materials, equipment, and selection aids. 
Only two libraries have entire responsibility for the 
audio-visual materials used in the college. However, they 
TABLE VI 
AUDIO-VISUAL MATERIALS AND EQUIPMENT 
65. 
66. 
67. 
68. 
69. 
70. 
71. 
'72. 
73. 
74. 
75. 
76. 
77. 
78. 
Description of services 
The library has entire respon-
sibility for the audio-visual 
materials used in the college. 
The library acts as the agent 
for the borrowing of films and 
other audio-visual materials 
from outside sources • • • • 
The library has: 
Number 
giving 
Yes No 
2 17 
Films and/or filmstrips. 
Microfilms • , • • • 
Pictures • • • • • • 
Slides • . • . . . • 
Maps • • • • • • • • 
. • . 8 
• • • 7 
19 
11 
9 
5 
14 
. . . 14 
Recordings (musical) 
Recordings (speech) ••• 
Objects, models, and other 
• 
• 
museum materials • • • • • • 
The library serves as the coor-
dinating agent for the use of 
audio-visual equipment • • • • 
A motion picture projector and 
screen are provided for pre-
viewing films in the library • 
A viewer, or filmstrip projec-
tor, is provided for preview-
ing filmstrips in the library. 
The library has a-mrcror11m 
reader . . . . . . . . . . . . 
4 
11 
11 
8 
1 
3 
2 
3 
7 
8 
8 
11 
17 
16 
17 
12 
79. A record player is provided for 
listening to recordings in the 
library. . . . . . . . .-. :-:- 9 10 
Number 
rating 
19 
18 
17 
17 
19 
16 
16 
16 
16 
15 
18 
19 
18 
18 
18 
123 
Per cent 
rating 
1 2 3 
26 53 21 
28 39 33 
71 17 12 
71 23 6 
74 21 5 
63 25 12 
81 13 6 
75 13 12 
62 19 19 
40 27 33 
44 28 28 
37 26 37 
45 22 33 
83 6 11 
67 22 11 
a. One library has no "filmstrip viewer" but can use 
its microfilm reader for previewing filmstrips. 
so. 
81. 
82. 
83. 
84. 
85. 
86. 
87. 
88. 
89. 
90. 
91. 
92. 
93. 
94. 
TABLE VI (continued) 
Description of services 
The library has tne following 
tools for the selection of 
audio-visual materials: 
Number 
giving 
Yes No 
EDUCATIONAL FILM GUIDE • . • • 16 
EDUCATORS GUIDE TO FREE FILMS. 18 
EDUCATORS GUIDE TO FREE 
1 
SLIDEFILMS . • . . • • . • . 16 
EDUCATORS GUIDE TO FREE TAPES, 
SCRIPS AND TRANSCRIPTIONS •• 13 
FILMSTRIP GUIDE •••••••• 13 
GRAMOPHONE SHOP ENCYCLOPEDIA 
1 
6 
4 
OF RECORDED MUSIC •••••. 
The card catalog includes cards 
for: 
Films and/or filmstrips •••• 
• Microfilms • • 
Pictures • 
Slides • • 
. . . . 
. . . . 
Maps • • • • • • • • 
Recordings (musical) • 
Recordings (speech) ••• 
• • 
• 
• 
• 
Equipment is available to the 
library for making photographic 
copy of materials ••••••• 
The library has pictures which 
are loaned for use in rooms 
in which students live • • • • 
6 11 
7 11 
4 11 
3 13 
1 15 
2 14 
6c 11 
5 11 
3 15 
2 16 
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Per cent 
Number rating 
rating 1 2 3 
17 
18 
17 
18 
17 
15 
17 
18 
18 
18 
17 
18 
17 
20 
19 
94 6 
83 17 
76 24 
67 33 
76 18 6 
53 40 7 
65 12 23b 
61 22 17b 
33 39 28b 
28 39 ;s;sb 
29 47 24b 
33 39 28b 
35 31 24b 
20 60 20 
b. One librarian stated a preference for a separate 
index or card catalog for all nonbook materials. 
c. Two of these are in separate catalogs. 
d. TWO of the six librarians giving this rating are 
in colleges which have no dormitories. 
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do not act as the agent for the borrowing of films and other 
audio-visual materials from outside sources. 
Picture collections are in fourteen libraries, maps 
and musical recordings in eleven, speech recordings and 
films (or filmstrips) in eight, microfilms in seven, slides 
in four, and other objects, models, or museum pieces in one. 
Only three libraries serve as the coordinating agent 
for the use of audio-visual equipment. 
Nine libraries have a record player for listening in 
the library; seven have a microfilm reader; three have a 
viewer, or projector, for previewing filmstrips in the 
library; and two have e motion picture projector and screen 
for previewing films in the library. 
From two-thirds to three-fourths of the libraries 
reporting had the selection aids listed as items numbered 
80 through 84 in Table VI. Only six libraries had the 
Gramophone Shop Encyclopedia of Recorded Music. One librarian 
mentioned using publications of,the United States government 
agencies and of the University of Illinois as selection 
tools, also the music recordings section of Saturday Review 
and the record ratings of the Music Library Association. 
The practice of listing in the card catalog the audio-
visual materials of the library is not a general one except-
ing in the case of films or filmstrips which are listed there 
in seven out of the eight libraries having them. About 
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one-half of the libraries which have recordings list them 
in the card catalog, while only one library (out of four 
having them) lists slides, two (out of eleven) list maps, 
three (out of fourteen) list pictures, and four (out of 
seven) list microfilms. 
Three libraries have equipment,.not necessarily kept 
in the library, available for making photographic copy of 
materials. 
TWo libraries have pictures which are for loan for 
use in the rooms in which students live. 
Although there is a difference of opinion as to 
whether or not audio-visual materials should be in the 
library or handled by a separate co=unications or audio-
visual center, it appears that the libraries would give more 
service in this area if they had more space and staff for it. 
V. SERVICE TO STUDENTS Aim FACULTY 
Table VII shows the number of hours that the libraries 
are open each week and the proportion of the time that a 
librarian is on duty. 
·Of the twenty-two libraries reporting, one is open 
less than 40 hours weekly, four are open between 40 and 47 
hours weekly, eight are open between 49 and 55 hours weekly, 
six are open between 56 and 63 hours weekly, and three are 
open more than 63 hours weekly. Nineteen libraries reported 
95. 
96. 
97. 
98. 
99. 
100. 
101. 
102. 
103. 
104. 
• 
TABLE VII 
HOURS OF SERVICE 
Description of services 
Number 
giving 
Yes No 
When college is in session, 
the library is open: 
Less than 40 hours {weekly) • 
From 40 to 47 hours (weekly). 
From 48 to 55 hours (weekly). 
From 56 to 63 hours {weeklrl· 
More than 63 hours (weekly) • 
The library is open on 
1 
4 
8 
6 
3 
Saturday. . . . . . . . . . . 12 
The library is open at least 
four evenings a week with a 
minimum of two hours after 
6 P.M. • • • • • • • • • • .. 13 
At least one librarian is 
available for reference and 
advisory service: 
a) all the time when the 
library is open. • • • • 7 
b) at least 90% of the time 
the library is open •• 
c) at least 75% of the time 
7 
the library is open. • • 5 
13 
13 
7 
12 
11 
8 
11 
6 
6 
Number 
rating 
14 
15 
14 
18 
15 
18 
20 
17 
17 
14 
127 
Per cent 
rating 
1 2 3 
7 14 79 
27 27 46 
29 50 21 
55 28 17 
40 20 40 
44 39 17 
71 17 12 
65 29 6 
57 .7 36 
a. One of these is open three evenings a week. 
b. Two of these four reported having no dormitories. 
c. Two of these three reported having no dormitories. 
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the exact number of hours of weekly opening. From these 
figures, it was determined that the range is from 38i to 70 
hours, with a mean of 56.80 hours and a median of 54.25 
hours for these nineteen libraries. Had the other three 
libraries--one in the 40-47 hour range and two in the 56-63 
hour range--reported more exactly, very likely both the mean 
and the median would prove to be slightly higher. 
In twelve colleges, the libraries are open on Saturday. 
Librarians reported that five of the other ten colleges had 
no dormitories. This fact may indicate that the students 
who are commuters do not expect to have library service on 
Saturday. Libraries are open at least four evenings a week 
in thirteen colleges and for three evenings in another. 
Although the items numbered 102-104 in Table VII 
were intended to be mutually exclusive and to show what 
proportion of the time, when the library is open, a librarian 
is available for reference and advisory service, this was 
not evident to several of those who checked them. Therefore, 
when more than one item was checked under "Yes," only the 
one showing the longest period of time has been tabulated. 
A librarian is available for reference and advisory 
service in seven libraries during all the time they are open, 
in seven libraries for at least 90 per cent of the time, and 
in five libraries for at least 75 per cent of the time. 
TABLE VIII 
SERVICES AND PUBLICITY 
Description of services 
105. The library distributes to all 
new students information 
regarding its policies for 
loan of materials, fines, 
Number 
giving 
Yes No 
hours, etc ••.••.••••• 16 sa 
106. A library handbook has been 
issued for students • • • • 7 14b 
107. The books for general circu-
lation are in stacks open to 
all students and faculty ••• 22 
108, Little used books are shelved 
separately (sometimes in 
closed stacks). • . • • • 11 11 
109. Branch or departmental 
libraries are maintained 
by the library staff. • • • • 20 
110. Deposits of books are placed 
in the dormitories, or in 
other buildings on campus for 
recreational use, • • • • • • 4 16 
111. The library trains some 
students to be library assist-
ants to perform clerical and 
non-professional tasks •••• 21 1 
112. The library provides a faculty 
member who is teaching an off-
campus extension course with 
a collection of books to be 
loaned to his students •••• 11 8 
113. The library encourages the use 
of inter-library loan service 
in accordance with the A.L.A. 
Inter-Library Loan code • • • 20 1 
Number 
rating 
21 
19 
20 
20 
19 
18 
20 
19 
20 
129 
Per cent 
rating 
1 2 3 
90 5 sa 
47 47 6 
85 15 
15 35 50 
26 26 48 
17 50 33 
85 15 
53 26 21 
70 30 
a. At one collese this material is in a student 
handbook. 
b. In two colleges information is included in a 
"College Handbook." 
TABLE VIII (continued) 
Description of services 
Number 
giving 
Yes No 
114. The library abstracts important 
professional periodical arti-
cles for faculty members. • • 4 17 
115. A librarian contacts individ-
116. 
117. 
118. 
119. 
120. 
121. 
122. 
ually new faculty members 
and informs them of library 
services • .....••..• 15 6 
A library handbook has been 
issued for faculty members. 4c 16 
Announcements are made in 
faculty meetings of new 
acquisitions. • • • • • • • 2 19 
Lists of new acquisitions 
are issued: 
a) More often than monthly. • 5 11 
b) Monthly. • • • . • • • • 2 13 
c) Less often than monthly. • 9 8 
Each faculty member is noti-
fied when a book he had 
requested for purchase is 
ready for circulation •••• 19 2 
A librarian calls to the 
attention of faculty members 
new books in their fields of 
interest. • • • • . • • • • •. 20 1 
123. A Faculty Library Committee 
interprets library policies 
to the faculty and faculty 
opinion to the librarian ••• 11 10 
124. The library issues booklist 
(on different subjects) to 
encourage reading • • • • • • 1 20 
Number 
rating 
20 
20 
20 
21 
16 
15 
18 
20 
21 
21 
20 
130 
Per cent 
rating 
1 2 3 
20 50 30 
75 10 15 
30 55 15 
24 24 52 
37 19 44 
47 33 20 
17 50 33 
90 10 
76 24 
52 38 lOd 
15 75 10 
c. One college uses the same handbook for students 
and for faculty members. 
d. One of these two librarians stated "college small." 
125. 
126. 
127. 
128. 
129. 
130. 
131. 
132. 
133. 
TABLE VIII (continued) 
Description of services 
Number 
giving 
Yes No 
The librarian gives talks 
about books or library 
services to student clubs 
or organizations. • •• 
A Library Club promotes 
discussion of books and 
encourages free reading 
by students • • • • • • 
• • 
A Student Library Committee 
interprets library policies 
to the students and student 
5 16 
21 
opinion to the librarian. • • Be 13 
student organizations and 
classes are encouraged to 
arrange exhibits in the 
library . . . , . . . . . 
The library encourages stu-
dents to build personal 
libraries by holding an 
annual "book fair". • • • • 
New books are regularly 
displayed • • • • • • • • • 
The library arranges exhibits 
• 17 
2 
16 
and displayes to encourage 
reading • • . . . . . . . . • 19 
The library makes its resources 
and services known by frequent 
news items (or a regular 
5 
19 
2 
4 
column} in the students' news-
paper publication • • • • • • sf 13 
An annual library report is 
issued to the faculty • . • • 4 17 
Number 
rating 
20 
21 
21 
21 
20 
19 
21 
21 
20 
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Per cent 
rating 
1 2 3 
15 85 
19 81 
48 43 9 
62 29 9 
10 80 10 
89 11 
67 33 
e. One librarian reported this was done by the 
student library workers. 
f. One reported "occasionally" rather than frequently. 
g. One librarian in each rating group reported "No 
publication" in the college. 
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Table VIII shows many of the services which the 
libraries are giving and some of the means used to publicize 
their resources and to encourage reading. 
Sixteen libraries distribute to all new students 
information regarding their policies for loan of materials, 
fines, hours, etc. Seven libraries have issued a handbook 
for students. TWo librarians reported having this informa-
tion in a "College Handbook." 
All twenty-two libraries reporting have books for 
general circulation on stacks open to all students and 
faculty. Half of them shelve little used books separately, 
sometimes in closed stacks. 
No library reported having either branch or depart. 
mental libraries maintained by the library staff. Small 
campuses and relatively small enrollments have seemed to 
make this an unnecessary service. Deposits of books for 
recreational use have been placed in dormitories or in other 
buildings on the campus of only four colleges. 
The libraries in all except one college have some 
students trained to be library assistants to perform 
clerical and non-professional tasks. 
The librarians in eleven libraries reported that they 
provide a faculty member who is teaching an off-campus exten-
sion course with a collection of books to be loaned to his 
students. One other librarian stated that no off-campus 
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extension courses were given from the college. 
All the libraries except one reported encouraging the 
use of inter-library loan service in accordance with the 
American Library Association Inter-library Loan Code. 
Four libraries give the service of abstracting 
important professional periodical articles for faculty 
members. 
A librarian contacts individually new .faculty members 
and informs them of library services in .fifteen of the 
colleges; in .four, a library handbook is available .for 
faculty members. 
Announcements in faculty meetings o.f new library 
acquisitions are made at only two colleges. More than half 
of the librarians indicated that they thought such announce-
ments were undesirable at the meetings. A more common means 
of publicizing new acquisitions is by issuing lists of them. 
Such lists have been issued "more often than monthly" by 
five libraries, monthly by two libraries, and "less often 
than monthly" by nine libraries. In addition, nineteen 
libraries notify each faculty member when a book re has 
requested for purchase is ready for circulation. Twenty 
libraries also call to the attention of faculty members 
other new books in their fields of interest. 
While eleven colleges have a Faculty Library Committee 
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which interprets libr.ary policies to the faculty and faculty 
opinion to the librarian, in some of the other colleges 
library policies are discussed at faculty meetings rather 
than in a smaller committee. 
Only one library has been issuing booklists on 
different subjects. 
Librarians have given talks about books or library 
services to student clubs or organizations in five colleges 
but infrequently as indicated by their corrrrnents of "occasion-
ally," "seldom," and "when requested. 11 
None of the colleges has a Library Club to promote 
discussion of books and to encourage free reading by 
students. Eight Student Library Committees interpret 
library policies to the students and student opinion to the 
library. In one case, the committee is made up of library 
workers. 
Student organizations and classes are encouraged to 
arrange exhibits in seventeen libraries. At another, the 
exhibits are placed in the foyer because space is lacking in 
the library for them, 
Only two libraries have held an annual "book fair" 
to encourage students to build personal libraries. 
Sixteen libraries regularly display new books, and 
nineteen arrange exhibits and displays to encoura~e reading. 
Frequent news items (or a regular column) making 
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known the resources and services of the library appear in 
the students• newspaper publication at eight colleges. 
Four librarians have issued annual reports to the 
faculty. One of them makes a report to the President of the 
college also. Another librarian reports to the Fresidsnt but 
not to the faculty. 
Table IX shows the special rooms and facilities that 
are available in the library buildings or quarters. 
Seven libraries have carrels or individual study 
cubicles. One library provides a faculty reading room. 
Seven have a browsing or recreational reading room. 
Eleven libraries have a room to which a teacher may 
bring his class and use library materials although in one 
instance it is also the "reading room." Seven libraries have 
a conference room where student committees or instructors 
and students may work together. 
A room where typewriters may be used is available in 
eight libraries, with typewriters provided in four of them. 
Only one library has an exhibit room adequate for 
displaying framed pictures and similar objects; none has an 
auditorium which might be used for cultural lectures and 
audio-visual presentations. 
One librarian reported having a service not mentioned 
on the checklist--a special group listening room with high 
fidelity equipment. 
134. 
135. 
136. 
137. 
138. 
139. 
140. 
141. 
142. 
TABLE IX 
SPECIAL ROOMS AND FACILITIES 
Description of services 
The library provides carrels 
Number 
giving 
Yes No 
or study cubicles • • • • 7 15 
The library provides a \ 
faculty reading room. . . 1 21 
The library has a browsing or 
recreational reading room • • 7 15 
The library has a room to 
which a teacher may bring 
his class and use library 
materials .••••••••• lla 11 
The library has a conference 
room where student committees 
or instructors and students 
may work together • • • • • 7 15 
The library has a room where 
typewriters may be used by 
students or faculty membe:rs • 8 14 
The library provides type-
writers for use there • • • • 4b 18 
The library has an exhibit room 
adequate for displaying framed 
pictures and similar objects. 1 20 
The library has a small audi-
torium for cultural lectures 
and audio-visual presentations 22 
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Per cent 
Number rating 
rating 1 2 3 
20 
20 
20 
20 
20 
20 
18 
20 
21 
45 55 
30 45 25 
40 55 5 
60 40 
60 35 5 
50 35 15 
28 33 39 
25 40 35 
19 33 48 
a. one of these in "Reading Room only." 
b. Two libraries each reported three typewriters; 
others did not state the number available. 
137 
VI. SERVICE TO OTHER GROUPS 
Table X shows library services to groups other than 
students, faculty, and staff. 
Alumni have loans from six libraries often and from 
sixteen libraries occasionally. Teachers (other than alumni) 
in the city or in nearby towns have loans from seven 
libraries often and from thirteen libraries occasionally. 
Other adult groups have loans only occasionally from 
eighteen libraries. 
Regarding loans to alumni, one librarian's opinion is 
that "unless a library has some very special material, it is 
far preferable to encourage alumni to borrov1 from the State 
extension service in their own district." 
A service given by one library is the loan of books, 
through the college advisor on remedial reading, to parents 
of grade school pupils Who need them. Another gives service 
to groups by librarians lecturing at meetings of Parent-
Teachers Associations and of other educational organizations 
off-campus. 
~ighteen of the college libraries loan to other 
libraries and nineteen of them provide reference service in 
the field of education when requested to do so by persons 
outside the college. Twenty-one reported that library 
materials may be used in the library by anyone (high school 
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TABLE X 
SERVICE TO OTHER GROUPS 
number Per cent 
Description of services giving Number rating 
Yes No rating 1 2 3 
The library loans to the 
143. 
alumni of the college: 
a) Often. • • • • • • • . • • 6 10 13 39 46 15 
144. b) Occasionally . . • • • . . 16 4 20 45 50 5 
The library loans to teachers 
(other than alumni) in the 
145. 
city or in nearby towns: 
a) Often. • • • • • . . . 7 8 15 53 27 20 
146. b) Occasionally . • • . . 13 7 17 41 47 12 
The library loans to other 
adult groups: 
147. a) Often. • • • • • . • . 14 12 16 42 42 
148. b) Occasionally • • • . • • 18 4 20 40 40 20 
149. The library loans to other 
libraries • • • • . • • . • 18 3 19 68 21 11 
150. The library provides reference 
service in the field of 
education when reques~d to 
do so by persons outside the 
college • . • . . • . . . • . 19 2 19 53 47 
151. Library materials may be used 
in the libr~ by anyone 
Tfiign-schoo~ge or older). . 21 1 21 57 38 5 
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age or older). 
VII. WEEDING AND INVENTORY OF BOOK COLLECTION 
Table XI sh~~s data for systematic weeding (or 
discarding) and for inventory of the library's book collec-
tion. Because the items were made out to learn both the per 
cent of the collection covered and the length of time during 
which the work was done, they proved to be difficult for the 
librarians to check. 
The results were sometimes confusing because of the 
overlapping time elements. Therefore, an analysis of these 
data seemed to the writer to be handled best by approaching 
it from the angle of the lack of affirmative replies to items 
numbered 152 through 166 in Table XI. 
Using this approach, it would appear that a system-
atic weeding of the library's entire book collection has 
been done in five libraries within 2 years, in four libraries 
longer ago than 2 years, in one library longer aso than 
5 years, and in twelve libraries longer ago than 10 years. 
Furthermore, no systematic weeding has been done in two of 
them within the last 2 years, in two others within the last 
5 years, and in another two within the last 10 years. One 
reply in the latter group was from a librarian who said that, 
in 1943, the library had been burned to the ground. 
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WEEDING AND INVENTORY OF BOOK COLLECTION 
Number Per cent 
Description of services giv:!ng Number rating 
Yes No rating 1 2 3 
The library's entire book 
collection has had a system-
atic weeding (for out-of-date 
material): 
152. a) within the last 2 years. • 5 11 15 47 13 40 
153. b) within the last 5 years. 3 8 12 42 50 8 
154. c) within the last 10 years 1 10 
Not all but more than 50% of 
the book collection has had 
a systematic weeding: 
155. a) within the last 2 years. • 1 9 
156. b) within the last 5 years. • 2 9 
157. c) within the last 10 years • 2 8 
some systematic weedin~ but 
covering less than 50 of the 
book collection has been done: 
158. a) within the last 2 years. • 7 6 12 58 25 17 
159. b) within the last 5 years. • 1 6 
160. c) within the last 10 years • 2 5 
A complete inventory of books 
(leading to the replacement 
of the needed lost books) 
has been taken: 
161. a) within the last 2 years. • 10 7 15 53 34 13 
162. b) within the last 5 years. • 1 7 
163. c) within the last 10 years • 2 6 
A partial inventory of the 
book collection has been 
taken: 
164. a) within the last 2 years. • 8 3 
165. b) within the last 5 years. • 3 3 
166. c) within the last 10 years • 4 
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A complete inventorv of books has been taken in ten 
libraries during the last 2 years. (One librarian stated 
that an inventory is taken every spring) However, it has 
been longer than 2 vears slnce a comnlete lnventorv has been 
taken in two libraries, longer than 5 years since it has 
been taken in two libraries, and longer than 10 veers since 
it has been taken in seven libraries. 
Lack of staff appears to be one of the main reasons 
why weeding and discarding--to keep the book collection a 
live one--has not been done more thoroughly in several of the 
libraries. A few llbrarians have stated that it was being 
n n done more or less continuously but they did not give the 
length of time needed to cover the library's enttre collec-
tion. 
Taking inventory is tedious and time consuming. 
Without sufficient clerical assistance to help with this 
work, it is often difficult to include it in a librarian's 
busy schedule of activities. When it is not done frequently, 
replacements for needed, missing books are not ordered 
promptly or the card catalog kept accurate as to the 
library's holdings. 
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IX. SUJOIARY OF THE DATA 
The summary tables which follow show the per cent of 
libraries 'of the state teachers colleges of New England 
which are giving the services considered to be the most 
desirable by the librarians who rated them. 
When reviewing the data, the investigator found that 
the librarians had been quite selective in rating services as 
"very important." Only twenty-five of the services were 
rated in that manner by at least 75 per cent. On the other 
hand, ninety-one services were rated as either " very impor-
u n n tant or desirable by 85-100 per cent. 
In order to give a more complete indication of the 
opinions or the librarians regarding the services, the 
following tables show in column l the per cent of the 
librarians (when 75 per cent or morel who considered the 
n " particular service to be Tery important, in column 2 the 
per cent of the librarians (when 85 per cent or morel who 
II 
considered the particular service to be either very impor-
tant" or "desirable," and in column 3 the per cent of the 
twenty-two librarians who reported giving the service. 
Library-instructional Integration 
The data with regard to library-instructional 
integration are presented in Table XII. 
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TABLE XII 
SERVICES OF LIBRARY-IJfSTRUCTIONAL INTEGRATION 
RATED VERY IMPORTANT BY AT LEAST '75 PER GENT 
OR VERY IMPORTANT AND DESIRABLE 
BY AT LEAST 85 PER CENT 
Description o~ services 
College Coursea 
1. A librarian frequently partici-
pates, as consultant, in class 
sessions when assignments are 
being given involving consid-
erable library use •••••••• 
2. A librarian occasionally visits 
classes to explain library 
techniques and to introduce 
books in special subject fields • 
3. A librarian works with individual 
faculty members in compiling 
lists of supplementary readings 
for students in their courses •• 
4. A librarian informs individual 
faculty members of topics 
(suitable for term papers) upon 
which the library has adequate 
recent materials. • • • • • • • , 
5. A librarian usually serves on 
the curriculum committee o~ the 
taculty . . . • • • • • • . • • • 
8. The libr~ry uses a combination o~ 
open and closed-shelf reserves. • 
10. The library has a collection o~ 
up-to-date textbooks tor 
elementary schools •••••••• 
Per cent 
rat ina: 
"1" "1"&"2 11 
95 
86 
86 
86 
90 
86 
100 
100 
86 
Per cent 
giving 
service 
14 
46 
50 
32 
32 
23 
64 
TABLE XII (Continued) 
Description of services 
Instruction in the Use of thewLibrary 
12. DUring Pl'eshmaii""'tJrientation eek, 
new stUdents are scheduled to 
Per cent 
rating 
"1" "1"&"2" 
visit the library • • • • • • • • 90 
13. A librarian gives for Freshmen a 
required course in the use of 
95 
the college library • • • • • • • 
A librarian has given within the 
last two years 
15. an elective course for under-
graduate stUdents in the use 
bf library resources • • • • • 
16. a course for graduate students, 
or teachers, 1n the use of 
library resources ••••••• 
17. Reference service inclUdes indi-
vidual instruction to students 
and to faculty members in the 
use of library materials ••••• 
18. 
19. 
20. 
22. 
23. 
24. 
Laboratory School 
A librarian is in charge of the 
library of the laboratory school. 
A librarian demonstrates to 
college students good school 
library p~actices • • • • • • • • 
Urider the guidance of a librarian, 
student teachers learn how to use 
a school library effectively. • • 
All children's library books for 
use in the laboratory school are 
housed there. . . . . . . • . . . 
Pupils in the laboratory school 
are given instruction in the use 
or a library. . . . . • • • • • . 
A librarian has given within the 
last two years a course for 
students or teachers in the 
organization and administration 
ot a school library • • • • • • • 
91 
86 
90 
100 
88 100 
100 
100 
88 
82 100 
100 
144 
Per cent 
giving 
service 
82 
27 
9 
9 
1()0 
27 
23 
23 
41 
36 
18 
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This table shows that five services were considered 
to be very important by 82-95 per cent of those rating: 
A combination of open and clo~ed reserve shelves 
(a service of 23 per cent!; 
A collection of up-to-date textbooks far elementary 
schools (a service of 64 per centl; 
A scheduled visit to the library for ~ew students 
during Freshman Orientation Week la service of 
82 per cent); 
A librarian in charge of the library of the laboratory 
school (a service of 27 per centl; 
Instruction in the use of a library for pupils ~n the 
laboratory school (a service of 36 per centl. 
R u " " " ated as very important or desirable by 100 per 
cent were the first one and the last two services listed 
above. Among those in this group were also five o~hersl 
The service of a librarian on the curriculum committee 
of the faculty (a service of 32 per centl; 
Individual instruction in the use of library materials 
as a part of reference service a service of 100 per 
cent); 
Demonstration to college students of good school 
library practi~es in the laboratory school <a service 
of 23 per cent J; 
Student teachers learning, under the guidance of a 
librarian, how to use a s~hool library effectively (a service of 23 per cent!; 
A course given by a librarian for students or teachers 
in the organization and administrjtion of a school 
library (a service of 18 per cent • 
Another service rated highly and rendered by 50 per 
cent of the libraries was work with individual faculty 
members in compil~ lists of supplementary readings for 
students in their courses. 
Services considered to be very important or desirable 
by 85-95 per cent of those rating them were seven others; 
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as consultant, 
are being given 
<a service of 
Frequent participation by a librarian, 
in class sessions when assignments 
involving c9nsiderable library use 
14 per centJ; 
Occasional visits to classes by a librarian to explain 
library techniq~es and to introduce book~ in special 
subject fields {a service of 46 per centl; 
Information given to individual faculty members as to 
topics <suitable for term papers! upon which the 
library has adeouate recent materials <a service of 
32 per centl; ~ 
A required c9urse for Freshmen in the use of the college 
library la service of 2? per centl; 
An elective course for undergraduate students in the use 
of library resources la service of 9 per centl; 
An elective course for graduate stud~nts, or teachers, 
in the use of library resources la service of 9 per 
centl; 
All children's library books for use in the labor~tory 
school housed there (a service of 41 per centJ. 
Selection ~ Acquiaition g( Materials 
The data with regard to the selection and acquisi-
tion of materials are presented in Table XIII. 
25. 
30. 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
41. 
43. 
44. 
TABLE XIII 
SERVICES OF SELECTION AID ACQUISITION RATED 
VERY IMPORTANT BY A'f LEAST 75 PER CENT 
OR VERY DIPORTAII'l' AID DESIRABLE 
BY A'f LEAST BS PER CENT 
Description or services 
The budget meets the requests or 
faculty members for. purchase ot 
materials • . . . . • • • • . • • 
The librarian has control.ot at 
least 20% ot the book funds tor 
purchases he selects to improve 
the library's collection ••••• 
The librarian seleets tor purchase 
some suitable, interesting, 
popular books tor tree reading. • 
The librarian encourages students 
to recommend books tor purchase 
tor general reading • • , • • • • 
During each year a librarian 
checks systematically tor 
possible vurchaaes: 
BOOKLIST (A.L.A.) ••••••• • 
CHILDREN'S CATALOG & supplements 
EDUCATION IIDEX (tor books & 
pamphlets) • • • • • • • • • • 
LIBRARY JOURNAL. • • • • • • • • 
NEA JOURltAL. • • • • • • • • • • 
NEW YORK HERALD TRmUJIE WEEKLY 
BOOK REVIEW. • • • • • • • • • 
NEW Y<>RK TDIES BOOK REVIEW • • • 
SATURDAY REVIEW. • • • , • • • • 
TEX!!BOOKS IN PRIJr.l' • • • • • • • 
VER'l'ICAL FILE INDEX. • • • • • • 
Per cent 
ratiM 
11 111 11 1"&11 2 11 
90 
90 
78 
100 
100 
95 
100 
100 
100 
100 
100 
100 
88 
95 
94 
88 
100 
147 
Per cent 
giving 
serTice 
73 
86 
86 
68 
77 
59 
59 
68 
59 
41 
68 
59 
32 
46 
148 
Table XIII shows that three services were considered 
to be very important by 78-90 per cent of those rating: 
The budget meets the reque~ts of faculty members f~ 
purchase of materials \a service of 7~ per cent!; 
The librarian has control of at least 20% of the book 
funds for purchases he selects to improve the 
library's collection (a service of 86 per cent): 
A librarian checks systematically for possible purchases 
The Children's Catalog and its supplements \a service 
of 59 per cent). 
R U U H II ated as very important or desirable by 100 per 
cent were the three services given above and six others: 
The librarian encourages students to ~ecommend books 
for purchase for general re~ding la service of 68 per 
cent); 
A librarian checks s stematically for possible purchases: 
Boo li t A.L.A. --a service of 77 per c~nt, 
dugation ndex for books and pamphletsi--a service 
or 59 per cent, 
Library Jgurnal--a service of 68 per cent, 
NEA Jgurnal--a service of 59 per cent, 
V&rtical ~ Index--a service of 46 per cent. 
Services considered very important or desirable by 
88-95 per cent of the librarians rating them were five 
others: 
The librarian selects for purchase some suitable, inter-
esting, popula~ books for free reading (a service 
of 86 per cent J; 
A librarian checks systematically for possible furchases: 
New York Herald Triyune Weekly ~ Review a service 
or 41 per cent 
New York Times Book ~eyiew (a service of 68 per 
cent J, 
Saturday ReyifW <a service of 59 per cent), 
Textbooks 1n Print (a service of 32 per cent). 
45. 
46. 
48. 
49. 
51. 
52. 
55. 
56. 
60. 
TABLE XIV 
SERVICES OF' PREPARATION OF MATERIALS RATED 
VERY IMPORTANT BY AT LEAST 76 PER CENT 
OR VERY IMPORT.AllT AND DESIRABLE 
BY AT LEAST 85 PER CENT 
Description of services 
Attar the arrival of books <and 
bills), they are 
al usually ready for Reserve 
:u.u. within 
1 week. • • • • . • . • • • 
2 weeks • • • • • • A • • • 
b) usually ready tor the Aefer-
~ shelves within 
1 week. • . • . . . . . . • 
2 weeks • . • . . • • . . • 
c) usually ready for general 
circulation within 
2 weeks • • • • • • • • • • 
1 month . • • . . • • • . • 
Gift books or pamphlets <vertical 
file material) are usually ready 
for use within 
2 weeks . • • . • . • . • • 
" 1 movth • • . . • • • . • • 
The sample textbook collection of 
elementary and/or secondary school 
books is organized primarily 
a) by subject . ••..•...• 
Per cent 
"lliafii~"2" 
93 
76 
B3 
100 
97 
94 
100 
94 
97 
94 
95 
100 
149 
Per cent 
giving 
service 
64 
14 
59 
9 
46 
23 
32 
27 
50 
150 
Preparation gt Materials ~ Circulation 
The data with regard to the preparation of materials 
for circulation are presented in Table XIV which shows that 
three services were considered to be very imoortant by 76-83 
per cent of the librarians who rated them: 
Books for reserve use ar~ usually ready within 1 week 
after their arrival la service of 64 per centl: 
Books for the reference shelves(are usually ready within 
1 week after their arrival a service of 59 per 
cent) • · 
T rr ' n he sample textbook collection of elementary and/or 
secondary school books is organizjd primarily by 
subject {a service of 50 per cent • 
R u n rr u ated as very important or desirable by 100 per 
cent were the first and last services given above, also that 
books for the reference shelves be ready for use within two 
weeks after their arrival. This service was given by 9 per 
cent. 
Services considered very important or desirable by 
85-94 per cent of the librarians rating them were five 
others: 
Books for reserve use are usually ready within 2 ~eeks 
after their arrival (a service of 14 per centJ: 
Books for general circulation are usually ready within 
2 weeks after their~ arrival (a service of 46 oer 
cent ) : · 
Books for general circulation ar~ usually ready within 
1 month after their arrival la service of 23 per 
cent): 
Gift books or pamphlets are u~ually ready within 2 weeks 
(a service of 32 per cent!; 
Gift books or pamphlets are usually ready within 1 month 
(a service of 27 per centl. 
67. 
68. 
69. 
70. 
71. 
72. 
78. 
79. 
so. 
81. 
82. 
83. 
84. 
85. 
TABLE XV 
SERVICES WITH AUDIO-VISUAL MATERIALS RATED 
VERY IMPORTANT BY AT LEAST 75 PER CENT 
OR VERY IMPORTANT AND DESIRABLE 
BY AT LEAST 85 PER CENT 
Description of services 
The library has a collection of: 
Films and/or filmstrips. , •• 
Microfilma • • • • • • • • • • 
Pictures . • . • . . . . • • . 
Slides . . . . . • • . . . . • 
Maps • • • ( • • • , • • • • • 
Recordings Musical! ••••• 
The library has a microfilm 
reader . . • . . . . . • . • • 
A record player is provided for 
listening to recordings in 
the librarv. . . . • . . . . • 
The library has the following 
tools for the selection of 
audio-visual materials: 
EDUCATIONAL FILII GUIDE • • • • 
EDUCATORS GUIDE TO FREE FILMS, 
EDUCATORS GUIDE TO FREE SLIDE-
FII.MS. • . • • • • • . • • • 
EDUCATORS GUIDE TO FREE TAPES 
SCRIPTS AND TRANSCRIPTIONS : 
FILMSTRIP GUIDE, • , • • • • • 
GRAMOPHONE SHOP ENCYCLOPEDIA 
OF RECORDED MUSIC, , • , • , 
Per cent 
r.ati:nP: 11 1 111"&"2" 
81 
75 
83 
94 
83 
76 
76 
88 
94 
95 
88 
94 
88 
89 
89 
100 
100 
100 
100 
94 
93 
151 
Per cent 
giving 
service 
:36 
32 
64 
18 
50 
50 
32 
41 
73 
82 
73 
59 
59 
27 
152 
Services J1ih Audio-visual Mgterials 
The data regarding audio-visual materials are pre-
sented in Table XV which shows that two kinds of materials, 
one kind of equipment, and four tools for the selection of 
audio-visual materials were considered to be very important 
by 75-94 per cent of the librarians who rated them: 
library has a collection of maps (a service of 50 per 
cent); 
library has a collectiQn of musical recordings (a 
service of 50 per cent); 
library has a microfilm reader (a service of 32 per 
cent); ~ 
library has as tools fo~ selection: 
EDUCATIONAL FILM GUIDE (a serv!ce of 73 per centl, 
EDUCATORS GUIDE TO FREE FILMS (a service of 82 per 
cent) EDUCATO~S GUIDE TO FREE SLIDEFILMS (a service of 
73 per cent l 
FILMSTRIP GUIDi (a service of 59 per centl. 
R rr u rr rr ated as very important or desirable by 100 per 
cent were the first three of the tools for selection listed 
above and one other, EDUCATORS GUIDE TO FREE TAPES, SCRIPTS 
AND TRANSCRIPTIONS (a servi~e of 59 per centl. 
Services considered very important or desirable by 
88-95 per cent of the librarians rating them were six others: 
The library has a collection or: 
Films and/or filmstrips (a service of 36 per centl, 
Microfilms (a service of 32 per centl, 
Pictures (a service of 64 per ce~tl, 
Slides (a service of 18 per cent); 
A record player is provided for listening to)recordings 
in the library (a service of 41 per cent • 
The library has the GRAMOPHONE SHOP ENCYCLOPEDIA OF 
RECORDED MUSIC (a service of 27 per cent), 
TABLE XVI 
SERVICES TO STUDENTS AND FACULTY RATED 
VERY IMPORTANT BY AT LEAST 75 PER CENT 
OR VERY IMPORTANT AND DESIRABLE 
BY AT LEAST 85 PER CENT 
Per cent 
Description of services "llialiiU~"2" 
101. The library is open at least four 
evenings a week with a minimum 
of two hours after 6 P.M. • • 
At least one librarian is avail-
able for reference and 
advisory service 
102. al all the time when the 
library is open • • • • • • 
103. b) at least 90% of the time 
the library is open • • • • 
105. The library distributes to all new 
students information regarding 
its policies for loan of 
materials, fines, hours, etc. 90 
106. A library handbook has been issued 
tor students . . . • . . • • • 
107. The books for general circulation 
are in stacks open to all 
students and faculty • • • • • 85 
111. The library trains some students 
to be library assistants to 
perform clerical and non-
professional tasks • • • • • • 85 
113. The library encourages the use of 
inter-library loan service in 
accordance withtthe A.L.A. 
Inter-library Loan Code •••• 
115. A librarian contacts individually 
new faculty members and informs 
them of library services • • • 75 
116. A library handbook has been issued 
for faculty members •••••• 
121. Each faculty member is notified 
when a book he had requested 
for purchase is ready for use. 90 
85 
88 
94 
95 
94 
100 
100 
100 
85 
85 
100 
153 
Per cent 
giving 
service 
59 
32 
32 
73 
32 
100 
96 
91 
68 
15 
86 
TABLE XVI (Continued) 
Per cent 
Description of services "lr,atf1r~"2" 
122. A librarian calls to the attention 
of faculty members new books in 
their fields of interest • • • 76 
123. A Faculty Library Committee inter-
prets library policies to the 
faculty and faculty opinion to 
the librarian. • • • • • • • • 
124. The library issues b09klists Con 
different subjects! to encour-
age reading • ••••••••• 
125. The librarian gives talks about 
books or library services to 
student clubs or organizations 
126. A Library Club promotes discussion 
of books and encourages free 
reading by students •••••• 
127. A Student Library Committee inter-
prets library policies to the 
students and student opinion 
to the librarian ••••••• 
128. Student organizations and classes 
are encouraged to arrange 
exhibits in the library. • •• 
129. The library encourages students to 
build personal libJ;aries by 11 holding an annual book fair • 
130. New books are regularly displayed 89 
131. The library arranges exhibits and 
displays to encourage reading. 
132. The library makes its resources 
and service~ known by frequent 
news items {or a regular columnl 
in the students' newspaper •• 
133. An annual library report is issued 
to the faculty • • • • • • • • 
100 
90 
90 
100 
100 
91 
91 
90 
100 
100 
90 
90 
154 
Per cent 
giving 
service 
91 
50 
5 
22 
36 
77 
9 
73 
86 
36 
18 
155 
Services 1.Q. Students Jmd Faculty 
The data concerning other services to students and 
faculty are presented in Table XVI. This table shows that 
seven services were considered to be very important by 75-90 
per cent of those rating: 
The distribution to all new students of information 
~egarding the loan of mat~rials, fines, hours, etc. 
{a service of 73 per eentJ; 
Books for general circulation in stacks open to all <a 
service of 100 per eentl; 
Some students trained to be library assist,nts <a service 
of 96 per cent ) ; · 
An individual contact with new faculty members to info~m 
them of library services la service of 69 per centl; 
A notice to each faculty member when a book be had 
requested for purchase is ready for use la service of 
86 per cent); 
The attention of faculty members called to ne1'1 books in) 
their fields of interest ( ~· service of 91 per cent • 
New books regularly displayed la service of 73 per cent>. 
R H II n U ated as very important or desirable by 100 per 
cent were those listed above except the first and fourth, 
also four other services: 
The encouragement of the use of inter-librarv loan service 
in acqordance with the A. L. A1 Inter-library Loan Code la service of 91 per centl; 
Talks by the librarian to student cl~bs or organizations 
about books or librarv services la service of 22 per 
centl; " 
A Library Club which promotes discussion(of books and 
encourages free reading by students a service of 
none); 
Exhibits and displays arra~ged to encourage reading <a 
service of 86 per centJ. 
Services considered very important or desirable by 
85-94 per cent of the librarians rating them were twelve 
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others: 
The library open at least four evening~ a week with a 
minimum of two hours after 6 P.M. la service of 59 
per cent); 
A librarian available for reference and adyisory service 
all the time when the library is onen la service of 
32 per cent); · . 
A librarian avatlable for reference and advisory ~ervice 
at least 90% of the time the library is open la ser-
vice of 32 per cent); " 
A library ha~dbook issued for students <a service of 32 
per cent J; 
A library handbook issued for faculty members <a service 
of lS per cent); 
A Faculty Library Committee interpreting library policies 
to the faculty and faculty opinion to the librarian 
(a service of 50 ner centJ; 
Booklists (on different subjects) is;ued to encourage 
reading (a service of 5 per cent ; 
A Student Library Committee interpreting library policies 
to the students and stude~t opinion to the librarian 
(a service of 36 per centJ; 
Student organizations and classes encouraged to arran~e 
exhibiY,s in the library {a service of 77 per cent7; 
An annual book fair tQ encourage students to build 
personal libraries la service of 9 per centl: 1 Frequent news items, or a regular column, in the students 
~ewspaper to publicize library reso1~ces and services 
la service of 36 per centl; 
An annual library ~aport issued to the faculty <a service 
of 18 per cent J. 
Special Rooms and Facilities 
The data with regard to special rooms and facilities 
in the library are presented in Table XVII. 
134. 
136. 
13'7. 
138. 
139. 
TABLE XVII 
SPECIAL ROOMS AND FACILITIES RATED VERY 
IMPORTANT BY AT LEAST '75 PER CENT OR 
VERY IMPORTANT AND DESIRABLE 
BY AT LEAS!' 85 PER CENT 
Per cent 
Description of services 
"1 :r;ar, f!1~"2" 
The library provides carrels 
or study cubicles ••• , • 
The library has a browsing or • • 
100 
recreational reading room ••• 
The library has a room to which a 
95 
teacher may bring his class 
and use library materials ••• 
The library has a conference room 
100 
where student committees or 
instructors and students may 
work together ••••••• • • 95 The library has a room Where 
typewriters may be used by 
students or faculty members. • 85 
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Per cent 
giving 
service 
32 
32 
50 
32 
36 
·n 
158 
Table XVII shows that none of the services were 
considered to be very important by 75 per cent or more. 
" " " However, 100 per cent rated as very important or desir-
able" two services: ( 1) the library uroviding carrels or 
study cubicles--a service of 32 per cent, and (2) the library 
having a room to which a teacher may bring his class and use 
library materials--a service of 50 per cent. 
Services considered very imuortant or deslrable by 
85 or 95 per cent of the librarians rating them were three: 
A browsing or recreational reading room (a service of 32 
per cent); 
A conference room where student c~ttees or instructors 
and students may work together (a service of 32 per 
cent); 
A room where typewriters may be used by students or 
~aculty members (a service o~ 36 per centl. 
Service to Other Groups 
The data with regard to service to other groups 
besides the students and faculty members are presented in 
Table XVIII. 
TABLE XVIII 
SERVICE TO OTHER GROUPS RATED VERY IMPORTANT 
BY AT LEAST 75 PER CENT OR VERY 
IMPORTANT AND DESIRABLE BY 
AT LEAST 85 PER CENT 
Description of services 
The library loans to the alumni 
of the college: 
143. a) Orten • • • • • • • • • •• 
144. b) Occasionally. • • • •••• 
The library loans to ~e~chers 
(other than alumni 1 ·in the 
citv or in nearby towns: 
146. b) bccasionally •••••••• 
149, The library loans to other 
libraries. . . .. . . . • . . • 
150. The library provides reference 
service in the field of educa-
tion when requested to do so 
by persons outside the college 
151. Library materials may be ~sed in 
the library by anyone \high 
school age or older) ••••• 
Par cent 
"ll:aiii~"2" 
85 
90 
88 
89 
100 
95 
159 
Par cent 
giving 
service 
27 
73 
59 
82 
86 
96 
160 
Table XVIII shows that none of the services were 
considered to be very important by 75 per cent or more, but 
one was rated as " " very important or 
II H desirable by 100 per 
cent: the library provides reference service in the field 
of education when requested to do so by persons outside the 
college (a service of 86 per cent), 
Services considered •ery important or desirable by 
85-95 per cent of the librarians rating them were five: 
The library loans often to alumni of the college <a ser-
vice of 27 per centl; 
The library loans occasionally to alumni of the college 
(a service of 73 per cent!; 
The library loans occasionally to teachers--other than 
alumni--in the city or in nearby towns <a service of 
59 per cent); 
The librarv loans to other libraries <a service of 82 per 
centl;· . 
Library materials may be used in the library by anyone~ 
high school age or older <a service of 96 per centl, 
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Weedins ~ Inventory Q! ~ Collection 
The data with regard to weedin~ and inventory of the 
book collection are presented in Table XIX. This table shows 
that·none of the services were considered to be very impor-
If ff tant by 75 per cent or more, or rated very important or 
" " desirable by 100 per cent. 
TABLE XIX 
WEEDING AND INVENTORY OF BOOK COLLECTION RATED 
VERY IMPORTAN'r BY AT LEAST 75 PER CENT 
OR VERY IMPOR'l'AN'r AND DESIRABLE 
BY AT LEAST 85 PER CENT 
Description of services 
Per cent 
n 1lia ii ilf~rr 2 n 
Per cent 
p:i v1.!UI; 
service 
The library's entire book 
collection ha~ had a system-
atic weeding \for out-of-
date material): 
153. b) within the last 5 years •• 
A complete inventory of books 
(leading to the renlacem~nt 
of the needed lost books! has 
been taken: 
161. al within the last 2 years •• 
92 14 
87 46 
Services considered nry important or desirable by 
87 and 92 per cent of the librarians rating them were: 
A complete inventory of books within the last two years 
(a service of 46 per cent); and · 
A systematic weeding of the library's entire book 
1~ 
collection within the last five years <a service or 
14 per centl. . 
This chapter has indicated what services are now 
being given by the libraries of the New England state 
teachers colleges and the opinions or the librarians as to 
the importance of each service. The summary tables have 
shown to what extent the services considered to be the most 
important are being given in these colleges. 
CHAPTER V 
CONCLUSIONS AND RECOMMENDATIONS 
An analysis of the data obtained from the librarians 
of twenty-two (of the twenty-five) state teachers colleges 
of New England regarding the services they are rendering and 
those which they consider to be the most important has led 
the investigator to the conclusions and recommendations 
presented in this chapter. 
I, CONCLUSIONS 
Most of the libraries of the state teachers colleges 
of New England are giving many of the services which a large 
per cent of the librarians have indicated are very important 
or desirable. Lack of sufficient staff to perform other 
services appears to be the main reason why many of them are 
not being given. 
Services which were rated highly and were most 
frequently reported as being given are: 
1. Reference service includes individual instruction 
in the use of library materials in all the libraries 
reporting. 
2. New students visit the library during Freshman 
Orientation Week in eighteen libraries. 
3. Sixteen libraries distribute information regard-
ing their policies for loan of materials, fines, hours, 
etc. 
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4. A collection of up-to-date textbooks for elemen-
tary schools is in fourteen libraries. 
5. Most librarians select reference books, books for 
I free reading, and oth§rs to improve the library s collec-
tion with at least 20~ of the book funds available. 
6. Many of the standard book selection aids are used. 
Librarians have indicated, however, that same of them 
which are now checked occasionally would be checked 
systematically if time permitted. 
7. Aids for the selection of films and filmstrips 
are found frequently in the libraries. 
8. All libraries which reported have their books 
for general circulation on open shelves. 
9. Twenty-one libraries train some students to be 
library assistants to perform non-professional and 
clerical tasks. 
10. Most libraries encourage inter-library loan 
service. 
11. Most librarians cell to the attention of faculty 
members new books in their fields of interest. 
12. New books are regularly displayed. 
13. Many libraries arrange exhibits and also encourage 
student organizations or classes to do so. 
14. Most libraries loan more or less frequently to 
other libraries, to alumni, and to other teachers in the 
locality. 
15. Most libraries allow other persons to use mate-
rials in the library. 
Services which were rated highly but were given by 
only a few of the libraries are: 
1. A librarian is in charge of only six laboratory 
school libraries. In those which do not have a librarian, 
usually the pupils are not given instruction in the use 
of the library, the college students do not have an 
opportun.ity to observe good school library practices~ 
and student teachers do not learn haw to use a school 
library e~~ectively during their training period. 
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2. A librarian participates fret?uenth· as consultant 
in class sessions of only three colleges. 
3. A librarian serves on the curriculum committee of 
the ~acuity in only seven colleges. 
4. A course in the use of librarv resources has been 
given during the last two years in only two colleges. 
5. Only two libraries have entire responsibility ~or 
the audio-visual materials used in the college, while 
none act as the agent for the borrowing o~ ~ilms and 
other audio-visual materials from outside sources. Five 
collegesA however, have separate audio-visual deoart-
ments. ~ome librarians questioned the advisability of 
the library assuming the responsibility ~or handling all 
of these materials and equipment because of lack of 
adequate space and staff for doing so. 
6. The libraries issue ver"V little material to 
publicize their services. Only seven have issued student 
handbooks, ~our a handbook for ~acuity members, four an 
annual library report to the faculty, a:o.d only one has 
issued booklists ton di~~erent sub:lects J to encourage 
reading. 
7. Activities for the encouragement of free reading 
and ownership of books by students are very limited. 
Only five librarians reported talks given to student 
clubs or organizations about ~ooks or l~brary services; 
only two have held an annual book ~air ; and none have 
a Library Club which promotes discussion of books. 
8. Few libraries provide carrels or study cubicles, 
a browsing room, a co~erence room, or a room where 
typewriters may be used. 
9. Onlv eleven have a room (one being the main 
reading room) to Which a teacher may bring his class 
and use library materials. 
10. Systematic weeding of the entire book collection 
is needed in many libraries. Only five have had it 
during the last 2 years, three Within the last 5 years, 
and one during the last 10 years. 
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II. RECOMMENDATIONS 
Many of the state teachers colleges of New England 
need additional staff in order to carry out the kind of a 
library program which the librarians in them consider to be 
most desirable. 
Additional librarians are needed: (I) to arrange for 
the continuous weeding of the book collection and to select 
new materials of all kinds to improve the library's holdings; 
(2) to issue handbooks, reports, booklists, and items in the 
college student newspapers for the nublicity of servlces and 
the encouragement of reading; (3) to participate in the 
activities of student groups to promote reading and the dis-
cussion of books; (4) to develop an audio-visual program in 
those colleges which desire it to be a part of the library's 
services; {5) to work with individual faculty members in 
planning for library-instructional integration by making 
frequent visits to classes, by compiling lists of supplemen-
tary readings for student use, and by suggesting tonics for 
term papers; (6) to provide instruction in the use of the 
library; (7) to provide courses for teAchers in the use of 
library materials; {s) to provide courses in the org~nization 
of a school library; and {g) especially, to make the 
laboratory school library a demonstration of good school 
library service under the direction of a trained librarian. 
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APPENDIX A 
LIBRARIES WHICH CONTRIBUTED INFORMATION 
Danbury State Teachers College, Danbury, Conn. 
Hew Haven State Teachers College, New Haven, Conn. 
Teachers College ot Connecticut, New Britain, Conn. 
Willimantic State Teachers College, Willimantic, Conn. 
Aroostook State Teachers College, Presque Isle, Maine 
Gorham State Teachers College, Gorham, Maine 
Washington State Teachers College, Machias, Maine 
Massachusetts School ot Art, Boston, Mass. 
State Teachers College, Bridgewater, Mass. 
State Teachers College, Fitchburg, Mass. 
State Teachers College, Framingham, Mass. 
State Teachers College, Lowell, Mass. 
State Teachers College, North Adams, Mass. 
State Teachers College, Salem, Mass. 
State Teachers College, Westfield, Mass. 
State Teachers College, Worcester, Mass. 
Keene Teachers College, Keene, New Hampshire 
Plymouth Teachers College, Plymouth, New Hampshire 
Rhode Island College ot Education, Providence, R. I. 
Castleton state Teachers College, Castleton, Vermont 
Johnson State Teachers College, Johnson, Vermont 
Lyndon State Teachers College, Lyndon Center, Vermont 
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APPENDIX B 
COVER LETTER FOR QUESTIONNAIRE 
Name of Librarian 
Name of Coll•9ge 
City, State 
Dear 
---·--
53 Appian Way 
Keene, N.H. 
October 20, 1957 
B:-r now I trust that the i'irst rush of the 
colleq;e yenr is over and that you can spm•e a little 
time and thcu<'ht on the enclosed checklist questionnair·e. 
We Bro all, I feel, doing a bi1:• job -- often 
\~i th too smell a staff. Do yo<l, like myself, dream 
of wha.t could be done if time permitted? Now is Y'-)llr 
chance to set u:p on paper the ideal libNtr:<; services for 
a teachers collet's in the liq;ht o~-your experience. 
Feor my master's thesis at Bostcm Un1.versity, 
School of Ec.uca~ion, I am making a survey of the l:lbrary 
!'lGt·v:'!.ces be:inrr offered in the ;25 state toaehers eo1le[.(eo 
of New Eng:t.a.x1.d. I am asklnp: aleo for your opinion, a,3 E":1 
~;;;:peJ:'~, l'egs.rding what wo1;:ld bo ideal sm•vice. 
'i:'he q-cteztlonnaire '~:l.ll probsb:cy taka ab011t an 
hcPJ.l"~~ to con~plet•:l. Include·d ar'3 atJme rathe1• 1mpo?tant 
z: Jr't':J ces 1/lh:!ch I think arG not he:lng gi"Em by any oi' 1.w 
1:'1 N<'dJ Enp:lend. }'erhaps you a:<'e doing B<lme ·things no·:; 
o:1 tte lise. If' so. p;.eHSO 3.dd a statemEmt about them 
cnde:r the :related topics. (Yo·J. a3y use the revers I> side 
or each sheet if mora space is no1lad) 
r pl8.n to mal..:e ;.;_n an2 :~ .. -.'(~l:ts of the responses ~;;,.n-:1. 
tc1 send r:-. ec1py .nf the rest;1.lts ~o all of ~rou who pa~tic:J.-
;::;nclo:Jed is P.n .f!~·:t:-rs r. cY~~Y of' t-;he c;_uastior;.na.j.r·~~ 
fo:~~ -your ftJ.es :;.:.:n(l. a self-add:;~9r.:..1-ad stomped envelc:;;o fur 
your CClT'.ronj_e!JfJ@. I woulG ap:or.·s-~~lats r~3eeiv:lnp:: yo'>J.r 
r:~}:<L;; 'by Ncr•trert1b~r 10 ~- 5.f I>Oss:l"":)~r.; ~· 
fJ1nc.ers ly y·ou:ros, 
11&r1.on IJ. Goodwin, IJibi'Hria:n 
Kasne Tencha~s ColleR~ 
~ 
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APPENDIX C 
TYPICAL LETTER ASKING FOR MORE INFORMATION 
53 Appian Way 
Keene, N.H. 
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JJame of Librarian 
JJame of College 
City, State 
November __ , 1957 
near ______________ : 
I was pleased to receive the questionnaire back 
from you last week. You were among the first two or 
three to reply. 
It is interesting to have comments about the work 
being done in each college. I am hoping to be able to 
present in my thesis a rather clear picture of what is 
~ done in New England, and, especially, what librarians 
tli!nK ShOUld be the kind and amount of services. Therefore, 
I need to have all items checked and rated to show the 
time element involved in different services, 
In order to get your opinions regarding this, I am 
enclosing sheets for the items which were not filled out 
on your reply. Your copy of the questionnaire will serve 
to furnish the details about each item which I have not 
copied in full. 
From your rating I should be able to tell what you 
consider the most desirable amount of service (as well as 
the least desirable amount) 1ri a particular area. e.g. In 
regard to inventory of books (Items 161-166), if you consid-
ered that a complete inventory should be done every 5 years, 
then it would probably follow that a partial inventory would 
need to be taken at least every 2 years in order to complete 
it in 5 years. If you thought it should be done more often 
or less often, your rating numbers would tell the story. 
I appreciate your interest and am enclosing a self-
addressed stamped envelope for your convenience. 
Sincerely yours, 
(Signed) Marion L. Goodwin 
Librarian 
Keene Teachers College 
APPENDIX D 
FOLLOW-UP LETTER 
181 
53 Appian Way 
Keene, N.H. 
November 20, 1957 
•~e of Librarian 
Name of College 
City, State 
Dear • 
------· 
I realize that you must be very busy in your 
college library. However, I had hoped by now to have 
received the completed •checklist of Library Services" 
questionnaire which was sent to you on October 20th. 
As you probably realize, the questionnaire is 
attempting to get two sets of data -- (l) information 
about the services in each library of all the state 
teachers colleges in N9i~England, and (2) the opinion 
of the librarians as to the importance of each item 
in an ideal situation in a teachers college. 
If you have mislaid the questionnaire, please 
let me know and I will send another copy. Much of 
the value of this study will be in having data from 
all of the 25 state teachers colleges. 
Would you please make a special effort to mail 
this to me during the week. 
Sincerely yours, 
(Signed) Marion L. Goodwin 
Librarian 
Keene Teachers College 
·~~ 
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APPENDIX E 
TYPICAL LETTER ACKNOWLEDGING THE COMPLETED 
QUESi'IONNAIRE 
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53 Appian Way 
Keene, N.H. 
Date 
Name of Librarian 
Name of College 
City, State 
Dear _______ : 
Thank you very much for taking the time to 
complete the "Checklist Questionnaire of Library Services 
in Teachers Colleges of New England." 
I expect to complete the analysis of the d~ta 
before the end of the school year, and will plan to 
send a copy of the results to you. 
Sincerely yours, 
(Signed) Marion L. Goodwin 
Librarian 
Keene Teachers College 
